ECED 8271

1

ECED 8271  
        

ADVANCED CURRICULUM SEMINAR

Semester Hours
3

Semester:   


Instructor:     

Harry Morgan
Office Location:    

Office hours:         


Telephone:


E-mail: 


Fax:         


COURSE DESCRIPTION
This course is an in-depth study in a seminar setting of advanced curriculum trends, problems, and issues facing educators of children in P - 5 environments.

CONCEPTUAL FRAMEWORK

The conceptual framework of the College of Education at UWG forms the basis on which programs, courses, experiences, and outcomes are created. By incorporating the theme “Developing Educators for School Improvement,” the College assumes responsibility for preparing educators who can positively influence school improvement through altering classrooms, schools, and school systems (transformational systemic change). Ten descriptors (decision makers, leaders, lifelong learners, adaptive, collaborative, culturally sensitive, empathetic, knowledgeable, proactive, and reflective) are integral components of the conceptual framework and provide the basis for developing educators who are prepared to improve schools through strategic change. National principles (INTASC), propositions (NBPTS), and standards (Learned Societies) also are incorporated as criteria against which candidates are measured.

The mission of the College of Education is to develop educators who are prepared to function effectively in diverse educational settings with competencies that are instrumental to planning, implementing, assessing, and re-evaluating existing or proposed practices. This course’s objectives are related directly to the conceptual framework and appropriate descriptors, principles or propositions, and Learned Society standards are identified for each objective. Class activities and assessments that align with course objectives, course content, and the conceptual framework are identified in a separate section of the course syllabus.

COURSE OBJECTIVES

The student will:

1.  
recognize problems and present original solutions based upon professional sources; 

(Decision Makers, Adaptive, Knowledgeable, Reflective; NBPTS 1,2,3,4)

2.  
recognize trends and modernize current theory and practice to integrate new ideas;
(Lifelong Learners, Decision Makers, Adaptive, Proactive; NBPTS 1,2,3,4,5)

3.  
recognize issues confronting the profession and suggest ways to profit from these ideas;   

(Knowledgeable, Collaborative, Decision Makers, Adaptive, Proactive; NBPTS 1,2,3,4,5)

4.  
recognize the contributions made to the profession from individuals at different levels and use these resources to strengthen the school environment;
(Lifelong Learners, Decision Makers, Adaptive, Proactive; NBPTS 1,2,3,4,5)

5.  
contribute new knowledge to the profession on narrow curriculum topics;
(Lifelong Learners, Knowledgeable, Adaptive, Proactive; NBPTS 1,2,3,4,5)

6.  
disseminate new knowledge to the profession from original work;
(Knowledgeable, Lifelong Learners, Decision Makers, Adaptive, Proactive; NBPTS 1,2,3,4,5)

7.  
examine how school curricula has been developed through history to address diverse cultures; and
     
(Empathetic, Knowledgeable, Reflective, Culturally Sensitive; NBPTS 1,2,3,4,5)
8.  
contribute ideas for enhancing curriculum by including ideas of multicultural education.

(Empathetic, Culturally Sensitive, Reflective, Knowledgeable, Proactive; NBPTS 1,2,3,4,5)
Link to Conceptual Framework:    

During this course students engage in an in-depth study in a seminar setting of curriculum trends, problems, and issues facing educators of children in P - 5 environments.  At the completion of the course, students will have demonstrated achievement in the areas of decision making: choosing appropriate material to include in lessons (Assignments 3 and 4); lifelong learning: evaluating the effectiveness planned lessons and resources (Assignments 3 and 4); being adaptive: changing educational practices to meet students’ needs (Assignments 3 and 4); collaboration: working with students, classmates, and supervisors to plan and carry out lessons and classroom activities (Assignments 2, 3, and 4); cultural sensitivity:  adapting lessons to meet the needs of diverse students (Assignments  3 and 4); empathy:  demonstrating sensitivity to the needs of individual students (Assignments 3 and 4); knowledge: drawing on pedagogical, content, and professional knowledge (Assignments 1, 2, 3, and 4) being  proactive:  discussing and implementing strategies and suggestions for improvement to better serve children (Assignments 1, 2, 3 and 4); and reflection: engaging in self-examination in order to improve performance (Assignments 3 and 4).
TEXTS, READINGS, AND INSTRUCTIONAL RESOURCES

Required Text:
Ornstein, A. C., & Hunkins, F. P. (2004). Curriculum: Foundations,
 principles, and issues. Boston, MA: Allyn and Bacon Longman.
References: 

Catron, C. E., & Allen, J. (1993). Early childhood curriculum. New York: Maxwell Macmillan Canada.
DeVries, R., et al. (2002). Developing constructivist early childhood curriculum: Practical principles and activities. New York: Teachers College Press.

Eliason, C. F., & Jenkins, L. T. (1977). A practical guide to early childhood curriculum. Saint Louis: Mosby.

Fromberg, D. P. (1997). Early childhood education: A perceptual models curriculum. New York: Wiley.

Goffin, S. G. (1994). Curriculum models and early childhood education: Appraising the relationship. New York: Merrill.

Kessler, S.A., & Swadener, B. B. (Eds.). (1992). Reconceputalizing the early childhood curriculum: Beginning the dialogue. New York: Teachers College Press.

Krogh, S., & Slentz, K. L.  (2001). The early childhood curriculum. Mahwah, NJ: L. Erlbaum Associates.

Mardell, B. (1999). From basketball to the Beatles: In search of compelling early childhood curriculum. Portsmouth, NH: Heinemann.

Mindes, G., & Donovan, M. A. (2001). Building character: Five enduring themes for a stronger early childhood curriculum. Boston: Allyn and Bacon.

Page, J. M. (2000). Reframing the early childhood curriculum: Educational imperatives for the future. New York: Routledge/Falmer.

Petersen, E. A. (2003). A practical guide to early childhood curriculum: Linking thematic, emergent, and skill-based planning to children’s outcomes (2nd ed.). Boston: Allyn and Bacon.

Rosser, C. S. (1993). Planning activities for child care: A curriculum guide for early childhood education. South Holland, Ill.: Goodheart-Willcox Co.
Saracho, O. N., & Spodek, B. (Eds.). (2002). Contemporary perspectives on early childhood curriculum. Greenwich, CT: Information Age Pub.

Schickedanz, J. A., et al. (1997). Curriculum in early childhood: A resource guide for preschool and kindergarten teachers. Boston: Allyn and Bacon.

Schiller, P. B., & Phipps, P. (2002). The complete daily curriculum for early childhood. Beltsville, MD: Gryphon House. 
Seefeldt, C. (Ed.). (1999). The early childhood curriculum: Current findings in theory and practice (3rd ed.). New York: Teachers College Press.

Seefeldt, C. (Ed.). (1992). The early childhood curriculum: A review of current research (2nd ed.). New York: Teachers College Press.

Sobut, M. A. (1991). Complete early childhood curriculum resource. West Nyack, NY: Center for Applied Research in Education.

Wood, E., & Attfield, J. (1996). Play, learning, and the early childhood curriculum. London: P. Chapman Pub.

Wortham, S. C. (1996). The integrated classroom: The assessment-curriculum link in early childhood education. Englewood Cliffs, NJ: Merrill.

ASSIGNMENTS, EVALUATION PROCEDURES, AND GRADING POLICY

Assignments

1.
Select a book from the list of references for classroom presentation and discussion.
2.
Select an article from this list for classroom presentation and discussion.

3.
Additional assignments will be announced in class.

Articles:

Ashby, G., & Grieshaber, S. (1996). Culture and early childhood curriculum in Australia. Early Childhood Development and Care, 123, 127-141.

Carr, M., & May, H. (1994). Weaving patterns: Developing national early childhood curriculum guidelines in Aotearoa—New Zealand. Australian Journal of Early Childhood, 19(1), 25-33.

Devall, E. L., & Cahill, B. J. (1995). Addressing children’s life changes in the early childhood curriculum. Early Childhood Education Journal, 23(2), 57-62.

Einarsdottir, J., & Tryggvadottir, J. (1996). Culture and the early childhood curriculum in Iceland. Early Childhood Development and Care, 123, 89-100.

Evans, R. (1996). Culture and curriculum in England and Wales: Tensions and dilemmas for early childhood specialists. Early Child Development and Care, 123, 61-88.

Guild, D. E., Lyons, L., & Whiley, J. (1998). Te Whaariki: New Zealand guidelines for an early childhood curriculum. International Journal of Early Childhood, 30(1), 65-70.

Gullo, D. F. (2000). Integrating computer technology into the early childhood curriculum: A constructivist approach. Developmentally appropriate practice. Journal of Early Education and Family Review, 7(5), 7-15.

Haynes, M. (2000). Mathematics education for early childhood: A partnership of two curriculums. Mathematics Teacher Education and Development, 2, 95-104.

Hujula-Huttunen, E., & Jarvi, S. (1996). Finnish culture and early childhood education. Early Child Development and Care, 123, 101-113.

Katims, D. S. (1991). Emergent literacy in early childhood special education: Curriculum and instruction. Topics in Early Childhood Special Education, 11(1), 69-84.

Kwon, Y. (2002). Changing curriculum for early childhood education in England. Early Childhood Research and Practice, 4(2).

MacNaughton, G. (1997). Feminist praxis and the gaze in early childhood curriculum. Gender and Education, 9(3), 317-326.
Schweinhart, L. J., & Weikart, D. P. (1998). Why curriculum matters in early childhood education. Educational Leadership, 55(6), 57-60.

Smith, A. B. (1996). The early childhood curriculum from a sociocultural perspective. Early Child Development and Care, 115, 51-64.

Saracho, O. N., & Spodek, B. (2003). Recent trends and innovations in the early childhood education curriculum. Early Child Development and Care, 173(2-3), 175-183.

Spodek, B., & Saracho, O. N. (1999). The relationship between theories of child development and the early childhood curriculum. Early Child Development and Care, 152, 1-15.

Spodek, B., & Saracho, O. N. 91996). Culture and the early childhood curriculum. Early Child Development and Care, 123, 1-13.

Stegelin, D. A. (2003). Application of the Reggio Emilia approach to early childhood science curriculum. Early Childhood Education Journal, 30, 163-169.

Williams, L. A. (1991). Curriculum making in two voices: Dilemmas of inclusion in early childhood education. Early Childhood Research Quarterly, 6(3), 303-313.

Workman, S. H., & Anziano, M. C. (1994). Extending children’s ideas: Concept webs and early childhood curriculum. Day Care and Early Education, 21(3), 23-28.
Yang, O. S. (2001). An epistemological and ethical categorization of perspectives on early childhood curriculum. International Journal of Early Childhood, 33(1), 1-8.

Grading:
Midterm Examination

30%

Final Examination

30%

Class Participation

10%

Book Discussion

15%

Article Discussion

15%
Class Discussion Outline
Class Meeting

1.
Review course assignments, grading, and discussion of requirements.

2.
Philosophical foundations of curriculum.

3.
Historical foundations of curriculum.

4.
Psychological foundations of curriculum.

5.
Social foundations of curriculum.

6.
Curriculum theory foundations of curriculum.

7.
Curriculum development.

8.
Midterm examination.

9.
Curriculum design.

10.
Aims, goals, and objectives.

11.
Curriculum implementation.

12.
Curriculum evaluation.

13.
Curriculum issues and trends.

14.
Presentations and discussions.

15.
Presentations and discussions.

16.
Final examination.


Students are expected to adhere to the highest standards of academic honesty.  Plagiarism occurs when a student uses or purchases ghostwritten papers.  It also occurs when a student utilizes the ideas of or information obtained from another person without giving credit to that person.  If plagiarism or another act of academic dishonesty occurs, it will be dealt with in accordance with the academic misconduct policy as stated in The Student Handbook, Undergraduate Catalog, and Graduate Catalog.
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