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 I. Departmental Mission/Vision Statement  (at http://coe.westga.edu/ci)

THEME: Model effective teaching and learning in a caring environment.

VISION: The Department of Curriculum and Instruction is committed to provide a teacher education program that has a respectable theoretical foundation and a relevant practical component with a cadre of faculty and students who are life-long learners.

MISSION: The mission of the Department is to provide an excellent initial and advanced teacher preparation program for candidates who aspire to teach in early childhood, middle, and secondary classroom settings; to promote innovative, reflective, and learner-centered instruction; to enhance the appreciation for diversity of learners and learning; and to enrich and extend the knowledge and skill of professional education. Also incorporated into the Department’s mission are the goals to enable candidates at the B.S.Ed. and clear renewable T-4 certification levels to become thoughtful, caring, and competent practitioners; at the M.Ed. and clear renewable T-5 certification levels to enhance their skills in critical thinking, comprehension of research, and decision making so to be more effective practitioners; and at the Ed.S. and clear renewable T-6 levels to become advanced scholars, change agents and leaders in their profession and capable of completing research studies so to add to the growing field of professional literature.

 II. Departmental Statement of Goals, Process to Assess These Goals, and Assessment Results (at http://coe.westga.edu/ci)


The following tables will identify the C&I Departmental goals and the process for assessing these goals. The goals are composed to address four strategic directions: students, optimal learning environments, faculty, and collaboration. The State University of West Georgia's Visionary Goals and Bread & Butter Goals have also been integrated into the departmental goals. For many of the objectives within the strategic direction goal matrix, there are reported assessment results. However, since these goals have been formulated within a projected five-year plan, much of the assessment results will be forthcoming.

Strategic Direction Goal # 1: STUDENTS

	Visionary Goals
	Bread & Butter Goals
	Objectives

Candidates will:
	Action Plans
	Measures
	Assessment Results

	Innovations in professional preparation
	
	a) Demonstrate, as pre-service candidates, competencies specified in the INTASC principles and other appropriate professional standards in different and diverse school placements.
	Develop a professional portfolio that reflects content, pedagogical, and technological knowledge and skills linking with Goals 2000, INTASC principles, ISTE standards, and other appropriate professional standards.

Upon admission into teacher education participate in field placements each semester.
	Professional portfolios will be evaluated by C&I faculty and self.

On-site observations and/or videotape lessons will be evaluated through critiques by University supervisor(s), cooperating teacher(s), self and/or peers.  Observation instruments reflecting INTASC principles will be used.


	All course syllabi have been revised to identify the appropriate INTASC principles for each course and to identify the appropriate learning activities and course requirements that align with those INTASC principles.


	Innovations in professional preparation
	
	b) Demonstrate, as graduate candidates, competencies specified in the NBPTS propositions and other appropriate professional standards.
	Develop a professional portfolio that reflects content, pedagogical, and technological knowledge and skills linking with NBPTS propositions, ISTE standards, and other appropriate professional standards.

Complete practicum/internship.

Conduct an action research project for the benefits of the students.
	Successful completion of written comprehensive exam (M.Ed.).

Videotape lesson(s).  These will be evaluated through self, peer, and instructor critiques.  Current COE observation instruments will also be used.

Written and/or oral defense of Ed.S. Thesis/project.


	All course syllabi have been revised to identify the appropriate NBPTS propositions for each course and to identify the appropriate learning activities and course requirements that align with those NBPTS propositions.


	Technology across the curriculum
	
	c) Use instructional technology appropriately and effectively with diverse populations to enhance student learning in school and clinical settings.

(i.e., cooperative learning, problem solving, instructional technology).

Integrate technology at Dalton Campus using Track Star in their course work.
	Provide In-Tech training sessions for students and faculty.

Purchase Track Star and conduct workshops for students and faculty.
	Develop/implement appropriate lesson plans/teaching strategies for diverse settings and student populations. Assessment will be formative and 

summative.

Lesson plans will reflect implementation of Track Star
	Candidates are required to design more technology activities in order to satisfy course objectives. 

	
	Enrollment management-recruitment

Match with recruitment
	d) Increase number of culturally diverse undergraduate, graduate and certification-only candidates.
	Actively recruit culturally diverse (ethnic, gender and region) candidates to pursue initial and advanced degrees as well as, initial certification. 

Retain culturally diverse graduate and initial certification-only students by providing a supportive environment.

Initiate cohort groups for on-site delivery of initial certification program
	Each academic year, there is an increase of culturally diverse candidates in the undergraduate, graduate, and certification-only programs.

Implementation of cohort groups
	In the 2000-2001 academic year, the C&I Department  increased its efforts and dedicated more resources (telephone, postage, stationary, etc.) for active recruitment of diverse student populations.

During 2001-2002, we have been less proactive.

	Innovations in professional preparation
	
	e) Increase percent of students passing PRAXIS II (Professional Development) on the first attempt.
	Survey students who have taken PRAXIS II for perceived area(s) of weakness in our program(s).  Make students aware of study materials available.
	Courses should be continuously up-dated to reflect knowledge and skills students are expected to know.
	Percentages of candidates passing PRAXIS II are increasing.


Strategic Direction Goal # 2: OPTIMAL LEARNING ENVIRONMENT.

	Visionary Goals
	Bread & Butter Goals
	Objectives

To create the optimal learning environment, the faculty will:
	Action Plans
	 Measures
	Assessment Results

	Innovations in professional preparation
	Academic programs
	a) Re-examine curriculum in accordance with the Board of Regents’ principles, national content standards, and the College of Education’s Conceptual Framework.
	Seek input and participation from faculty in all areas of study related to our degree programs.   
	Use of the most recent national content standards, the College of Education's Conceptual Framework, and principles of best practices.  
	Conceptual framework has been revisited and revisions have been presented to the faculty at both departmental and college levels.

	Innovations in professional preparation
	Academic programs
	b) Design and implement formative and summative assessments for each program.
	Create a general framework for formative and summative assessments for each program. 

Incorporate student portfolios into undergraduate and graduate programs.

Generate a feedback sheet that follows the teacher candidate through all four blocks.

Revise the instruments used by the department to evaluate field experiences, internships, and the practice.
	Completed graphic of the overall framework for assessment. 

Portfolios will be used, where suitable, as one method of assessment in undergraduate and graduate programs for determining student retention and graduation. 

Revised instrument will be used in evaluation of students for retention and graduation. 
	The C&I faculty have dedicated a great amount of time and energy in the design and development of systematic assessment plans for both undergraduate and graduate programs. Portfolio design and development will continue into the next academic year.

Work continues among the ECED, MGEED, and SEED faculty to fully implement portfolio and other performance based assessments into the

evaluation process.



	Innovations in professional preparation
	The university experience 

External relationships
	c) Integrate cultural diversity objectives throughout all programs of study.
	Examine syllabi to determine extent of culturally diverse objectives.

Offer undergraduates a minimum of 3 different and diverse school placements.

Explore the development of a multicultural education course for graduate students. 

Work with minority professionals as visiting guest lecturers to teach and co-teach courses.
	Course syllabi will contain appropriate objectives addressing cultural diversity.

Undergraduates will have 3 or more diverse school placements during field experiences and the internship. 

Maintain contacts with professors in area of expertise and develop closer collaborative ties with the affirmative action personnel.

Establish a list of colleagues willing to team-teach.
	Course syllabi have been examined for cultural diversity objectives and a matrix will be designed to illustrate the inclusion of these objectives within courses and throughout programs.

	Technology across the curriculum.
	Information technology 

Campus Infrastructure 
	d) Expand alternative delivery systems and scheduling of courses.
	Investigate adding cohorts to the graduate programs.

Increase on-line delivery of courses.

Investigate and explore the possibilities of creating and utilizing “mini-mesters”
	Plan for cohort groups in the surrounding counties.

Add on-line courses and supplement courses with on-line assignments.

Add mini-mesters to schedule of courses. 
	Two cohort models operated this year: the Ed.S. degree in ECED in Whitfield County and the M.Ed. and Ed.S. degrees for both ECED and MGED in Coweta, Fayette, and Henry Counties.

These programs will be complete their in May 2002. The Georgia Responds program for MGED holds promise for  future innovation.


	Innovations in professional preparation
	Academic programs 
	e) Establish a long-term schedule of courses.
	 Creation of a “master plan” which projects courses to be offered each academic term by the department and which covers a minimum of four years in advance.  This “master plan” shall be made available to all interested individuals and it will be “updated” each year.
	Faculty and student feedback on the effectiveness of master plan for each program.
	A four-year projection of all C&I courses has been designed and disseminated to faculty and eventually to students. A plan is being considered for placing this four-year projection on the department's WebPage. 
	

	Technology across the curriculum.
	External relations

Information technology 

Academic programs 

Campus infrastructure 
	f) Provide physical environment that allows for maximum utilization of space, materials, resources and facilities in / with the instructional delivery of content.
	Survey spaces (usually classrooms) utilized for instruction to determine the technological and multi-media capacity.  If such capacity is not available, attempt to see that it becomes available at the earliest possible moment on and off campus and scheduling of classes conflicts.

 Offer on-campus courses in the Education buildings whenever possible. 

Collaborating more with off campus sites

Collaborating more with technology services
	Assessment and analysis of data from completed surveys.

Comparison of courses scheduled in the Education Center and Education Annex compared to courses in other buildings.
	This concern has not been resolved. Need for space continues to be a problem for faculty who are assigned classrooms in other building and these faculty members must transport their instructional materials and media capabilities.
	

	Public Relations
	External relations 
	g) Provide graduation services for students at Dalton campus
	Develop and implement plans for graduation ceremonies and services in Dalton
	Completion of plans with ceremony held in Dalton
	Still in need of accomplishment. 

	Faculty-directed student research and professional activities

Public Relations
	External relations 
	h) Start a chapter of Kappa Delta Pi at Dalton campus
	Develop and implement plans for KDP chapter in Dalton
	Completion of plans; initiation of students; and conducted chapter meetings
	Still in need of accomplishment.

	
	Student, faculty and staff morale

Academic programs 
	i) Make class sizes optimal for student learning.
	Resection overloads
	
	This is continually being achieved but class size has not yet reached optimal levels.


Strategic Direction Goal # 3: FACULTY.

	Visionary Goals
	Bread & Butter Goals
	Objectives

Faculty will:
	Action Plans
	Measures
	Assessment Results

	
	Student, Faculty and Staff morale.

Campus infrastructure


	a) Increase the quality and quantity of scholarly contributions.
	Encourage collaboration with faculties from other universities, departments, and public schools in publications, presentations, grants, and research projects

Request that the college provide at least one course release time each year for each faculty member to supervise field experience.

Request that the college provide at least one course release time each year for each faculty member to conduct research.
	The faculty will produce an average of one per year at least one publication and presentation.

Increase financial and infrastructure to support professional development.

The college is providing resources to allow each tenure-track faculty a seven-course workload during the year.
	The number of presentations and publications with co-presenters and co-authors from other universities and departments is increasing.

Still in need of accomplishment.


	
	Academic programs
	b) Increase external funding for research projects.
	Identify appropriate grant writing workshops and make information available to all faculty members.


	The faculty is increasing annually ( the number of proposals submitted to external sources.
	Still in need of accomplishment.

	
	External Relations
	c) Encourage collaborative efforts with schools and related groups.
	Increase monies available for collaborative schools research and instructional endeavors.

 
	Funding is increased and number of faculty applying or submission of proposals.
	Still in need of accomplishment.

	Technology across the curriculum.
	
	d) Model a variety of effective instructional, technological, and evaluation practices for diverse student populations.
	Compile information regarding the various instructional, technological, and evaluation strategies utilized by faculty to reach all students.
	Annual faculty evaluation conferences should address the inclusion of instructional, technological, and evaluation practices for diverse student populations.
	Still in need of accomplishment.


	
	Student, faculty and staff morale
	e) Provide a mentoring program for new faculty.
	Establish mentoring/support program for new and untenured faculty.  Identify a cadre of willing experienced faculty to serve as mentors.  Identify the different objectives for mentors.  

Develop a specific model for C&I  
	Plan and mentors in place.
	There is an informal arrangement for mentoring but this objective is still in the process and need for accomplishment.

Mentoring efforts on behalf of new faculty initiated by the Dean’s Office have enhanced department level efforts this year.

	
	Student, faculty and staff morale
	f) Conduct sessions for sharing research and teaching strategies.
	Establish informal settings and opportunities for faculty to discuss current on-going interests in teaching, writing, and research.
	Bi-monthly opportunities will be provided.
	Some efforts were made this year to conduct “brown bag” lunches. Some sharing has occurred

in program level meetings as well.

	Technology across the curriculum
	
	g) Infuse technology software and materials in professional education courses.
	Identify ways to keep faculty informed about current and new technologies.

Assess the appropriateness of and uses of the identified technologies.
	Information will be posted on the Department’s web-site.
	The INTECH training at the State University of West Georgia has been instrumental in addressing this objective.

	
	External relations
	h) Extend the services of the Developmental and Diagnostic Reading Clinic to provide additional clinical and field experiences for candidates in reading education courses and children in surrounding public school systems.
	Maintain committee from reading faculty to execute these goals.


	A committee develops plan.
	The Developmental and Diagnostic Reading Clinic has increased the number of clients that it serves. It will continue to expand its services to public school and community agencies.

	
	Recruitment
	i) Increase number of culturally diverse

faculty members. 
	Establish funds for attracting visiting professors from diverse cultural backgrounds.

Recommend the establishment of supplemental funding to attract and retain minority faculty.
	Increase annually by at least one the number of culturally diverse faculty


	Still in need of accomplishment.

Qualified diverse faculty are difficult to attract, and with budget cutbacks this year, there has been no opportunity to address this goal.

	
	Student, faculty and staff morale
	j) Develop a departmental peer review system for instruction. 
	Establish committee to identify successful peer review programs at other institutions. Develop a system for selection and identification of peer reviewers. 
	Develop a document outlining the chosen peer review program.
	We have begun this investigation but it has been difficult to find agreement among faculty.

	Technology across the curriculum.
	
	k) Provide staff development in technology for faculty at Dalton campus


	Develop a schedule for technology training on specific topics
	Schedule and topics are completed and successfully achieved.
	A College of Education designed and implemented this service in academic year 2000-2001. This needs to be a continuing effort.

	
	Student, faculty and staff morale
	l) Develop a two track faculty model: tenure-track and clinical-track
	Investigate clinical-track models at other universities and identify the salient characteristics.
	Submit for approval to COE Dean and VP for Academic Affairs. Determine roles and responsibilities for each category: teaching load, committee assignments, evaluation procedures, and salary/merit pay.
	This objective will require a long-term investigation. 


Strategic Direction Goal # 4: COLLABORATION.

	Visionary Goals
	Bread & Butter Goals
	Objectives

Collaborations among faculty will:
	Action Plans
	Measures
	Assessment Results

	Technology across the curriculum


	The university experience 

Information technology
	a) Maintain collaboration with the faculty in the College of Arts and Sciences and the College of Business so to align the curriculum with the Board of Regents' principles.


	Link WebPages between A&S and COB with COE to maintain conversations and plan related curriculum. Have read only access to each other’s WebCt courses with permission to share links and resources.  
	Count the number of hits on WebCt to determine if interactions are taking place, semester extended discussions to improve curriculum across departments
	This has been achieved as documented by the successful passage of the Early Childhood Education and Middle Grades Education programs. The Secondary Education programs are still in the approval process. 

	Technology across the curriculum

Innovations in professional preparation


	Enrollment management, recruitment 

Public relations 

External relations 
	b) Continue the development of the collaborative schools
	Distribute brochures, teaching videos, technology links. Collaborate for grants to enhance the partnerships between university and school visits. . Reading Consortium Dept. PT3.

Links on web. CDC Read Limit.
	Follow-up visits and discussions about information sent between the university and the schools; collect teaching videos to share with classes, number of grants awarded. Links to school system Links.
	Two major brochures have been designed and distributed. One video at the college level has been produced.


	Innovations in professional preparation


	Enrollment management, recruitment 


	c) Provide professional development opportunities for school partners that are involved in C&I programs.
	Grants for professional development, participate jointly in local, state, and national conferences and workshops, ask classroom teachers to be quest speakers in university classrooms and vice versa, joint involvement in state collaborations through endorsements for the different programs.
	Number of grants awarded, amount of participation in workshops, meetings, and conferences, number of participants involved in the endorsements.  List of grants & description faculty members involved.
	Within this objective, achievements are significantly evident as documented in this annual report.



	Innovations in professional preparation


	Enrollment management, recruitment 

Academic programs 
	d) Maintain an advisory committee that will be comprised of departmental faculty, public school personnel, community member so to enhance departmental initiatives
	Solicit recommendations from members of advisory groups for the improvement of the department vision, mission, programs, services, and collaborations
	Advisory group will meet once a semester to review and recommend improvements in vision, mission, programs, services, and collaborations. 
	Departmental advisory committee continues to meet, sporadically to discuss, and recommend policies and procedures for C&I programs.


	
	External relations
	e) Develop summer reading, writing, and technology programs for minority students in the Dalton area and in collaboration with local schools.
	Design and develop a collaborative plan for this program.
	Plans are implemented, list of students are documented with achievement skills.
	Still in the process of discussion.

	Innovations in professional preparation


	Academic programs 

Information technology
	f) Collaborative planning & teaching among faculty in dept., college, university, and other university./agencies
	Team Teaching

Joint Development of Model

Collaboration between faculty teaching different sections.

GSAMS/envision 

Student research, Professional Conference.  
	List a description
	This has been especially successful in the Secondary Science Education program (GLOBE).


III. Departmental Statement of Curriculum Learning Outcomes, Processes to Assess These Outcomes, and Assessment Results for each Degree Program 


The Department of Curriculum and Instruction has adopted the Interstate New Teacher Assessment and Support Consortium (INTASC)" principles/standards as curriculum learning outcomes for the undergraduate and initial certification teacher education programs. The  Department ha has also adopted the National Board for Professional Teaching Standards (NBPTS) propositions/standards as curriculum learning outcomes for the graduate teacher education programs. During the 2000-2001 academic year, the C&I faculty began work on the design of systematic assessment matrices with descriptive assessment rubrics for each of the ten INTASC principles and for each of the five NBPTS propositions. This work has continued in program area groups during the 2001-2002 academic year.


The following set of matrices identify the INTASC Principle and the Teacher Performance Descriptors that depict the curriculum learning outcomes for the teacher education candidates in the undergraduate and initial certification programs. Each INTASC Principle and Teacher Performance Descriptors are further delineated according to knowledge, disposition, and skill categories. The levels of performance are unacceptable, acceptable, and distinguished. The quality and accuracy of the assessment is described by the rubrics that are within each cell of the matrix.

Principle 1:
Understands the central concepts, tools of inquiry, and structure of the disciplines taught; creates learning experiences to make them meaningful to students.

Teacher Performance Descriptors:
Demonstrates knowledge of content and pedagogy; Designs coherent instruction; Engages students in learning.

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge
	Teacher candidate does not demonstrate (1) a satisfactory level of knowledge of content area; (2) multiple ways of conveying content to students; (3) learning experiences that are meaningful to students.
	Teacher candidate demonstrates (1) satisfactory knowledge of content being taught; (2) multiple ways of conveying content to students; (3) satisfactory learning experiences meaningful to students.
	Teacher candidate demonstrates (1) in-depth knowledge of content taught; (2) numerous ways of conveying content to students and encourages students to design ways of conveying content; (3) creative learning experiences that are meaningful to students.

	Disposition
	Teacher candidate does not show evidence of the importance of understanding content and making it meaningful to students.
	Teacher candidate shows evidence of the importance of understanding content and of providing meaningful learning experiences to students.
	Teacher candidate shows commitment to continuous growth in understanding of content and pedagogy and in designing coherent instruction that is meaningful to students.

	Skills
	Teacher candidate cannot create appropriate learning experiences that are meaningful to students and does not have a satisfactory knowledge of content.
	Teacher candidate creates meaningful learning experiences for students and does have a satisfactory knowledge of content.


	Teacher candidate demonstrates the ability to effectively implement content that challenges students to think in meaningful ways.


Principle 2:



Understands how children learn and develop; provides learning opportunities that support their development.

Teacher Performance Descriptors:
Demonstrates knowledge of students; Selects institutional goals; Assesses student learning; Uses questioning and discussion techniques; Engages students in learning.

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge
	Teacher candidate develops lessons that are content-driven, not taking into account the developmental level of the students.


	Teacher candidate develops lessons that support the QCC’s engage students in learning and utilize a variety of teaching strategies.
	Teacher candidate develops lessons that are developmentally appropriate, based on previous assessment of students, support the QCC’s, allow for viable methods of assessment, incorporate critical thinking skills and engage students in learning.

	Disposition
	Teacher candidate believes that all students learn in the same manner, regardless of background, culture/heritage.
	Teacher candidate believes that students have diverse learning needs.
	Teacher candidate knows that students need learning experiences that are diverse in nature and students can learn more about diversity from each other.

	Skills
	Teacher candidate does not use a variety of teaching strategies, teaches lessons that are teacher-centered, and uses questions that are low-level and do not challenge the students.


	Teacher candidate delivers lessons that support the QCC’s, engage students in learning, utilizes strategies that are both student-centered and teacher-centered.
	Teacher candidate delivers lessons that are developmentally appropriate, utilize a variety of teaching strategies, continually assesses student learning, engages students through activity, discussion, and/or critical thinking questioning.


Principle 3:
Understands how students differ in their approaches to learning; creates instructional opportunities adapted to diverse learners.

Teacher Performance Descriptors:
Demonstrates knowledge of students; Designs coherent instruction; Creates an environment of respect and rapport; Establishes a culture for learning; Instruction design.

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge
	Teacher candidate does not have adequate knowledge of content field and/or professional and pedagogical principles and concepts to help all students learn.  Candidate does not provide adequate feedback to students.
	Teacher candidate knows content field and has the necessary pedagogical content knowledge and general professional and pedagogical knowledge to develop meaningful learning experiences for all students.  Candidate’s work with student focuses feedback and improved student learning.
	Teacher candidate analyzes student learning and makes appropriate adjustments to instruction or other services; monitors student learning and has a positive effect on student learning.  Candidate has extensive knowledge of the content field.

	Disposition
	Teacher candidate’s dispositions are not always congruent with those of the profession and delineated in professional, state, and institutional standards.
	Teacher demonstrates dispositions in classroom and school settings as delineated in professional, state, and institutional standards.
	Teacher candidate’s work with students reflects the dispositions expected of professional educators as delineated in professional, state, and institutional standards.  They recognize when his/her own dispositions may need adjustment and is able to develop a plan to do so.

	Skills
	Teacher candidate has not mastered professional and pedagogical knowledge and skills as delineated in professional, state, and institutional standards, so that they can apply it appropriately to student diversity or policy.
	Teacher candidate has the professional knowledge and skills as delineated in professional, state, and institutional standards that are necessary to teach or provide professional services in schools.  They consider the contexts in which they work and the prior experience of all students to facilitate learning and work with families.
	Teacher candidate reflects through understanding of professional and pedagogical knowledge as delineated in professional, state, and institutional standards so that they develop meaningful learning experiences to facilitate student learning for all students.  They reflect on practice and make necessary adjustments.




Principle 4:



Understands and uses variety of instructional strategies.

Teacher Performance Descriptors:
Demonstrates knowledge of resources; Designs coherent instruction; Instruction domain.

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge
	Teacher candidate does not have an adequate knowledge of variations in instructional strategies and pedagogical practices necessary to design coherent instruction.
	Teacher candidate knows appropriate and varying instructional strategies in the various content fields necessary to design and implement coherent instruction that facilitates student learning.  Candidate is responsive to student needs and is flexible in accommodating those needs.
	Teacher candidate analyzes student learning and makes appropriate adjustments to instruction that result in positive effects on student learning.

	Disposition
	Teacher candidate’s dispositions are not always congruent with those of the professional and delineated in professional, state, and institutional standards.
	Teacher candidate demonstrates dispositions in classroom and school settings as delineated in professional, state, and institutional standards.
	Teacher candidate’s work on students reflects the dispositions expected of professional educators as delineated in professional, state, and institutional standards.  Candidates recognize when his/her own dispositions may need adjustment and is able to develop a plan to do so.

	Skills
	Teacher candidate cannot appropriately employ a variety of instructional strategies adequate for effective and coherent student learning.


	Teacher demonstrates knowledge of educational resources and is responsive to student needs in structuring and implementing instruction that incorporates a variety of instructional strategies.


	Teacher candidate is able to design and implement meaningful, coherent instruction that facilitates learning for all students, candidate is responsive to student needs.  Candidate reflects on practice and makes necessary adjustments.


Principle 5:



Creates a learning environment that encourages positive social interaction, active engagement in learning, and

self-motivation.



Teacher Performance Descriptors:
Designs coherent instruction; Creates an environment of respect and rapport; Establishes a culture for learning; Manages classroom procedures; Manages student behavior; Organizes physical space; Engages students in learning.

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge
	Teacher candidate does not have adequate knowledge of and inconsistently implements theory, organization, and practice in preventive management, discipline, and student motivation.
	Teacher candidate understands and demonstrates emerging implementation of theory, organization, and practice in preventive management, discipline, and student motivation.
	Teacher candidate analyzes the learning environment and consistently implements theory, organization, and practice in preventive management, discipline, and student motivation.

	Disposition
	Teacher candidate is disinclined to create and manage a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.
	Teacher candidate is inclined to create and manage a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.
	Teacher candidate enthusiastically and sensitively creates and manages a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.

	Skills
	Teacher candidate cannot successfully implement theory, organization, and practice in preventive management, discipline, and student motivation.
	Teacher candidate is able to implement theory, organization, and practice in preventive management, discipline, and student motivation.
	Teacher candidate is accomplished at implementing theory, organization, and practice in preventive management, discipline, and student motivation.


Principle 6:



Uses knowledge of communication techniques to foster active inquiry, collaboration, and supportive interaction.

Teacher Performance Descriptors:
Creates an environment of respect and rapport; Communicates clearly and accurately; Uses questioning and discussion techniques; Engages students in learning.

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge
	Does not demonstrate skills in creating an environment of respect, in accurately communicating, and in engaging students in learning.
	Demonstrates knowledge of communication, questioning/discussion/feedback techniques and use of them to effectively engage students in learning.
	Demonstrates an insightful knowledge of and proficiency in communication techniques, thus communicating with clarity and accuracy in questioning, discussion, and feedback.

	Disposition
	Does not display an acceptable level of understanding of communication techniques and the various ways of apply this understanding in learning.
	Displays understanding of communication techniques and a willingness to apply the techniques in ways that effectively engage students in learning.
	Shows evidence of the need for communicating with accuracy, flexibility, and empathy toward students.

	Skills
	Displays an inability to communicate clearly and accurately, to use questioning/discussion/feedback techniques, to establish respect/rapport with students, and to engage students in learning.
	An ability to communicate clearly/accurately, to use questioning/discussion/feedback techniques, to establish respect/rapport with students and to engage students in learning.
	Displays a full range of communication skills and conveys sensitivity in the quality of questions, responses, and feedback toward students.




Principle 7:



Plans instruction based on knowledge of subject matter; students, the community, and curriculum goals.

Teacher Performance Descriptors:
Planning and preparation domain; Engages students in learning; Demonstrates flexibility and responsiveness.

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge
	Does not have adequate knowledge of content field and pedagogy.  Does not recognize the need to make adjustments in lesson.
	Has knowledge of content field and pedagogy.  Recognizes need to make adjustments in plans.
	Demonstrates a strong knowledge of content field and pedagogy.  Anticipates problematic elements of lessons.

	Disposition
	Believes lesson plans should proceed as planned.


	Believes that flexibility is essential and lessons should be adjusted based on student needs.
	Knows that flexibility in teaching is flexible and adjustments must be made based on the needs of the students.  Knows that “teachable moments” should be taken advantage of to enhance student learning.

	Skills
	Plans instruction that is not meaningful to the students, lacks knowledge of content, pedagogy, and curriculum goals.
	Plans instruction that is based on the content field, pedagogy, and curriculum goals.  Demonstrates flexibility in lessons based on student needs.
	Engages students in learning activities that are based on a strong knowledge of the content field, the students/community, and the curriculum goals.


Principle 8:



Understands and uses formal and informal assessment strategies.

Teacher Performance Descriptors:
Demonstrates knowledge of students; Assesses student learning; Provides feedback to students; Demonstrates flexibility and responsiveness; Reflects on teaching; Maintains accurate records; Communicates with families.

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge
	Teacher doesn’t have adequate knowledge of content field, knowledge of students and/or professional and pedagogical principles and concepts to provide feedback or assess student learning.  He/she does not demonstrate the ability to reflect on teaching, maintain accurate records, and/or communicate with families.
	Teacher knows content field and has the necessary pedagogical content knowledge and general professional and pedagogical knowledge to provide feedback and assess student learning.  He is responsive to student needs and is flexible in accommodating those needs.  Demonstrates the ability to reflect on teaching, maintain accurate records and/or communicate with families.
	Teacher candidate analyzes student learning and makes appropriate adjustments to feedback and assessment; monitors student learning and has a positive effect on student learning.  Has the ability to engage in extensive reflective teaching practices and adjust the learning activities/environment appropriately.  Maintain records which facilitate teaching, learning and communicate with families.

	Disposition
	Teacher candidate’s dispositions are not always congruent with those of the profession and delineated in professional, state, and institutional standards.


	Teacher candidate demonstrates dispositions in classroom and school setting as delineated in professional, state, and institutional standards.
	Teacher candidate’s work with students reflects the dispositions expected of professional educators as delineated in professional, state, and institutional standards.  Candidate recognizes when his/her own dispositions may need adjustment and is able to develop a plan to do so.

	Skills
	Teacher candidate cannot appropriately provide feedback and assessment of student learning.


	Teacher candidate is responsive to student needs in structuring and implementing assessment techniques/instruments.


	Teacher candidate is able to develop meaningful feedback and assessment techniques to facilitate student learning for all students.  Responsive to student needs and is able to structure and implement assessment techniques/instruction to meet those needs.  Reflects practice, makes adjustments.


Principle 9:



Reflects on teaching.

Teacher Performance Descriptors:
Reflects on teaching; Contributes to the school and district; Grows and develops professionalism.

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge
	Teacher candidate does not reflect on teaching in a manner that facilitates professional growth.


	Teacher candidate reflects on teaching and seeks opportunities to grow professionally.  Candidate reflects upon and is responsive to student needs.
	Teacher candidate analyzes student learning and makes appropriate adjustments to instruction that result in positive effects on student learning.  Candidate contributes to the school and the district and actively seeks out opportunities for professional growth and training.

	Disposition
	Teacher candidate’s dispositions are not always congruent with those of the profession and delineated in professional, state, and institutional standards.


	Teacher candidate demonstrates dispositions in classroom and school settings as delineated in professional, state, and institutional standards.
	Teacher candidate’s work with students reflects the dispositions expected of professional educators as delineated in professional, state, and institutional standards.  Candidates recognize when his/her own dispositions may need adjustment and is able to develop a plan to do so.

	Skills
	Teacher candidate cannot appropriately employ reflective techniques to enhance teaching skills or professional growth.


	Teacher demonstrates knowledge of educational resources and is responsive to student needs in structuring and implementing instruction that incorporates a variety of instructional strategies.


	Teacher candidate is able to consistently reflect upon teaching and make necessary adjustments in order to effectively design and implement meaningful, coherent instruction that facilitates learning for all students.


Principle 10:



Foster relationships with colleagues, parents, and agencies in the larger community.

Teacher Performance Descriptors:
Demonstrates knowledge of resources; Communicates with families; Contributes to the school and district; Shows professionalism.

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge
	Teacher candidate is unaware of the larger community culture and agencies and other resources available to address student and family needs.  Teacher candidate is unaware of appropriate communication pathways within the school, district, and larger community.  Teacher candidate lacks awareness of professionalism.
	Teacher candidate is cognizant of the larger community culture, agencies, and school and district resources and how to access and network within each of these.  Teacher candidate is developing an emerging knowledge of professionalism.
	Teacher candidate is actively networked within the community culture, agencies, school, and district.  Teacher candidate has a thorough understanding of professionalism.

	Disposition
	Teacher candidate is disinclined to foster relationships with colleagues, parents, and agencies in the larger community.
	Teacher candidate is inclined to foster relationships with colleagues, parents, and agencies in the larger community.
	Teacher candidate enthusiastically and sensitively fosters relationships with colleagues, parents, and agencies in the larger community.

	Skills
	Teacher candidate lacks ability to network within the school, district, local community, and agencies.  Teacher candidate demonstrates unprofessional behavior.


	Teacher candidate is responsible to and effectively interacts and communicates with school and district personnel, the larger community, and agencies.  Teacher candidate consistently behaves in a professional manner.
	Teacher candidate actively and effectively interacts and communicates with school and district personnel, the larger community, and agencies.  Teacher candidate is highly professional.



The following set of matrices identify the "National Board for Professional Teaching Standards (NBPTS) propositions/standards as curriculum learning outcomes for two graduate teacher education programs: Early Childhood Education and Reading Education. The faculty

In ECED completed these in the 2000-2001 academic year. Their colleagues in Middle Grades Education and Secondary Education continued to work on their matrices during the 2001-2002 academic year. While progress has been made, the matrices for these two programs are not yet fully in place. The NBPTS Propositions/Standards and the Teacher Performance Descriptors shown here depict the curriculum learning outcomes for the teacher education candidates in the ECED and READ graduate programs. Each NBPTS Proposition and Teacher Performance Descriptors are further delineated according to knowledge, disposition, and skill categories. The levels of performance are unacceptable, acceptable, and distinguished. The quality and accuracy of the assessment is described by the rubrics that are within each cell of the matrix. A debt of gratitude is owed by the department to Charlotte Danielson, a program administrator for the Educational Testing Service and author of Enhancing Professional Practice: A Framework for Teaching (1996), whose framework provided the theoretical model upon which our departmental efforts are greatly based.

During the 2001-200 academic year, the ECED and READ faculty have struggled to address the realities of implementing and documenting the levels of performance required by the process.  There are still a number of issues to be addressed related to successful implementation.  WE have learned that a plan on paper is one thing; the actual operation of such a comprehensive assessment process is quite a different matter.

Early Childhood Education Teacher Performance Rubrics

Standard 1:



Understanding Young Children

Teacher Performance Descriptors:
Teachers use their knowledge of child development and their relationships with children and families to understand children as individuals and to plan in response to their unique needs and potentials.

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge
	Candidate does not have adequate knowledge of (1) how young children develop and learn; (2) the culture, history, and values of the communities and families they serve; (3) the attributes of the individual children in their care.
	Candidate demonstrates an emerging knowledge of (1) how young children develop and learn; (2) the culture, history, and values of the communities and families they serve; (3) the attributes of the individual children in their care.
	Candidate demonstrates an emerging knowledge of (1) how young children develop and learn; (2) the culture, history, and values of the communities and families they serve; (3) the attributes of the individual children in their care.  Their knowledge of young children in general, and the children in their own class in particular, continues to grow as they spend time observing and learning from children.

	Disposition
	Candidate is disinclined to use his/her knowledge of child development and their relationships with children and families to understand children as individuals and to plan in response to their unique needs and potentials.
	Candidate is inclined to use his/her knowledge of child development and their relationships with children and families to understand children as individuals and to plan in response to their unique needs and potentials.
	Candidate enthusiastically and sensitively uses his/her knowledge of child development and their relationships with children and families to understand children as individuals and to plan in response to their unique needs and potentials.

	Skills
	Candidate does not have the skills necessary to create a learning environment and plan lessons in response to the unique needs and potentials of learners.
	Candidate has the skills necessary to create a learning environment and plan lessons in response to the unique needs and potentials of learners.
	Candidate has the skills necessary to create a learning environment and plan lessons in response to the unique needs and potentials of learners.  Candidate uses community resources to enrich the classroom experiences of all children.


Standard 2:



Promoting Child Development and Learning


Teacher Performance Descriptors:
Teachers promote children’s physical, emotional, linguistic, creative, intellectual, social, and cognitive development by organizing the environment in ways that best facilitate the development and learning of young children.

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge
	Does not have adequate knowledge of a variety of methods and materials to promote students’ 1) individual development, 2) meaningful learning, and 3) social cooperation.
	Has knowledge of a variety of methods/materials that promote individual learning and success, as well as social cooperation and/or independence.
	Investigates the best methods and materials to use that stimulate individual and group learning resulting in high student achievement.

	Disposition
	Does not believe it is important or necessary to engage in the use of a variety of instructional methods and materials to promote students’ learning.
	Believes there are many methods/materials that can be used by students to successfully learn objectives either alone or in a group.
	Enthusiastically designs lessons using multiple methods and creative materials that encourage student learning resulting from the use of critical thinking skills.

	Skills
	Can not appropriately use a variety of methods/materials to promote student learning that fosters success, independence even where there are special needs.
	Appropriately uses several methods and a variety of materials to help students achieve objectives successfully alone or in a group.
	Designs and implements lessons that increase student achievement by using multiple methods and creative materials that include critical thinking skills.


Standard 3:



Knowledge of Integrated Curriculum


Teacher Performance Descriptors:
On the basis of their knowledge of academic subjects and how young children learn, teachers design and implement developmentally appropriate learning experiences within and across the disciplines.

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge
	Does not have adequate knowledge of how children learn or develop, or an understanding of developmentally appropriate practices.
	Satisfactory knowledge of core academic subjects that young children should understand that incorporates a multidisciplinary approach.
	Demonstrates broad knowledge of how children learn and plans developmentally appropriate lessons within and across the disciplines.

	Disposition
	Does not believe it is important to implement a multidisciplinary approach.
	Believes it is important to integrate subject areas based on how children grow and develop as well as core academic subjects.
	Enthusiastically plan lessons based on different stages of children’s development as well as knowledge, disciplines, and understanding across several dimensions.

	Skills
	Is not able to use major child development theories and research to plan across subject areas and disciplines.
	Appropriately uses major theories of child development and research to implement and sequence lessons across subject areas to interest children and encourage development.
	Designs and implements lessons that are developmentally appropriate and based on how children learn and develop within and across disciplines.


Standard 4:



Multiple Teaching Strategies for Meaningful Learning

Teacher Performance Descriptors:
Teachers use a variety of methods and materials to promote individual development, meaningful learning and social cooperation.

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge
	Does not have adequate knowledge of techniques that promote child development and learning.
	Satisfactory level of knowledge regarding the classroom environmental factors that stimulate child development and learning.
	An in-depth knowledge of how the organization/environment of the classroom and school stimulate or inhibit child development and learning.

	Disposition
	Does not show evidence of desiring to create a classroom environment that promotes child development and learning.
	A willingness to design the classroom environment so that children develop and learn appropriately for their age or level of maturity.
	Commitment to continuous growth in designing and organizing a school/classroom environment that stimulates and promotes child development and learning in all areas.

	Skills
	Does not organize a classroom environment that demonstrates an understanding of a child’s development in 1) play, 2) physical health/grown, 3) social development/skills, 4) emotions and self-respect, 5) language acquisition, 6) positive approaches to learning.


	The classroom environment is organized in a satisfactory manner to promote child development in 1) play, 2) physical health/growth, 3) social development skills, 4) emotional self-respect, 5) language acquisition, 6) positive approaches to learning.
	The classroom and school environment are organized and provide developmentally appropriate activities that encourage children to develop and learn in 1) play, 2) physical growth, 3) social skills, 4) emotional skills and self-respect, 5) language acquisition, 6) positive approaches to learning.


Standard 5:



Assessment

Teacher Performance Descriptors:
Teachers know the strengths and weaknesses of various assessment methodologies, continually monitor children’s activities and behavior, and analyze this information to improve their work with children and parents.

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge
	Does not have adequate knowledge of purposes of assessment.  Does not know a variety of formal and informal assessment procedures.
	Has knowledge of formal and informal assessment procedures designed to assess children over time in different settings.
	Has in-depth knowledge of a variety of approaches for assessing children that includes observations, anecdotal, systematic sample, and standardized instruments.

	Disposition
	Does not believe in using a variety of assessment techniques to produce an adequate picture of individual children as well as the group.
	Believes in using a variety of assessment techniques to develop an overall picture of individual and group progress.
	Is committed to gather evidence through multiple assessment techniques to identify children’s knowledge and emerging capacities.

	Skills
	Is not skilled in identifying appropriate assessment procedures to inform their own practice.
	Appropriately uses a variety of formal and informal assessment procedures to get a balanced view of individual children and the group.
	Designs and uses a variety of informal assessment techniques as well as standardized tests to inform their instructor.


Standard 6:



Reflective Practice

Teacher Performance Descriptors:
Teachers regularly analyze, evaluate, and strengthen the quality and effectiveness of their work.

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge
	The candidate does not have the knowledge to analyze, evaluate, and strengthen the quality and effectiveness of his/her work.
	The candidate has basic knowledge required to analyze, evaluate, and strengthen the quality and effectiveness of his/her work.
	The candidate demonstrates broad and 

in-depth knowledge necessary to analyze, evaluate, and strengthen the quality and effectiveness of his/her work.

	Disposition
	The candidate does not recognize the value of analyzation, evaluation, and strengthening the quality and effectiveness of his/her work.
	The candidate uses basic knowledge required to analyze, evaluate, and strengthen the quality and effectiveness of his/her work.
	The candidate eagerly analyzes, evaluates, and strengthens the quality and effectiveness of his/her work.

	Skills
	The candidate does not have the skills to analyze, evaluate, and strengthen the quality and effectiveness of his/her work.


	The candidate has the basic skills required to analyze, evaluate, and strengthen the quality and effectiveness of his/her work.
	The candidate possesses and utilizes the skills necessary to analyze, evaluate, and strengthen the quality and effectiveness of his/her work.


Standard 7:



Family Partnerships

Teacher Performance Descriptors:
Teachers work with and through parents and families to support children’s learning and development. 

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge
	Unaware of programs and materials for parent education and support.


	Knowledgeable about programs and materials for parent education and support.  Provides resources that parents can use to extend and compliment classroom-learning activities.
	Demonstrates knowledge as well as encourage and assist parents in sharpening their ability to observe and understand their child’s behavior and discourse.  Responds to parents’ questions and observations about children’s growth, development, behavior, and language at home.

	Disposition
	Believes that teacher communicates effectively with parents.


	Acknowledge parents as citizens, taxpayers, and valuable clients of school programs.  Explains rationale for major goals, activities, and teaching methods.
	Knows that teachers must communicate effectively with parents and families to inform and enhance support for children’s learning.  Offers opportunities for conferences and meetings at the convenience of parents.  Seeks to provide information in language parents should be able to understand.

	Skills
	Alert to evidence of needs in children and families, but doesn’t have knowledge of adequate resources.


	Respects the various types of families in the classroom environment, understands that their patterns of child rearing, values, and beliefs may differ from teacher’s own.
	Eager to listen, observe, and learn from family members about past developments and present attributes of their children.  Adept in conveying information and ideas to parents so that they understand how their children are doing, what the teacher is doing and seeking to accomplish, and what families can do to compliment, enrich, and extend school-based learning.


Standard 8:



Professional Partnerships

Teacher Performance Descriptors:
Teachers work with colleagues to improve programs and practices for young children and their families.

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge
	The candidate does not have adequate knowledge to work with colleagues to improve programs and practices for young children and their families.
	The candidate has basic knowledge required to work with colleagues to improve programs and practices for young children and their families.
	The candidate demonstrates knowledge of a variety of ways to work with colleagues to improve programs and practices for young children and their families.

	Disposition
	The candidate does not recognize the value of working with colleagues to improve programs and practices for young children and their families.
	The candidate believes it is important to work with colleagues to improve programs and practices for young children and their families.
	The candidate collaboratively works with colleagues to improve programs and practices for young children and their families.

	Skills
	The candidate does not have the skills to work with colleagues to improve programs and practices for young children and their families.


	The candidate has the basic skills necessary to work with colleagues to improve programs and practices for young children and their families.
	The candidate demonstrates the skills needed and seeks opportunities to work collaboratively with colleagues to improve programs and practices for young children and their families.


Reading Education Teacher Performance Rubrics

Standard 1:



Understanding Young Children

Teacher Performance Descriptors:
Teachers use their knowledge of child development and their relationships with children and families to understand children as individuals and to plan in response to their unique needs and potentials.


Meets International Reading Association Standards 1.5, 1.7, 2.13

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge

IRA 1.5
	Candidate does not demonstrate an understanding of reading as the process of constructing meaning through the interactions of readers’ knowledge and information in the context of the reading situation.
	Candidate demonstrates an understanding of reading as the process of constructing meaning through the interactions of readers’ knowledge and information in the context of the reading situation.
	Candidate demonstrates in-depth knowledge of reading as the process of constructing meaning through the interactions of readers’ knowledge and information in the context of the reading situation.

	Disposition

IRA 1.7
	Candidate does not show evidence of an understanding of the impact of physical, perceptual, emotional, social, cultural, environmental, and intellectual factors on literacy theory.
	Candidate shows evidence of an understanding of the impact of physical, perceptual, emotional, social, cultural, environmental, and intellectual factors on literacy learning.
	Candidate shows continued commitment to an understanding of the impact of physical, perceptual, emotional, social, cultural, environmental, and intellectual factors on literacy learning.

	Skills

IRA 2.13
	Candidate cannot illustrate the importance of giving learners opportunities in all aspects of literacy.
	Candidate illustrates the importance of giving learners opportunities in all aspects of literacy.
	Candidate demonstrates the ability to effectively illustrate the importance of giving learners opportunities in all aspects of learning.


Standard 2:



Promoting Child Development and Learning




Teacher Performance Descriptors:
Teachers promote children’s physical, emotional, linguistic, creative, intellectual, social, and cognitive development by organizing the environment in ways that best facilitate the development and learning of young children.


Meets International Reading Association Standards 3.1, 3.2, 3.3, 3.4

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge

IRA 

3.1, 3.2
	Candidate does not demonstrate a satisfactory level of knowledge about how differences among learners influence their literacy development.
	Candidate illustrates how differences among learners influence their literacy development and understands and respects diversity in the teaching process.
	Candidate demonstrates strong knowledge of how differences among learners influence their literacy development and understands and respects diversity in the teaching process.

	Disposition

IRA 3.4
	Candidate cannot create programs to address the strengths and needs of learners.


	Candidate shows evidence about the importance of creating programs to address the strengths and needs of learners.
	Candidate is accomplished at demonstrating the importance of creating programs to address the strengths and needs of individual learners.

	Skills

IRA 3.3
	Candidate cannot create appropriate literacy-learning experiences to develop knowledge of the phonological system and letter-sound relationships.
	Candidate shows that literacy development is based on student knowledge of the phonological system and letter-name relationships.
	Candidate demonstrates skill at creating literacy-learning experiences based on student knowledge of the phonological system and letter-name relationships.


Standard 3:



Knowledge of Integrated Curriculum




Teacher Performance Descriptors:
On the basis of their knowledge of academic subjects and how young children learn, teachers design and implement developmentally appropriate learning experiences within and across the disciplines.


Meets International Reading Association Standards 5.1, 5.2, 5.3, 5.6, 5.7

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge

IRA 5.7
	The teacher candidate does not demonstrate knowledge of instructional techniques to support literacy learning within and across disciplines.
	The teacher candidate demonstrates satisfactory knowledge of instructional techniques and information technologies to support literacy learning within and across disciplines.
	The teacher candidate demonstrates in-depth knowledge of instructional techniques and information technologies to enhance literacy learning within and across disciplines.

	Disposition

IRA 5.1, 5.3
	The teacher candidate is not inclined to create a literate environment that supports the integration of the language across the curriculum to foster interest and growth in all aspects of literacy.
	The teacher candidate is inclined to create a literate environment that supports the integration of the language arts across the curriculum to foster interest and growth in all aspects of literacy.
	The teacher candidate shows commitment to creating a literate environment that supports the integration of the language arts to foster critical literacy across the curriculum.

	Skills

IRA 5.2, 5.6
	The teacher candidate does not use a wide variety of texts to stimulate interest, promote reading/writing growth, foster appreciation for the written word, and increase the motivation of learners to read widely and independently for information, pleasure, and personal growth across the disciplines.
	The teacher candidate uses a wide variety of texts to stimulate interest, promote reading/writing growth, foster appreciation for the written word, and increase the motivation of learners to read widely and independently for information, pleasure, and personal growth across the disciplines.
	The teacher candidate uses a wide variety of texts across the curriculum to motivate students to choose to read independently to enhance their knowledge and/or enjoyment of reading for self-selected reasons.


Standard 4:



Multiple Teaching Strategies for Meaningful Learning




Teacher Performance Descriptors:
Teachers use a variety of methods and materials to promote individual development, meaningful learning and social cooperation.


Meets International Reading Association Standards 7.1, 7.5, 8.4

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge

IRA 8.4
	The teacher candidate does not demonstrate knowledge of a variety of comprehension strategies for understanding, organizing, and remembering printed information.
	The teacher candidate demonstrates knowledge of a variety of comprehension strategies for understanding, organizing, and remembering printed information.
	The teacher candidate demonstrates 

in-depth knowledge of a variety of comprehension strategies for understanding and applying textual information to new or different situations.

	Disposition

IRA 7.5
	The teacher candidate does not model or reinforce the use of a variety of strategies for comprehending text.
	The teacher candidate models and reinforces the use of a variety of strategies for comprehending text.
	The teacher candidate provides collaborative opportunities for students to apply textual information to new and different situations.

	Skills

IRA 7.1
	The teacher candidate is not able to teach students strategies for organizing, comprehending, and remembering information from texts.
	The teacher candidate will teach students strategies to organize, comprehend, and remember information from texts.
	The teacher candidate will teach students strategies to organize, comprehend, remember, and apply textual information to new or different situations.


Standard 5:



Assessment


Teacher Performance Descriptors:
Teachers know the strengths and weaknesses of various assessment methodologies, continually monitor children’s activities and behavior, and analyze this information to improve their work with children and parents.


Meets International Reading Association Standards 10.1, 10.2

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge

IRA 10.2
	The teacher candidate is familiar with only a limited number of formal and informal assessment instruments, which could be used to inform instruction.
	The teacher candidate is knowledgeable of the utility of various assessment instruments, formal and informal, to drive instruction.
	The teacher candidate has an extensive familiarity with a wide-range of 

norm-referenced, criterion-referenced, formal and informal inventories, portfolios, observational, and anecdotal records used to inform instruction.

	Disposition

IRA 10.1
	The teacher candidate is not likely to value, understand, or conduct formal or informal assessment for the betterment of the students.
	The teacher candidate is inclined to use, develop, and conduct assessments that involve multiple indicators of learner progress.
	The teacher candidate is deeply committed to the value of various types and uses of informal and formal assessment practices and procedures.

	Skills

IRA 10.2
	The teacher candidate has a 

less-than-adequate understanding of the means of applying formal or informal assessment measures and procedures.
	The teacher candidate is able to administer and use information from formal and informal assessment instruments, portfolios, formal and informal inventories, student 

self-evaluations, journals, and other indicators of progress to inform instruction.
	The teacher candidate can both administer and interpret results from formal and informal assessment instruments, portfolios, formal and informal inventories, student self-evaluations, journals, and other indicators of progress to inform instruction.




Standard 6:



Reflective Practice




Teacher Performance Descriptors:
Teachers regularly analyze, evaluate, and strengthen the quality and effectiveness of their work.


Meets International Reading Association Standards 12.2, 12.5, 12.6

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge

IRA 12.6
	The teacher candidate is not able to satisfactorily plan and implement programs to help students improve their reading and writing, including those using federal, state, and local funding. 


	The teacher candidate is able to plan and implement programs to help students improve their reading and writing, including those using federal, state, and local funding.
	The teacher candidate is able to demonstrate a superb ability to plan and implement programs to help students improve their reading and writing, including those using federal, state, and local funding.

	Disposition

IRA 12.2
	The teacher candidate appears disinclined to adapt or consider the individual needs of different learners in his/her instruction.


	The teacher candidate is inclined to adapt instruction to meet the needs of different learners to accomplish different purposes.
	The teacher candidate strives to and is successful in adapting instruction to meet the needs of different learners to accomplish different purposes. 

	Skills

IRA 12.5
	The teacher candidate seems unable to use multiple indicators to use multiple indicators to determine the effectiveness of the literacy curriculum.
	The teacher candidate is able to use multiple indicators to determine the effectiveness of the literacy curriculum.
	The teacher candidate demonstrates an 

in-depth understanding of the use of multiple indicators to determine the effectiveness of the literacy curriculum.


Standard 7:



Family Partnerships



Teacher Performance Descriptors:
Teachers work with and through parents and families to support children’s learning and development.


Meets International Reading Association Standards 11.1, 11.3, 11.5

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge

IRA 11.5
	Does not interpret research and instructional plans related to the improvement of instruction and does not communicate these to parents and families.


	Interprets research and instructional plans related to the improvement of instruction and communicates these to parents and families.
	Has a strong commitment to developing a research base and instructional plans related to the improvement of instruction and invites parents and families to participate in development of these plans.

	Disposition

IRA 11.3
	Does not involve parents and families in cooperative efforts and programs to support students’ literacy growth.


	Involves parents and families in cooperative efforts and programs to support students’ literacy growth.
	Actively solicits parents’ and families’ input in development of instructional plans related to students’ literacy development and growth.

	Skills

IRA 11.1
	Does not have adequate communications skills to convey information about students’ literacy growth and development to parents and families.
	Has adequate communication skills to convey information about students’ literacy growth and development to parents and families.
	Has highly developed communication skills; actively corresponds with parents and families with regard to student’s literacy growth and development.


Standard 8:



Professional Partnerships




Teacher Performance Descriptors:
Teachers work with colleagues to improve programs and practices for young children and their families.


Meets International Reading Association Standards 13.3, 13.5, 14.2, 14.3, 16.1, 16.2

	Element
	
	Level of Performance
	

	
	Unacceptable
	Acceptable
	Distinguished

	Knowledge

IRA  

13.3, 14.2
	Does not have sufficient knowledge to interact or participate in decision-making with professional colleagues to improve programs and practices related to children’s and families’ literacy growth and development.


	Has sufficient knowledge to interact or participate in decision-making with professional colleagues to improve programs and practices related to children’s and families’ literacy growth and development.
	Has solid research base from which to draw when interacting with professional colleagues to improve programs related to children’s and families’ literacy growth and development; provides professional development experiences that emphasize the dynamic interaction among prior knowledge, experience and the school context.

	Disposition

IRA

14.3, 16.1,

16.2
	Does not promote or facilitate interaction among professional colleagues to improve programs and practices related to children’s and families’ literacy growth; does not reflect on practices to improve literacy instruction.
	Promotes and facilitates interaction among professional colleagues to improve programs and practices related to children’s and families’ literacy growth; reflects on practices to improve literacy instruction.
	Actively pursues and promotes knowledge of literacy instructional practices through interactions with colleagues at conferences and other professional activities, reading professional journals and publications, and in-depth reflection on practices to improve literacy instruction.

	Skills

IRA

13.5
	With regard to working with colleagues to improve programs and practices for young children and their families, does not use multiple indicators to judge professional growth; does not model ethical professional behavior.


	With regard to working with colleagues to improve programs and practices for young children and their families, uses multiple indicators to judge professional growth; models ethical professional behavior.
	Actively supports and participates in efforts to improve programs and practices for young children and their families; promotes collegiality with other literacy professionals through regular conversations, discussions, and consultations about learners, literacy theory, and assessment and instruction.


IV. An Example of How the Department Has Utilized Assessment Data


The department has analyzed assessment data to seek better ways of documenting student progress and program success.  In an effort to do a better job of assessment, this year we continued our work on our assessment matrices for middle grades and secondary programs at both the undergraduate and graduate level.  Work on these matrices will be completed during the next reporting period.. Assessment matrices for the early childhood and reading programs are in place.  The ECED and READ programs began implementation of a portfolio assessment program this year; MGED and SEED programs will implement the same process for undergraduate students in the fall semester of 2002. In addition, the department has set up an improved system for tracking student progress through the use of anecdotal records and the collection of formal and informal measures (artifacts) that will reflect continuous student academic progress.

V. General Statement of Department Condition


The condition of the C&I Department is both academically stable and scholarly progressive. The academic programs have begun integration of standards based on the INTASC principles and the NBPTS propositions. Each course syllabus identifies the appropriate standards and relevant activities to assist in the development of the learning outcomes. Also, a comprehensive and systematic assessment plan has been developed for each of the programs so those teacher education candidates can be diagnostically evaluated at the admission, retention, and graduation phases of the program. With further refinement of the portfolio mechanism for assessment, teacher education candidates will possess a comprehensive file of artifacts that substantiates their professional knowledge bases, dispositions, and skills for effective teaching. In addition, the academic stability and quality are evident in the outstanding percentages of teacher education candidates who have passed licensing and certification tests. Finally, high percentages of the Department's teacher education candidates further their professional development by attending and completing graduate programs.  


The faculty members in the Department have progressively achieved scholarly endeavors. This achievement is evident in the high level of quality and quantity in professional presentations, submission of manuscripts, reputable publications, and submission of research grant proposals. During the previous reporting period (2000-2001), the C&I faculty boasted 20 peer reviewed articles, 69 professional conference presentations, nine editorships, 24 submitted grant proposals, and research funds in the amount of $732,078. Even the non-tenure track instructors were engaged in professional meetings through attendance and presentations. Also, three faculty members received distinguished awards or honors from their professional learned societies. During the 2001-2002 academic year, the faculty accrued 32 peer reviewed articles and monographs, 96 professional conference presentations, 15 editorships, 12 submitted grant proposals, and research funds in the amount of $177,320. Four faculty members were honored for their professional efforts. In addition, the C&I faculty continue to enhance their scholarly profile with outstanding course evaluations by their students. The teaching effectiveness by the faculty continues to be exemplary.

 VI. Departmental Achievements 

   
A. Percent of Students passing licensing, certification, 

or other accreditation examinations related to their chosen field:
1999-2000*
2000-2001*

· Early Childhood Education candidates


      89%
      92%

· Middle Grades Education candidates


      74%                 74%

· Secondary English Education candidates


      90%
      65%

· Secondary Social Science Education candidates

      95%
      86%

*most recent figures available. In areas where fewer than 10 persons tested, the results are not reported.                                                            

B. Proportion of graduating students going on to graduate or professional schools:


It is estimated that 90% of our undergraduates go on at some point to a graduate program. Of those who stay and teach for more than one year in Georgia, the percentage is nearly 100%.  This occurs because the state pay scale for teching is tied to the award of the Masters and Educations Specialist degree.  Students earning a M.Ed., or masters in another field, can anticipate adding more than $4000 on to their salary base for the following year.

   
C. Types of Licensure: 

· T-4 clear and renewable in teaching field

· T-5 clear and renewable in teaching field

· T-6 clear and renewable in teaching field

   
D. How does the department prepare students for Licensure? 


The faculty members in the C&I Department prepare students for licensure by successfully satisfying the certification standards that are imposed by the Georgia Department of Education Professional Standards Commission. The teacher education programs in Early Childhood Education, Middle Grades Education, Reading Education, and Secondary Education are annually monitored and are fully examined at five-year intervals.

   
E. Other notable achievements - None

 VII. Student Achievements 

A. Total Published Research Papers 

Sandra McCullum, an Ed.S. student in Early Childhood Education, had a research article published in Educational Leadership, the referreed national journal of the Association for Supervision and Curriculum Development.

   
B. Total Presentations

1. One undergraduate student co-presented with a professor at the National Science Teachers Association Annual Conference in San Diego in April 2002.

2. Four undergraduate students in middle grades education presented at the Annual Conference of the Georgia Middle School Association in Savannah in February 2002.

3. Sara McNally, an early childhood education Ed.S. student, presented at the Eastern Educational Research Association conference in Sarasota, Florida in February 2002.

   
C. Total Internships

· All undergraduate and initial certification teacher education candidates complete an internship in a public school classroom as required in the respective programs.

   
D. Total Co-Ops - None

   
E. Total Scholarships

· Hope PROMISE
Scholarships


Early Childhood Education 

  63 Females

4 Males

· Hope PROMISE 
Scholarships


Middle Grades Education

  10 Females

3 Males

· Dag Folger Memorial Scholarship

Early Childhood Education 

    1 Female

· Hugh McTeer Memorial Scholarship

Early Childhood Education 

    1 Female

· Mary White Davidson Scholarship

Middle Grades Education

    1 Female

· Connie Wright Gunter Scholarship

Pre-Early Childhood Education
    1 Female

· Sadie Morrow Hughes Scholarship

Early Childhood Education

    1 Female

· Sally Fisher Memorial Scholarship

Early Childhood Education

    1 Female

· Judy Kerr Scholarship



Early Childhood Education

    1 Female

· Dr. Prentice L.Gott Family Scholarship

Secondary Education


    1 Female

· Peggy S. Steelmon Award Scholarship

Middle Grades Education

    1 Female

· Dr. Thomas W. Sills Scholarship


Middle Grades Education

    1 Female

· Joe H. McGiboney Scholarship


Secondary Education


    1 Female



   
F. Total Fellowships - None                                                     

G. Total Recipients of Notable Awards 

1. Dollie Evans, a student in our reading endorsement program, received an award from the State of Georgia Reading Consortium.

2. Loretta Shaw, a graduate student in Early Childhood Education, received the Student Pyramid Awqard for Service from the West Georgia Chapter of Phi Delta Kappa;  JoAnn Rouse, a graduate student in middle grades education , received the Student Pyramid Award for Research.

3. Thirteen students (6 undergraduate and 7 graduate) received departmental “outstanding student” awards for each of the department’s degree programs.

   
H. Other Notable Achievements 

Two early childhood education Ed.S. students, Andrea Mueller and Robyn Henry. Received county school system grants to continue the research projects begun as part of their Ed.S. program requirements.  

 VIII. Faculty/Staff Productivity 

   
A. Teaching 

   

1. Total New Course Developments – 4 (in support of cohort programs)

   

2. Total Faculty Teaching Honors Courses - 4

  

3. Percent of Faculty involved in Academic Advisement

· Ninety-five percent of the C&I faculty advise graduate students.

· A faculty member from each program in coordination with the three academic advisors from the Dean's office advises undergraduate students.

   
B. Research/Productivity 




     2000-2001

2001-2002

   

1. Total Books and Monographs: 


            0

         5

   

2. Total Book Chapters: 



            0

         2

   

3. Total Peer Review Articles:


          20 

       27

   

4. Total Other Shorter Works: 


            5  

       13

   

5. Total Paper Presentations: 



          68

       96

   

6. Total Other Presentations: 



            0
 
       10

   

7. Total In-House Publications: 


            1

         3

   

8. Total Juried Exhibits/Performances: 

            0 

         0

   

9. Total Other Exhibits/Performances: 

            1

         0

   

10. Total Editing/Editorial Board Involvements:                   9  

       13

  

11. Total Faculty involved in Notable Continuing 


      Education Efforts: 



          15

       20

   
C. Public Service 





     2000-2001

2001-2002

   

1. Total participants in Honors Organizations: 
           72

       75

   

2. Total offices held in Professional Organizations:
           34 

       20

   

3. Total Advisors of Student Organizations: 

             4

         3

  

4. Total Participants in Cooperative Consulting Efforts: 
 0 

        11

   

5. Total System-Wide/UWG Committee appointments:       69

         65

   

6. Total participants in Public Service activities: 
           67

         62

   
D. Other notable achievements by Faculty - None

 IX. Grants/Awards 





  
    2000-2001

2001-2002

   
A. Total Proposals Submitted: 



           24

       12

   
B. Total Proposals Funded:




           20

       11

   
C. Total Amount Funded: 



       $732,078.00
   $177,320.00

   
D. Total Gifts Generated by Department:


             0 

         0

   
E. Total Contracts Awarded: 





 0

         0

   
F. Total Fellowships Awarded: 




 0

         0 





 X. New Degree Programs or Deletions

None
 XI. New Departments or Other New Units; Also Any Restructuring of These


None
 XII. Accreditation or Similar Distinction or Renewal


None
 XIII. Other Awards, Distinctions, and Achievements


1. Three faculty members were recognized by the West Georgia Chapter of Phi Delta Kappa:



Dr. Robert A. Hilliard

Distinguished Service Award

May 2001



Dr. John Myers

Pyramid Award for Leadership          April 2002



Dr. John von Eschenbach
Pyramid Award for Research

April 2002


2. Dr. Maxine Newsome was recognized as “University Teacher of the Year” by the UWG Student

           Government Association in April 2002.

 XIV. Additional Comments Concerning Your Department

The Department of Curriculum and Instruction has taken an aggressive position related to graduate program recruitment this year, but seeking to implement several “cohort” programs (ECED, MGED, and initial certification) which deliver degree programs at off-campus sites to meet the needs of potential students in the Atlanta Metropolitan Area the counties of northwest Georgia. An initial certification program in middle grades education operated  in Clayton County.  An early childhood Ed.S. program was implemented in Whitfield County near Dalton.  In addition, ECED and MGED M.Ed. and Ed.S. cohort programs were carried out at Luella, near Griffin. An early childhood M.Ed. sequence was begun in Fall 2001 at the Newnan Center, and  plans are complete for implementation of a middle grades parallel program there beginning in fall 2002.  In the External Degree Program site at Dalton, initiatives were instituted to make the M.Ed. program in MGED more attractive to potential students, and faculty embarked on a strong recruitment initiative. Finally, a middle grades initial certification program was launched in spring 2002 as part of Georgia Responds, an initiative of the state’s Colleges of Education. An initial response of more than 200 inquiries has resulted in nearly 100 new applications as of the time of this report. It is anticipated that fall enrollments for C&I programs will show an increase.

. 

