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Name:  Brent M. Snow

Department:  Counseling and Educational Psychology

Introduction

The process of rigorous internal review of programs in the Department of Counseling and Educational Psychology really began in 1994. During the fall quarter of 1995, an extensive planning and prioritization document was developed outlining strengths and weaknesses of programs in the department. Eventually, the school social work and student development in higher education programs were eliminated to allow the faculty to focus on priorities, specifically school and community counseling.  During the summer of 1994, a well known consultant and team chair for the Council for the Accreditation of Counseling and Related Educational Programs (CACREP) was brought to review the programs and consult with the department.  CACREP is the national and fairly prestigious accreditation agency for Master’s and Doctoral programs in counseling. The subsequent report verified the direction the department was already headed through strategically planning the change process by building on strengths and removing identified weaknesses.  The report concluded by indicating, “The department should be commended for the dedication and commitment evident during the consultation visit.  The students who met with me are truly supportive of the faculties efforts and teaching.  The materials that represent the department are accurate and well done.  Most of the issues that I have raised either during the visit or in this report are relatively easy to rectify.  The huge enrollment problem will definitely be the most difficult problem that the department faces.”

Since that consultation report, the faculty have significantly changed the curriculum twice in both school and community counseling and addressed admissions and enrollment issues.  Beginning in the fall of 1996, both programs began requiring 75 quarter hours and at least 100/600 hours of practicum/internship and set a goal to seek CACREP accreditation in about two years.  However, more change was necessitated when the university system converted from quarters to semesters in the fall of 1998.  Additionally, the department applied for a grant to transform the work of school counselors and was eventually one of the ten universities in the country awarded a year long planning grant from the Wallace-Readers Digest fund (administered by the Education Trust) to transform school counseling. Following that planning year, the department was honored to be one of six (of the original ten universities) awarded an implementation grant that brought about significant changes in our curriculum once again.  Along with the five other universities (Ohio State University, University of Georgia, University of North Florida, Indiana State University, and California State University-Northridge) the faculty engaged in both a department effort to fundamentally change the way that we train school counselors and a national effort to influence the manner in which school counselors were educated. Along with help from our P-12 partnership school system (Clayton County), we have instituted curricular changes and developed our “advocacy achievement model” for training school counselors (which was implemented in 1999).  The department felt that fundamental changes in our school counseling program matched perfectly with our COE Conceptual Framework and, in fact, enhanced and reinforced it.   Five new courses were developed or substantially changed including the Professional School Counselor, Assessment and Effective Use of Data in Schools, Research and Program Evaluation, Advocacy and Brokering of Services, and Counselor as Leader. 

With our semester conversion and transforming school counseling initiative in place, we felt the time was right to apply for CACREP accreditation.  The application was prepared and a CACREP site team visit took place in November 2000 resulting in Board approval for the full seven year accreditation for both the school and community counseling programs (through June 30, 2008, Appendix L). Every CACREP standard was met which is quite unusual for CACREP reviews.  Some comments on the counseling program from the visiting team were as follows:

· The program has high visibility throughout the university

· The following (referring to the five courses mentioned above) curricular experiences represent innovative and important curricular directions 

· Syllabi have a uniform and comprehensive format across all courses and show evidence of thoughtful and creative design……. the infusion of technology into the curriculum and into the classroom environment has been extensive……ethics and multicultural studies are infused in many parts of the curriculum

· There is extensive supervision in Practicum beyond what is required

· The fact that they have implemented a great deal of change brought by this grant and other factors reflects well on their vitality and openness to thoughtful change

· There has been extensive involvement with local schools that have had a significant impact on the development of the school program

· Students report superior support, nurturing, supervision, and attending to individual needs by program faculty

· Site supervisors and interns report that interns were well prepared with knowledge and basic skills

· The program deserves commendation 

In the fall of 2002, the Department of Counseling and Educational Psychology was recognized at the national conference of the Education Trust as a pioneer and national leader in school counseling reform.  This recognition is especially significant in that it comes from an educational organization that promotes high academic achievement among students at all grade levels, with a focus on closing the performance gap between groups of students separated by income level and ethnicity.  It is a powerful statement for faculty in the department to elevate the school counseling program from where it was in 1994 to being a national leader in school counseling in 2003.

I.
Department Mission/Vision Statement – as a “fit” between the program’s mission and the mission of the institution.
The Counseling and Educational Psychology Department offers (5) graduate programs. Under the Guidance and Counseling in Community Counseling degree, the M.Ed. and Ed.S. options are offered and under the Guidance and Counseling  in School Counseling degree, the M.Ed. and Ed.S. options are offered. The fifth program is a non degree certification program in School Counseling for those already holding a master’s degree. These programs are aligned with the mission of the university within the context, "West Georgia offers a range of disciplinary, interdisciplinary, and professional programs ..... a major provider of graduate education at the master's and educational specialist's levels".

Both degrees offered in Community Counseling are professional degrees. The master's degree provides the academic credentials for graduates to apply for licensing as a Licensed Professional Counselor. The Educational Specialist's degree provides advanced education for Licensed Professional Counselors. These practitioners serve through out the west Georgia region in government and private community agencies, as well as, individual private practice. The institution's mission declares that the University "is a selectively-focused, comprehensive institution, providing undergraduate and graduate public higher education in arts and sciences, business, and education, primarily to the people of west Georgia". The missions of the master's and educational specialist's programs, which follow, clearly articulate the foci of the programs, as well as, their alignment with the University's mission.

M.Ed. in Community Counseling Mission Statement
The mission of the Community Counseling Program is to prepare 
skilled and knowledgeable professional counselors for work in a 
variety of community and agency settings.  Our program is CACREP
Accredited and is designed to meet educational requirements for 
Georgia licensure.  Our graduates will be ethical, reflective practitioners competent in serving a diverse population.  We are committed to the 
delivery of excellent client services, to understanding and respecting 
human diversity, to ethical and social responsibility, and to leadership 
in the counseling profession.

Ed.S. in Community Counseling Mission Statement
The mission of the Ed.S. degree program in Community Counseling 
is to provide advanced and specialized training for professional 
counselors.

Both degrees in School Counseling and the non degree initial certification program are professional degrees. The master's degree and the non degree certification program provide the academic credentials for graduates to apply for certification at the S-5 level. The Educational Specialist's degree provides advanced education for certified professional school counselors who primarily serve in schools throughout the Atlanta metro area and west Georgia region. As previously highlighted, the mission of the University is to deliver programs "primarily to the people of west Georgia". The mission's of the master's and educationalist's programs, which follow, clearly articulate the foci of the programs, as well as, their alignment with the University's mission. Please note, that the non degree certification program is designed for initial certification in Professional School Counseling just as the master's program and therefore they share the same mission.

M.Ed. in School Counseling and non degree certification Mission Statement
The mission of the school counseling program is to educate 
Professional School Counselors.  Through leadership, advocacy, 
collaboration, use of data, and action, our graduates will be 
competent at identifying and removing barriers that impede 
equal access to educational and career opportunities for all 
students.  We are committed to educating Professional 
School Counselors skilled in needs assessment who are 
effective brief counselors and strategic brokers in providing
 equal resources and support for all students, when needed;
 and who believe in and are dedicated to the high academic 
achievement, career success, and personal/social development 
of all students.
Ed.S. in School Counseling Mission Statement
The mission of the Ed.S. degree program in school counseling
is to provide advanced learning opportunities for professional 
school counselors desiring to secure advanced certification in 
school counseling, gain more in depth knowledge and skills for
 furthering professional development, and/or strengthen 
preparation for licensure in Georgia as an LPC.  The program
 faculty is committed to strengthening the development of
 professional school counselors through the provision of 
advanced level coursework and the opportunity to add to and 
update previously acquired skills as needed to meet personal 
career development goals.  The Ed.S.  is specifically designed
to enhance counseling program development skills and to
 provide supervision knowledge and skills for the growth of
 leaders for the profession who are better able to serve as 
counselors and advocates for success for all students.

I.
The following summarizes the core services of the department for internal and external constituents.
Core services for internal constituents are:
for students 
Admissions

Advisement

Design and delivery of courses

Coordination and supervision of field experiences

Administration of exit exam- summative evaluation

Mentoring induction into the profession

Development of collegial relationships with P-12 partners 

for staff
Technology support

Professional development seminars and course work

Supervision 

for faculty
Technology support and training
Professional development funds

Mentoring of new faculty by senior faculty members

Seeking input on decision through shared governance

Core services for external constituents are:

for government and private community agencies, as well as private practitioners
Professional development seminars and workshops
Seeking and delivering grants

Mentoring for practitioners

Collaboratively participating in coordination and delivery of services

Serve on boards of directors

for schools, school systems, school boards, state department of education and Board of Regents

Professional development seminars and workshops

Seeking and delivering grants

Mentoring for practitioners

Collaboratively participating in coordination and delivery of services

Serve on boards of directors

Serve on special task forces of various constituents
II.
Departmental Statement of Goals, Process to Assess These Goals, and Assessment Results

The following goals from the departmental five year (1998-2004) Strategic Plan ( Appendix C) have guided the work of the department over the last five years. Each year the departmental strategic plan is modified in order to accommodate new and emerging needs, as well as, to respond to changes in policies from state agencies and the Board of Regents. 
· Develop exit examination for Ed.S. students (1)
· Develop a school and community counseling curriculum that reflects content, pedagogical, and technological knowledge and skills linking (as appropriate) with CACREP, ASCA, and NCATE standards as well as the NBPTS propositions, BOR principles, and the eight essential elements of the TSC initiative (2)
· Outside review of programs and material prior to submitting CACREP application (3)
· Seek CACREP accreditation for M.Ed. Counseling programs (4)
· Maintain CACREP accreditation for M.Ed. Counseling programs (5)
· Establish counseling clinic that provides opportunities for faculty and students to work with children, youth and adults (6)
· Develop off-campus graduate programs in counseling (7)
· Strengthen the facilitation, quality, and monitoring of field placements (practicum and internship) (8)
· Expand initial certification program to include students with counseling (community, etc.) degrees from other universities (9)
· Strengthen volunteer process, procedures, and ground rules for peer review of teaching (10)
· Develop mandatory process for peer review of teaching (11)
· Strengthen professional growth and development of faculty (12)
· Develop Ed.S. program with a counseling major or strand (13)
· Develop M.Ed. program with University of Mumbai (Bombay Teacher Training College) (14)
· Strengthen collaboration with area school systems and agencies relative to recruiting, internships, and induction into the profession (15)
· Develop collaborative master’s program with Department of Sociology (Gerontology) (16)
The process to assess these goals is the systematic assignment of individual goals to the various standing committees within the department. Committees submit recommendations to the departmental faculty for approval before implementing changes. The following represents a summary.
· Goal 1.  The process for revising the Ed.S. exit examination for students has focused on the refinement of questions. Faculty reflect on and dialogue about the kinds, as well as, the content of questions. There is a consensus that the nature of the oral examination needs to be a culminating experience which emphasizes the professional identity of the candidate, as well as the strengths, weaknesses, and future direction of the candidate.

· Goals 2, 3, 4 and 5 are related to the master’s programs in school and community counseling. These goals focused the department’s work on the process of revising the curriculum in order to bring it into alignment with standards and principles of professional agencies and the transforming school counseling initiative (TSCI) identified in the objectives. The department received a grant from the Wallace Readers Digest Fund for the TSCI initiative while carrying out the self study required for CACREP accreditation.  Having revised the curriculum to meet CACREP standards in 1996, the TSCI principles highlighted the need to revise the curriculum again in 1998.  This second revision needed to also meet CACREP standards. The process was characterized by open dialogue and tough minded debate which resulted in a clear consensus. Our P-12 partners were directly involved in the process. We formed a formal and strategic relationship with the Clayton County Schools and three school counselors, two administrators and a community member were actively involved in the curriculum revision. This process, of meeting every other week, spanned the spring semester of 1999.  The curriculum was guided through the required governmental bodies of the University for approval and institutionalization of the program. The CACREP/TSCI curriculum, which we titled “The Advocacy Achievement Model”, was implemented in the fall of 1999 and CACREP accreditation was granted in 2001.   Currently the curriculum is continuing to be delivered, the TSC initiative is continuing to be carried out, and CACREP accreditation is being maintained.

· Goal 6.  The establishment of a counseling clinic has been led by a faculty member who serves on the community counseling committee. The process has included securing physical space, working with community agencies to assess needs in the community, organizing human resources, development of procedures, and disseminating availability of services offered. The clinic began operation on a very limited basis in 2003.
· Goal 7.  The development of off campus programs was restricted by our sister institutions who considered the off campus sites a part of their service area; thereby making the off campus programs a duplication of their offerings and an encroachment into their areas of responsibility. The department has eliminated the development of off campus program from the strategic plan.

· Goal 8.  The process of strengthening practicum and internship field placement has focused on the parameters of the experiences, the quality of on site supervision, the quality of supervision by faculty, and the accommodation of students needs. Through input from the advisory boards, one each for the school and the community programs, the process of articulating required field experiences, along with identifying and removing barriers, has strengthened all field experiences. In addition, this process has been a significant factor in establishing close ties with our P-12 partners.  The process of systematically collecting data from site supervisors (Site Supervisor Assessment Instrument), from employers of graduates (Employer Assessment Instrument), from graduates at completion of the program (Graduate Program Evaluation) and during the first few years after graduation (CEPD Graduate Survey), and student portfolios during internship have been used to change and improve field placement and field experiences. Currently, the focus on field placement is to develop a plan for documenting the impact of school counseling candidates on the academic success, as well as, the social/emotional development and career preparedness of all students. 
· Goal 9.  The process of expanding the initial certification program to include students with counseling (community, etc.) degrees from other universities has been achieved. This goal addressed the emerging need of students from other programs who were seeking certification in school counseling.  The department had provided an initial certification program to graduates of our own community counseling program for some time. The process of expanding the opportunity involved the strategic selection of course work and field experience which would deliver a quality non degree certification program. The admissions process and advisement process were also modified to accommodate the initial certification program.

· The process for the assessment of goals 10 and 11, developing a peer review of teaching process, has focused on procedure and ground rules.  The department approved a peer review of teaching document which defined the process and established ground rules. In spring semester 2000, a college wide committee adopted the document for the College of Education. Currently, the peer review of teaching is a voluntary process dedicated to the professional development of faculty.

· The process for the assessment of goal 12, to strengthen professional growth and development of faculty, has involved providing additional funds from the Wallace Readers Digest grant to faculty for professional presentations and attendance at state, regional, and national conferences.
· Goal 13 (to develop an Ed.D. Program with a counseling major or strand). This goal has been delayed for the near term but will remain in our strategic plan. In July of 1997, a member of the department led a College of Education committee in the process of submitting an Ed.D. Preliminary Proposal to the BOR, which included two strands or majors: (1) Leadership in Education and (2) Counseling. The proposal was not accepted and as a result, a different proposal which focused on the development of leaders as change agents was developed and approved (Ed.D. in School Improvement). The Ed.D. program currently is in its fourth year and recruits and selects students from all areas of P-12 education who possess certification at level five and 3 years experience. The department has been a major contributor in the process, forgoing a specific counselor strand and at the same time allocating a department member to direct the program as well as administrative support in its first three years. School counselors do participate in the program along with others from a wide range of P-12 positions.

· Goal 14 (to develop a M.Ed. program with University of Mumbai Bombay Teacher Training College).  This goal has been eliminated. Initially, the program was to be a cooperative with some courses being taught by their faculty, some taught by department faculty, and students spending some time at UWG. As the process unfolded it became apparent that the cooperative would be cost prohibitive for both universities and for students. The department did commit to allocating two graduate assistantships through the cooperative.  While students from India have attended our program and have received graduate assistantships, no one identified from the cooperative has accepted the department’s offer.

· The process of  assessing Goal 15 (to strengthen collaboration with area school systems and agencies relative to recruiting, internships, and induction into the profession) has been informed by The Regent’s 1998 and 2001 Principles and Actions for the Preparation of Educators for the schools. The TSCI Initiative, to some extent, has also helped move us closer to our P-12 partners. Induction into the profession is a focus. The process of induction has moved the faculty beyond the position of mentoring to the position of seeing our P-12 partners as colleagues committed to the academic achievement and social/emotional growth of P-12 students. This is a significant paradigm shift for the faculty, one which is firmly embraced. Because the BOR Principles for School Counselors have been under review and have just recently been adopted, the department’s efforts have been a “work in progress”. A faculty member from the department has served on the BOR task force charged with the development of Principles for School Counseling. In addition, six faculty members attended the University System of Georgia Counselor Educators Conference, “Raising the Curtain”, which took place in January 2004.   As a part of induction into the profession and as a means of strengthening the field experience of students, the following handbooks have been developed: Graduate Student Handbook; Community Counseling Practicum and Internship Handbook; School Counseling Practicum and Internship Handbook; and School Counseling  Site Supervisor Handbook. 

· Goal 16 (to develop a collaborative master’s program with the Department of Sociology/ Gerontology).  This goal has been eliminated from the strategic plan. The department currently does not have the resources to deliver such a program.

The assessment results are evident in the decisions and actions of each committee which have been approved and implemented by the department. They are as follows.

· Goal 1. Refined questions for the oral examination of Ed.S. students.

· Goals 2, 3, 4, 5. Revised curriculum which meets CACREP Standards and integrates the TSCI Principles. 
· Goal 6. The counseling clinic has been established and is currently beginning to serve needs within the community on a limited basis.
· Goal 7. The development of off campus programs has been eliminated from the goals of the department.

· Goal 8. The handbooks previously identified are fully developed and are being used by students, field supervisors, and faculty. Currently, the focus on filed placement is to develop a plan for documenting the impact of school counseling candidates on the academic success, as well as, the social/emotional development and career preparedness of all students, which will bring the school counseling program in compliance with the BOR Principles for school counseling preparation programs. 

· Goal 9. The department is currently admitting students with community and other counseling degrees from other universities.

· Goal 10,11.  The peer review guidelines have been approved by the department and College of Education and are currently in use. 

· Goal 12.  The professional development of faculty has resulted in an increase of activities, publications, and presentations.
· Goal 13.  Currently, the department continues to contribute to the Ed.D. in School Improvement and does not have plans to develop a separate strand for counseling in the near future.

· Goal 14. The proposed M.Ed. program with the University of Mumbai (Bombay Teacher Training College) has been eliminated.

· Goal 15. It is the intent of the department to focus its work over the next several years to comply with the Regent’s Principles for School Counseling.
· Goal 16. The development of a collaborative masters program with the department of  Sociology has been eliminated.
III.
Department Statement of Curriculum Learning Outcomes, Processes to Assess These Outcomes, and Assessment Results for each Degree Program

Each program is mission driven. While the mission declares direction it also acts as a foundation from which the learning outcomes are developed.  This section of the report is organized beginning with each program’s mission, then curriculum learning outcomes, and ending with the assessment results.
















M.Ed. (School Counseling)

School Counseling Program Mission Statement (M.Ed.)

The mission of the school counseling program is to educate Professional School Counselors.  Through leadership, advocacy, collaboration, use of data, and action, our graduates will be competent at identifying and removing barriers that impede equal access to educational and career opportunities for all students.  We are committed to educating Professional School Counselors skilled in needs assessment who are effective brief counselors and strategic brokers in providing equal resources and support for all students, when needed; and who believe in and are dedicated to the high academic achievement, career success, and personal/social development of all students.

Curriculum Learning Outcomes (CLO’s)

 (Numbers in parentheses correspond to the descriptors which are part of the College of Education’s Conceptual Framework)

Students will be able to:

· function effectively as professional school counselors who are leaders for academic success for all students and demonstrate knowledge of all the related aspects including history, roles, organizational structures, ethics, standards, and credentials. (1,2,3,4,5,6,7,8,9,10)

· employ various theories of individual and group counseling with an emphasis upon brief counseling approaches. (4,7,8)

· exhibit effective counseling, collaboration, and consultation skills. (5,8)

· use technology, assessment, and advocacy skills to facilitate academic and career success for diverse student populations. (8,9)

· explain and discuss career development, the career decision making process, and the related life factors as they are related to students and others success across the lifespan. (7,8)

· use individual and group approaches to assessment and evaluation effectively for student achievement/development and program development. (8,9)

· identify various types of research methods, use basic statistics, and related ethical and legal considerations in research, especially useful in schools. (8,10)
Process to Assess Effectiveness of CLO’s and Program
· Developmental, systematic assessment of each student’s progress by all faculty (each semester).

· Review and remediation of students not meeting professional and ethical standards of the profession (as needed).

· Written Comprehensive Exam (Counselor Preparation Comprehensive Examination). Content corresponds to national/state exams.  (Exit exam for graduation)

· Praxis II scores (after or near graduation)

· Student feedback to program (at exit/graduation).

· Feedback from advisory board (every year).

· Individuals course/faculty evaluation by students (every semester).

· Evaluation of program by graduates, employers, and supervisors (every three years- next review 2002).

· Maintenance of CACREP/NCATE/PSC Accreditation Standards (constant).

Assessment Results

Please refer to section IV for tables of data from assessments from graduates, employers and on-site supervisors.  In addition, Section V includes results from the Praxis II exam and the CPCE (Counselor Preparation Comprehensive Examination).
M.Ed. (Community Counseling)

Community Counseling Program Mission Statement (M.Ed.)

The mission of the Community Counseling Program is to prepare skilled and knowledgeable professional counselors for work in a variety of community and agency settings.  Our program is CACREP Accredited and is designed to meet educational requirements for Georgia licensure.  Our graduates will be ethical, reflective practitioners competent in serving a diverse population.  We are committed to the delivery of excellent client services, to understanding and respecting human diversity, to ethical and social responsibility, and to leadership in the counseling profession.

Curriculum Learning Outcomes (CLO’s)

 (Numbers in parentheses correspond to the descriptors which are part of the College of Education’s Conceptual Framework)
Students will be able to:

· demonstrate ability to facilitate client growth, development, and coping within individual and/or group settings. (1,2,3,4,5,6,7,8,9,10)

· demonstrate understanding and upholding of ethics and standards of practice endorsed by the counseling profession. (1,8)

· demonstrate understanding of and respect for human diversity. (6,7,8)

· demonstrate ability to use a variety of theories, therapeutic interventions, assessment tolls, and communication skills to assist clients. (1,2,3,4,5,6,7,8,9,10)

· develop an identity as a professional counselor. (8)

Process to Assess Effectiveness of CLO’s and Program
· developmental, systematic assessment of each student’s progress by all faculty (each semester).
· review and remediation of students not meeting professional and ethical standards of the profession (as needed).

· Written Comprehensive Exam (Counselor Preparation Comprehensive Examination).  Content corresponds to national/state exams. (Exit exam for graduation)

· student feedback to program (at exit/graduation).

· Feedback from advisory board (every year).

· Individual course/faculty evaluation by students (every semester).

· Evaluation of program by graduates, employers, and supervisors (every three years-next review 2002).

· Maintenance of CACREP Standards (constant)
Assessment Results
Please refer to section IV for tables of data from assessments from graduates, employers and on-site supervisors.  In addition, Section V includes results from the Praxis II exam and the CPCE (Counselor Preparation Comprehensive Examination).
Ed.S. (School Counseling)


School Counseling Program Mission Statement (Ed.S.)

The mission of the Ed.S. degree program in school counseling is to provide advanced learning opportunities for professional school counselors desiring to secure advanced certification in school counseling, gain more in depth knowledge and skills for furthering professional development, and/or strengthen preparation for licensure in Georgia as an LPC.  The program faculty is committed to strengthening the development of professional school counselors through the provision of advanced level coursework and the opportunity to add to and update previously acquired skills as needed to meet personal career development goals.  The Ed.S.  is specifically designed to enhance counseling program development skills and to provide supervision knowledge and skills for the growth of leaders for the profession who are better able to serve as counselors and advocates for success for all students.

Curriculum Learning Outcomes (CLO’s)
 (Numbers in parentheses correspond to the descriptors which are part of the College of Education’s Conceptual Framework)

Students will be able to:

· Display supervisory skills appropriate to schools and school counseling. (8)

· Apply advanced counseling, collaboration, and consulting knowledge and skills. (2,3,4,5,6,7,8.9,10)

· Organize and manage a school counseling program at a supervisory level. (8)

· Demonstrate the attainment of a strengthened identity as a counseling professional through plans, proposals, discussion, practice, professional organization involvement or other means. (8,10)

Process to Assess Effectiveness of CLO’s and Program
· Developmental, systematic assessment of each student’s progress by all faculty (each semester

· Review and remediation of students not meeting professional and ethical standards of the profession.

· Oral exit examination by faculty committee (prior to graduation)

· Student feedback on program (at exit examination)

· Feedback from advisory board (yearly)

· Individual course/faculty evaluation by students (each semester)

Assessment Results
Please refer to section IV for tables of data from assessments from graduates, employers and on-site supervisors.
Ed.S. (Community Counseling)

Community Counseling Program Mission Statement (Ed.S.)

The mission of the Ed.S. degree program in Community Counseling is to provide advanced and specialized training for professional counselors.

Curriculum and Learning Outcomes (CLO’s)

 (Numbers in parentheses correspond to the descriptors which are part of the College of Education’s Conceptual Framework)

Students will be able to:

· Demonstrate advanced competence in clinical practice. (1,2,3,4,5,6,7,8,9,10)

· Demonstrate ability to use advanced therapeutic interventions and theoretical approaches to assist clients in individual and group settings. (1,2,3,4,5,6,7,8,9,10)

· Demonstrate knowledge of and ability to use clinical supervision skills. (8)

· Demonstrate ability to conduct and use research in clinical settings, and (8)

· Demonstrate knowledge and/or skills in areas of individualized specialized interests. (8,10)

Process to Assess Effectiveness of CLO’s and Program

· Developmental, systematic assessment of each student’s progress by all faculty (each semester

· Review and remediation of students not meeting professional and ethical standards of the profession.

· Oral exit examination by faculty committee (prior to graduation)

· Student feedback on program (at exit examination)

· Feedback from advisory board (yearly)

· Individual course/faculty evaluation by students (each semester)

Assessment Results
Please refer to section IV pages for tables of data from assessments from graduates, employers and on-site supervisors.

Ed.S. (School Counseling)

School Counseling Program Mission Statement (Ed.S.)

The mission of the Ed.S. degree program in school counseling is to provide advanced learning opportunities for professional school counselors desiring to secure advanced certification in school counseling, gain more in depth knowledge and skills for furthering professional development, and/or strengthen preparation for licensure in Georgia as an LPC.  The program faculty is committed to strengthening the development of professional school counselors through the provision of advanced level coursework and the opportunity to add to and update previously acquired skills as needed to meet personal career development goals.  The Ed.S.  is specifically designed to enhance counseling program development skills and to provide supervision knowledge and skills for the growth of leaders for the profession who are better able to serve as counselors and advocates for success for all students.

Curriculum Learning Outcomes (CLO’s)

 (Numbers in parentheses correspond to the descriptors which are part of the College of Education’s Conceptual Framework)
Students will be able to:
· Display supervisory skills appropriate to schools and school counseling. (8)

· Apply advanced counseling, collaboration, and consulting knowledge and skills. (2,3,4,5,6,7,8.9,10)

· Organize and manage a school counseling program at a supervisory level. (8)

· Demonstrate the attainment of a strengthened identity as a counseling professional through plans, proposals, discussion, practice, professional organization involvement or other means. (8,10)

Process to Assess Effectiveness of CLO’s and Program
· Developmental, systematic assessment of each student’s progress by all faculty (each semester

· Review and remediation of students not meeting professional and ethical standards of the profession.

· Oral exit examination by faculty committee (prior to graduation)

· Student feedback on program (at exit examination)

· Feedback from advisory board (yearly)

· Individual course/faculty evaluation by students (each semester)

Assessment Results
Please refer to section IV pages for tables of data from assessments from graduates, employers and on-site supervisors.

IV.
General Statement of Department Condition

Strengths: Faculty in the department are national leaders in the transforming school counseling initiative; the M.Ed. programs in school and community counseling hold national accreditation from the Council for Accreditation of Counseling and Related Educational programs (CACREP) - one of only four such programs in Georgia and one of 16 in the Southeast; the department has been the recipient of the largest ($515,000) grant (Wallace Reader's Digest Fund) from a private source in the history of UWG; the department was recognized and honored as a national “pioneer” in school counseling by the Education Trust in November; and programs in the department are held in high esteem by graduates, supervisors of graduates, and employers.  The following program evaluation highlights this strength.  Average ratings of the program by graduates was 3.6 (out of possible 4.0), 3.8 by employers, and 3.9 by supervisors.

CEPD Program Evaluation Survey of Graduates, Employers, and Supervisors

Every three years graduates, employers, and supervisors are formally surveyed to assess the effectiveness of our  programs and to help us adjust our learning outcomes, objectives, and to generally improve. Faculty in the department value this feedback and results are discussed and recommendation made for changes as appropriate. During the spring 2003 semester, a survey of the above three groups was conducted. Following are summaries of the results of the assessment from the surveys. 

Surveys, interviews and conversations with P-12 internship supervisors and employers indicate the following assessment of content knowledge of graduates. 

Every three years graduates, employers, and supervisors are formally surveyed to assess the effectiveness of our programs and to help us adjust our learning outcomes, objectives, and to generally improve. Faculty in the department value this feedback and results are discussed and recommendations made for changes as appropriate. During the spring 2003 semester, a survey of the above three groups was conducted. Following are summaries of the results of the assessment from the surveys. 
CEPD Employer Assessment 
During Spring 2003, employers of CEPD graduates also were asked to complete a survey assessing the CEPD and graduates of program whom they had employed. Below is a summary:

39 employers responded to the survey with 32 being from school systems and 7 from community agencies or other settings.

On a 4-point Likert-type scale (1="very unprepared" to 4="very prepared"), employers' average ratings of students' preparation in 7 key areas were: 

Comprehensive knowledge


3.8

Effective use of clinical skills


3.6

Compared to other students


3.6

Professional/ethical behavior 


3.9

Work ethic 




3.8

Job responsibilities 



3.6


Preparation as a leader/advocate for


improving the school/agency/community


in which you work



3.7

On a 4-point Likert-type scale (1="very unsatisfied" to 4="very satisfied"), employers' average rating of:
Overall hiring satisfaction


3.8
CEPD Site Supervisors Assessment

During Spring 2003, site supervisors of CEPD Practicum and Internship students completed a survey assessing the CEPD program and students that were placed under supervision at their work site. These sites included schools and community agencies.  A summary is below:

21 site supervisors responded to the survey with 18 from school systems and 3 from both in and out patient settings.

On a 4-point, Likert-type scale (1="least proficiency" to 4="most proficiency"), site supervisors' average ratings on 9 key counseling skills of CEPD's Practicum and Internship students were: 

Individual counseling 



3.8

Group counseling 



3.8

Career counseling 



3.3

Classroom guidance 



3.9 

Conduct assessments 



3.8
Writing case notes & reports 


3.8

Interacting with professionals 

3.9

Ethical behavior 



4.0

Preparation as a leader/advocate for

Improving the school/agency/community
3.9




On the same 4-point Likert-type scale (1= "least proficiency" to 4= "most proficiency"):
Site supervisors' average overall rating of academic preparation for 

           the counseling profession
                        3.9

Site Supervisors’ perception of faculty supervisors. Respondents circled all that applied:
a.
Useful feedback to the student

90.5%
b.
Enhance the student’s professional growth
85.7%
c.
Ample consultation time to discuss issues
            relating to the student



81.0%

Surveys of graduates indicate the following about the content knowledge of graduates.
Assessment by Graduates of the M.Ed. program
56 CEPD graduates completed the survey--14 were Community Counseling (M.Ed.) graduates; 41 were School Counseling (M.Ed.) graduates; and 1 had both Community and School Counseling degrees.

On a 4-point Likert-type scale (1="not at all helpful" to 4="very helpful"), average ratings of 6 key aspects of the program were: 

Course work 




3.4

Practicum 




3.7

Internship 




3.8

Exchange with faculty 


3.5

Exchange with students 


3.6

Preparation as a leader/advocate for
Improving the school/agency/community

In which you work.



3.4
On the same 4-point Likert-type scale (1="not at all helpful" to 4="very helpful"), the average rating of:
Overall training



3.6

On the same 4-point Likert-type scale (1="not at all helpful" to 4="very helpful"),   resources in terms of  helpfulness to the educational experience were rated:

CEPD program brochure


3.0

Department web page



3.1

CEPD Graduate Student Handbook

3.3

Practicum & Internship Handbook

3.7

Orientation at beginning of program

3.9

Faculty advisement



3.3

Counseling labs



3.4




Course syllabi




3.5

On the same 4-point Likert-type scale (1="not at all helpful" to 4="very helpful"), the helpfulness of the following information found in the Counseling and Educational Psychology Department web page, Graduate Student Handbook, Practicum and Internship Handbook, and other department publications:

CEPD admission procedures and requirements
3.5

Systematic student review procedures

3.1


Counselor licensure/certification information
3.1

Exit exam procedures




3.0

Practicum & internship requirements


3.6

Practicum & internship application deadlines, 

procedures, and forms




3.5

On the same 4-point Likert-type scale (1="not at all helpful" to 4="very helpful"), the extent to which the Counseling and Educational Psychology Department mission statements were reflected in program offerings:



3.5

On the same 4-point Likert-type scale (1="not at all helpful" to 4="very helpful"), the extent to which the following were understood: 

Research and the manner in which it is conducted



3.1 

The literature, theory, and methodology of the counseling profession
3.4

Accepted professional counseling practices




3.5

Program coursework and current practices in the counseling field

3.4

In addition to the above program evaluation which is completed every three years, the following evaluations occur each semester.  The first, focuses on the Ed.S. and the second on the M.Ed.

Ed.S. Program Evaluation

Part I:  Demographics

The following demographics apply to the 15 students who have taken their oral exams for the Ed.S. program in the 2002-2003 school year.  They are as follows:

	Age
	
	Students

	
	
	

	30 or less
	
	13.4%

	31-40
	
	33.3%

	41-50
	
	20.0%

	51 +
	
	33.3%

	Total
	
	100%

	
	
	


	Gender
	
	Ethnicity

	Female
	Male
	
	Caucasian
	African

American
	Other

	80.0%
	20.0%
	
	86.7%
	6.7%
	6.7%


	Majors
	
	Paid Counseling (Years)

	Community
	School
	
	0-5
	6-20
	21 +

	33.3%
	66.7%
	
	66.7%
	26.7%
	6.7%


Part II:  Department Evaluation Questions

	
	Strongly

Agree
	Agree
	No

Opinion
	Disagree
	Strongly

Disagree
	N/A

	Addressing

Student

Needs
	79.3%
	12.5%
	1.6%
	0%
	6.6%
	0%

	Evaluation

Of Student

Performance
	70.0%
	27.0%
	0%
	0%
	3.0%
	0%

	Departmental

Communication

To Students
	46.7%
	36.6%
	5.0%
	5.0%
	0%
	6.7%

	Student

Services*
	50.0%
	40.0%
	0%
	5.0%
	0%
	5.0%


*
Student services include the counseling labs, UWG Library, and Teaching Material Center.

Program Specialization Training
	Very

Good
	Good
	Above

Average
	Average
	Below

Average
	Poor
	Very

Poor

	100%
	0%
	0%
	0%
	0%
	0%
	0%


Program Counselor Competency Training 

	Very

Good
	Good
	Above

Average
	Average
	Below

Average
	Poor
	Very

Poor

	100%
	0%
	0%
	0%
	0%
	0%
	0%


Part III: Comments (sample)
· “Overall, I really value the professors I have had at the department.  The coursework along with the teachers present valuable information and skills that are essential for any counselor.”

· “Enjoyed and learned much about the program.”

· “I would like the thank the excellent counseling professors for their expertise, strong commitment, and assistance in helping students in CEPD become the best counselors possible.  The administrative staff is tops too!”

· “All faculty members have been accommodating and encouraging in trying to help make the classroom, internship, and overall experience valuable to me as an individual, not as a number or as a student, but I believe they really cared about me and wanted to help me be a better therapist.”

· “An excellent CACREP program.”

· “The counseling program was very much improved from the early days (1971-75) when I was obtaining my M.Ed. The courses and course content are very good for practical application.”

· “As I told my committee, I have learned a great deal at West Georgia.  I have had a wonderful experience

· “Thank you for two excellent programs—Masters and Specialist.  I look forward to having practicum and intern students in my school from SUWG.”

· “Great program—I would change the handbook in that many of the classes listed were no longer being taught.”

· “I appreciate the efforts and hard work of the department.  I have enjoyed and greatly benefited from this university.”

M.Ed. Program Evaluation
Part I: Demographics

The following demographics apply to the 13 students who took the CPCE exit examination for the M.Ed. Program during the Fall of 2003.


AGE

	Age
	Frequency
	Percent
	Cumulative Percent

	 
	<30
	6
	46.2
	46.2

	 
	30-39
	4
	31.0
	77.2

	 
	40-49
	1
	7.7
	84.9

	 
	50-60
	2
	15.1
	100.0

	 
	Total
	13
	100.0
	 



GENDER

	Gender
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	
	Male
	1
	7.7
	7.7
	7.7

	 
	Female
	12
	92.3
	92.3
	100.0

	 
	Total
	13
	100.0
	100.0
	 



ETHNICITY

	Ethnicity
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	
	Caucasian
	9
	69.2
	75.0
	75.0

	 
	African-American
	3
	23.1
	25.0
	100.0

	 
	Total
	12
	92.3
	100.0
	 

	
	Missing
	1
	7.7
	 
	 

	Total
	13
	100.0
	 
	 



MAJOR

	Major
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	
	Community
	5
	38.5
	38.5
	38.5

	 
	School (M.Ed.)
	8
	61.5
	61.5
	100.0

	 
	Total
	13
	100.0
	100.0
	 



HOURS COMPLETED IN PROGRAM

	Hours
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	 
	30-39
	4
	30.8
	30.8
	30.8

	 
	40-49
	8
	61.5
	61.5
	92.3

	 
	50-59
	1
	7.7
	7.7
	100.0

	 
	Total
	13
	100.0
	100.0
	 



GPA

	GPA
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	
	3.0-3.49
	1
	7.7
	7.7
	7.7

	 
	3.5-3.99
	8
	61.5
	61.5
	69.2

	 
	4.00
	4
	30.8
	30.8
	100.0

	 
	Total
	13
	100.0
	100.0
	 



YEARS EXPERIENCE IN VOLUNTEER COUNSELING-RELATED WORK

	Years
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	
	0-5
	10
	76.9
	76.9
	76.9

	 
	6-10
	2
	15.4
	15.4
	92.3

	
	11-20
	0
	0
	0
	92.3

	 
	21+
	1
	7.7
	7.7
	100.0

	 
	Total
	13
	100.0
	100.0
	 



YEARS EXPERIENCE IN PAID COUNSELING-RELATED WORK

	Years
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	
	0-5
	11
	84.6
	84.6
	84.6

	 
	6-10
	2
	15.4
	15.4
	100.0

	
	11-20
	0
	0
	0
	100.0

	
	21+
	0
	0
	0
	100.0

	 
	Total
	13
	100.0
	100.0
	 


Part II: Responses to Program Evaluation Questions
The program provided knowledge and/or skill development in:

A.
Human Growth and Development

1. The major theories of human growth and development

	Response
	Percent

	Strongly Agree
	53.8

	Agree
	38.5

	No Opinion
	0.0

	Disagree
	7.7

	Strongly Disagree
	0.0


2.  How human behavior and environmental factors affect both normal and abnormal behavior in both the school and community agency setting.

	Response
	Percent

	Strongly Agree
	46.2

	Agree
	38.5

	No Opinion
	7.7

	Disagree
	7.7

	Strongly Disagree
	0.0


B.
Social and Cultural Foundations

1.  Issues and trends in a multicultural and diverse society.

	Response
	Percent

	Strongly Agree
	46.2

	Agree
	46.2

	No Opinion
	0.0

	Disagree
	0.0

	Strongly Disagree
	0.0

	Note: 1 missing response
	


2.  Human attitudes and behavior toward such factors as ages, race, religious preference, physical disability, sexual orientation, ethnicity and culture, family patterns, gender, socioeconomic status, and intellectual ability.

	Response
	Percent

	Strongly Agree
	61.5

	Agree
	38.5

	No Opinion
	0.0

	Disagree
	0.0

	Strongly Disagree
	0.0


C.
Helping Relationships

1.  Counseling and consultation processes such as basic interviewing, assessment, and counseling skills.

	Response
	Percent

	Strongly Agree
	53.8

	Agree
	46.2

	No Opinion
	0.0

	Disagree
	0.0

	Strongly Disagree
	0.0


2.  Knowledge of counselor, consultant, and client characteristics.

	Response
	Percent

	Strongly Agree
	38.5

	Agree
	46.2

	No Opinion
	15.4

	Disagree
	0.0

	Strongly Disagree
	0.0


3.  Behaviors that influence the helping process.

	Response
	Percent

	Strongly Agree
	46.2

	Agree
	53.8

	No Opinion
	0.0

	Disagree
	0.0

	Strongly Disagree
	0.0


D.
Group Work

1. Group development.

	Response
	Percent

	Strongly Agree
	53.8

	Agree
	46.2

	No Opinion
	0.0

	Disagree
	0.0

	Strongly Disagree
	0.0


2.  Group dynamics.

	Response
	Percent

	Strongly Agree
	61.5

	Agree
	38.5

	No Opinion
	0.0

	Disagree
	0.0

	Strongly Disagree
	0.0


3. Group counseling theories.

	Response
	Percent

	Strongly Agree
	38.5

	Agree
	61.5

	No Opinion
	0.0

	Disagree
	0.0

	Strongly Disagree
	0.0


4. Group counseling methods and skills and other group work approaches.

	Response
	Percent

	Strongly Agree
	46.2

	Agree
	53.8

	No Opinion
	0.0

	Disagree
	0.0

	Strongly Disagree
	0.0


E.
Lifestyle and Career Development

1.  Career development.

	Response
	Percent

	Strongly Agree
	23.1

	Agree
	61.5

	No Opinion
	15.4

	Disagree
	0.0

	Strongly Disagree
	0.0


2.  The career decision making process.

	Response
	Percent

	Strongly Agree
	23.1

	Agree
	69.2

	No Opinion
	7.7

	Disagree
	0.0

	Strongly Disagree
	0.0


3.  Interrelationship among work, family and other life roles.

	Response
	Percent

	Strongly Agree
	23.1

	Agree
	69.2

	No Opinion
	7.7

	Disagree
	0.0

	Strongly Disagree
	0.0


4.  Multicultural and gender issues as related to career development.

	Response
	Percent

	Strongly Agree
	38.5

	Agree
	61.5

	No Opinion
	0.0

	Disagree
	0.0

	Strongly Disagree
	0.0


F.
Appraisal

1.  Individual approaches to assessment and evaluation.

	Response
	Percent

	Strongly Agree
	30.8

	Agree
	30.8

	No Opinion
	23.1

	Disagree
	7.7

	Strongly Disagree
	7.7


2.  Group approaches to assessment and evaluation.

	Response
	Percent

	Strongly Agree
	15.4

	Agree
	46.2

	No Opinion
	23.1

	Disagree
	7.7

	Strongly Disagree
	7.7


G.
Research and Evaluation

1.  Types of research methods.

	Response
	Percent

	Strongly Agree
	38.5

	Agree
	53.8

	No Opinion
	0.0

	Disagree
	7.7

	Strongly Disagree
	0.0


2.  Basic statistics.

	Response
	Percent

	Strongly Agree
	46.2

	Agree
	38.5

	No Opinion
	7.7

	Disagree
	7.7

	Strongly Disagree
	0.0


3.  Ethical and legal considerations in research.

	Response
	Percent

	Strongly Agree
	46.2

	Agree
	46.2

	No Opinion
	0.0

	Disagree
	7.7

	Strongly Disagree
	0.0


H.
Professional Orientation

1.  All aspects of professional functioning including history, roles, organizational structures, ethics, standards, and credentialing.

	Response
	Percent

	Strongly Agree
	53.8

	Agree
	46.2

	No Opinion
	0.0

	Disagree
	0.0

	Strongly Disagree
	0.0


I.
Specialization

1.  Knowledge and competence in the basic skills for entrance into the counseling profession specialization of your program.

	Response
	Percent

	Strongly Agree
	38.5

	Agree
	53.8

	No Opinion
	7.7

	Disagree
	0.0

	Strongly Disagree
	0.0


Part III: Department Evaluation Questions

A.
Addressing Student Needs

1.  In general the CEP program met my scheduling needs by providing classes in a timely fashion

	Response
	Percent

	Strongly Agree
	38.5

	Agree
	46.2

	No Opinion
	7.7

	Disagree
	7.7

	Strongly Disagree
	0.0


2.  Courses were designed according to the description in the catalog.

	Response
	Percent

	Strongly Agree
	53.8

	Agree
	46.2

	No Opinion
	0.0

	Disagree
	0.0

	Strongly Disagree
	0.0


3.  Courses were designed to address practical applications in addition to theory.

	Response
	Percent

	Strongly Agree
	46.2

	Agree
	46.2

	No Opinion
	0.0

	Disagree
	7.7

	Strongly Disagree
	0.0


4.  Courses reflect the CEP Mission Statement.

	Response
	Percent

	Strongly Agree
	53.8

	Agree
	46.2

	No Opinion
	0.0

	Disagree
	0.0

	Strongly Disagree
	0.0


5.  The CEP program prepared me to be a leader/advocate for improving schools/agencies/communities.

	Response
	Percent

	Strongly Agree
	38.5

	Agree
	53.8

	No Opinion
	0.0

	Disagree
	7.7

	Strongly Disagree
	0.0


6. The department secretary was helpful in answering questions about my clerical needs.

	Response
	Percent

	Strongly Agree
	76.9

	Agree
	7.7

	No Opinion
	7.7

	Disagree
	0.0

	Strongly Disagree
	0.0

	Note: 1 Missing response
	


7. My advisor was
a.  available during scheduled office hours.

	Response
	Percent

	Strongly Agree
	53.8

	Agree
	15.4

	No Opinion
	15.4

	Disagree
	0.0

	Strongly Disagree
	7.7



b.  accommodating in scheduled appointments.

	Response
	Percent

	Strongly Agree
	61.5

	Agree
	0.0

	No Opinion
	23.1

	Disagree
	7.7

	Strongly Disagree
	0.0

	Note: 1 Missing response
	



c.  helpful in answering my questions concerning the program.

	Response
	Percent

	Strongly Agree
	69.2

	Agree
	7.7

	No Opinion
	15.4

	Disagree
	0.0

	Strongly Disagree
	7.7



d.  helpful in directing my plan of study.

	Response
	Percent

	Strongly Agree
	61.5

	Agree
	15.4

	No Opinion
	15.4

	Disagree
	0.0

	Strongly Disagree
	7.7


8.  Overall, was the advising process sufficient to meet your needs?

	Response
	Percent

	Strongly Agree
	61.5

	Agree
	7.7

	No Opinion
	15.4

	Disagree
	0.0

	Strongly Disagree
	7.7

	Note: 1 Missing response
	


B.
Evaluation of Student Performance

1.  Grading in the department was:


a.  fair.

	Response
	Percent

	Strongly Agree
	53.8

	Agree
	46.2

	No Opinion
	0.0

	Disagree
	0.0

	Strongly Disagree
	0.0



b.  consistent across classes.

	Response
	Percent

	Strongly Agree
	38.5

	Agree
	61.5

	No Opinion
	0.0

	Disagree
	0.0

	Strongly Disagree
	0.0


C.
Departmental Communications to Students

1. The orientation for new students was:


a.  helpful at the time.

	Response
	Percent

	Strongly Agree
	30.8

	Agree
	53.8

	No Opinion
	0.0

	Disagree
	15.4

	Strongly Disagree
	0.0



b.  seemed more helpful as time elapsed.

	Response
	Percent

	Strongly Agree
	30.8

	Agree
	30.8

	No Opinion
	30.8

	Disagree
	0.0

	Strongly Disagree
	7.7



c.  seemed more helpful as my experience increased.

	Response
	Percent

	Strongly Agree
	38.5

	Agree
	30.8

	No Opinion
	23.1

	Disagree
	0.0

	Strongly Disagree
	7.7


2.  The Graduate Student Handbook was:


a.  helpful in providing general information.

	Response
	Percent

	Strongly Agree
	46.2

	Agree
	30.8

	No Opinion
	15.4

	Disagree
	7.7

	Strongly Disagree
	0.0



b.  helpful in answering questions about anticipated needs.

	Response
	Percent

	Strongly Agree
	38.5

	Agree
	38.5

	No Opinion
	15.4

	Disagree
	7.7

	Strongly Disagree
	0.0


3.  The Practicum and Internship Handbook was:


a.  helpful in providing general information.

	Response
	Percent

	Strongly Agree
	38.5

	Agree
	53.8

	No Opinion
	7.7

	Disagree
	0.0

	Strongly Disagree
	0.0


b.  helpful in answering questions about anticipated needs.

	Response
	Percent

	Strongly Agree
	38.5

	Agree
	53.8

	No Opinion
	7.7

	Disagree
	0.0

	Strongly Disagree
	0.0


4.  The department web page was:

a.  helpful in providing general information.

	Response
	Percent

	Strongly Agree
	30.8

	Agree
	38.5

	No Opinion
	15.4

	Disagree
	15.4

	Strongly Disagree
	0.0


b.  helpful in answering questions about anticipated needs.

	Response
	Percent

	Strongly Agree
	30.8

	Agree
	30.8

	No Opinion
	23.1

	Disagree
	15.4

	Strongly Disagree
	0.0


5.  The CEPD program brochure was:


a.  helpful in providing general information.

	Response
	Percent

	Strongly Agree
	7.7

	Agree
	53.8

	No Opinion
	38.5

	Disagree
	0.0

	Strongly Disagree
	0.0



b. helpful in answering questions about anticipated needs.

	Response
	Percent

	Strongly Agree
	7.7

	Agree
	53.8

	No Opinion
	38.5

	Disagree
	0.0

	Strongly Disagree
	0.0


D.
Student Services

1.  The counseling labs were:


a.  useful for counseling practice.

	Response
	Percent

	Strongly Agree
	61.5

	Agree
	38.5

	No Opinion
	0.0

	Disagree
	0.0

	Strongly Disagree
	0.0



b.  equipped with sufficient technology.

	Response
	Percent

	Strongly Agree
	46.2

	Agree
	53.8

	No Opinion
	0.0

	Disagree
	0.0

	Strongly Disagree
	0.0


2.  The UWG Library was a helpful resource for my course papers.

	Response
	Percent

	Strongly Agree
	53.8

	Agree
	30.8

	No Opinion
	15.4

	Disagree
	0.0

	Strongly Disagree
	0.0


3.  The Teaching Materials Center was a helpful resource for coursework.

	Response
	Percent

	Strongly Agree
	53.8

	Agree
	46.2

	No Opinion
	0.0

	Disagree
	0.0

	Strongly Disagree
	0.0


4.  The computer labs were: 


a.  useful for my needs.

	Response
	Percent

	Strongly Agree
	69.2

	Agree
	23.1

	No Opinion
	0.0

	Disagree
	7.7

	Strongly Disagree
	0.0


Part IV: General

A.
Having now completed your professional counseling graduate education program, please rate your understanding of the following:

a.  Research and the manner in which it is conducted.

	Response
	Percent

	1 -Very Much
	38.5

	2
	53.8

	3
	7.7

	4
	0.0

	5-Not at all
	0.0



b.  The literature, theory, and methodology of the counseling profession.

	Response
	Percent

	1 -Very Much
	61.5

	2
	38.5

	3
	0.0

	4
	0.0

	5-Not at all
	0.0



c.  Accepted professional counseling practices.

	Response
	Percent

	1 -Very Much
	69.2

	2
	30.8

	3
	0.0

	4
	0.0

	5-Not at all
	0.0



d.  CEPD coursework and current practices in the counseling field.

	Response
	Percent

	1 -Very Much
	53.8

	2
	46.2

	3
	0.0

	4
	0.0

	5-Not at all
	0.0


Part V: Overall, I would rate how this program prepared me for the counseling profession as:

	Response
	Percent

	1 -Very Good
	69.2

	2
	23.1

	3
	7.7

	4
	0.0

	5-Very Poor
	0.0

	Note: 1 Missing response
	


Part VI: Comments (sample)
Some of the requirements for practicum and internship are not practical for school counseling.

This has been a great experience.  The staff has been extremely helpful and fun to work with.  My only complaint….the long drive.

I had such a positive experience at UWG and appreciate the staff and faculty so much.

I enjoyed the program.  I felt it was very thorough and was great preparation for my counseling career.  Practicum and Internship were very helpful in understanding the professor with a hands-on experience.

After studying for the ….. test exam, I realized how knowledgeable and prepared I was.  Professors here are Excellent!

I found the program supportive.  The faculty treated students (for the most part) as counselors should treat clients.

I have greatly enjoyed being in this program!  The professors have been wonderful and I have learned a great deal.  I especially received a lot of knowledge and guidance.  I plan to continue on here and complete my Ed.S. I will miss this program and dept when I have completed it.

My experience as a graduate student at UWG was very positive.  I enjoyed each instructor and feel that I am now ready to enter into the world of counseling.

The format of the appraisal courses is ineffective.  I left with a good foundation of how to use the mental measurement yearbook and nothing else.  

The professor did not seem to know how to teach the class.  He was poor at generating discussion and never went back to clarify the correct answers to discussion questions.  Although I earned an A, I did not feel I learned enough.

I think West GA has a good program.  Most professors are willing to support and encourage students throughout this process.  I feel that professors have provided me with a good foundation for counseling, that will grow as I begin to practice in the field.

Weaknesses: Faculty in the department have significant teaching loads compared to institutions that we "compete" with and, in the past, higher than loads required by NCATE. We were cited in the last NCATE visit with one weakness— teaching loads for those teaching graduate classes.  This issue has been placed in our strategic plan and is being addressed.  Additionally, many classes are large.   For example, the average class size of our graduate courses during the past year was 23 with some over 40.
Opportunities:

Enrollment in the department remains very strong.  The counseling program is among the largest in the United States.  The  chart below summarizes currently admitted students.  At this point in the life of the department,  the challenge is too many students or, worded differently, not enough faculty resources to handle the number of students and opportunities that are available.  The real opportunity at this time, lies in two areas:  developing a doctoral program and developing specialty certification areas within the community counseling program in particular.  Even with the Ed.D. Program in School Improvement, the demand is strong for a doctoral program in counseling.  This, of course, would require resources beyond the capacities of the Department at the current time. The functionality and demand for the doctoral program, in particular, is very high by students and others outside the department.  It should be noted, that a proposal for an Ed.D. in Counseling was submitted in the summer of 1997 and was approved at the Department and College level.  It was the first doctoral program proposed (along with a Leadership in Education program) at UWG.  The proposals were the predecessor to the current Ed.D. in School Improvement that was approved several years ago.  The concept of specialty, non-degree certifications has the potential to bring in many “advanced” students such as those interested in drug and alcohol abuse, rehabilitation counseling, marriage and family counseling, and other related areas.   
Counseling and Educational Psychology

Number of Students Currently Admitted

August 2003

M.Ed. School Counseling = 259

M.Ed. Community Counseling = 91

Ed.S. School Counseling = 51

Ed.S. Community Counseling = 39

ND Initial Certification = 75

Threats or Potential Threats: Two particular threats are apparent.  One has to do with an internal challenge and the other is external.  Internally, we will have a continual, and perhaps increasing, challenge in placing school counseling practicum and internship students in P-12 settings.  Schools, particularly large urban systems, are becoming more restrictive in how, when,  where, and the timeliness/responsiveness of placing students. This is a particular problem for our department in that we place up to 50 students a semester in school settings.  Many schools are now restricting employees (teachers)  from doing internships/practicum in counseling during the school day and thus forcing teachers to take a leave of absence while completing their fieldwork or resigning their teaching position. Because we place students all over the Atlanta metro area and the western/northern part of Georgia, we have a challenge in developing appropriate systems that we can truly partner with in training our students while, at the same time, give our students flexibility in placement sites.  The second threat has to do with the current educational environment that is being flooded with non-traditional, distance, less rigorous, and even “diploma mill” counseling programs.  Many potential students are attracted by the offerings of these programs and as long as the PSC (for example) will certify graduates of these programs, they will increase and applications for our program may decline. The interesting “Catch 22” here is that the Board of Regents is requiring more rigor (and appropriately so) while the PSC seems to be requiring less. One result of this is that those graduate programs in counseling not falling under the BOR have no incentive to improve but, rather, an incentive to actually reduce quality.   
V.
Departmental Achievements


A.
Percent of Students passing licensing, certification, or other 

94%



Accreditation examinations related to their chosen field.


The following is a summary of recent Praxis II performance by our students.  Our students also take the state examination for licensure as a professional counselor (LPC) in Georgia and the examination to become a nationally certified counselor (NCC).  Systematic feedback is not available on these exams but it appears that 98% to 99% of our students pass these exams.


Fall 2003

Summary of PRAXIS II Scores

UWG School Counseling Graduates (Completers)

Testing Period

N
Range

Medium
Pass

Fail
%
9/01/01 to 8/31/02

46*
450-770
680

42

4
91%


9/01/00 to 8/31/01

44*
560-770
670

40

4
91%
*There is no way of verifying which test takers are actually students from our program.  Past history suggests that some will identify UWG as their institution even if they haven’t been admitted to or completed our program.  Feedback from our students suggests that it is highly unlikely that our pass rate for the above is only 91%.


B.
Proportion of graduating students going on to graduate or

100%



professional schools. *all majors in the department are graduate students

C.
Types of Licensure



*State certification in school counseling (S-5 and S-6 levels)




*Licensed Professional Counselor (LPC)



*National Certified Counselor (NCC)



D.
How does the department prepare students for Licensure?
*The M.Ed. curriculum is aligned with and meets CACREP standards.  These standards form the

basis for licensure and certification examinations at both the state and national levels.

*The M.Ed. exit (final) examination is a national examination developed for graduate

students in counseling (Counselor Preparation Comprehensive Examination) and is designed

around CACREP standards and modeled after professional licensure examinations in both

content and format.

*The department provides study guides and materials in the COE learning resources center
for current and former students who are preparing for examinations.



E.
Other notable achievements

The most notable achievements of the department include: (1) one of six departments in the United States to receive a grant from the Wallace Reader’s Digest Fund to transform school counseling (institutions who applied but did not receive this grant include many of the largest and most well known research universities in the United States); (2) continued national accreditation by the Council for Accreditation of Counseling and Related Educational Programs (CACREP); and the performance of students on the National Counselor Preparation Comprehensive Examination (CPCE) which is the department comprehensive/exit exam.  In 2003, for example, our students scored above the mean on every subtest but two and the overall mean was considerable above the national mean.  Considering the large size of our department and the types of universities that utilize the CPCE, the performance of our students is quite remarkable.  The following chart is a summary of UWG student performance compared to national student performance.




Counselor Preparation Comprehensive Examination (CPCE)

Summary Comparison

UWG vs. National

Spring 2003
	Knowledge Base

(CACREP Standards)
	NUMBER
	MEAN
	STANDARD DEVIAITON

	
	NATIONAL
	UWG
	NATIONAL
	UWG
	NATIONAL
	UWG

	Human Growth and Development
	342
	15
	12.45
	13.00
	2.264
	1.25

	Social and Cultural Foundations
	342
	15
	12.24
	11.00
	2.356
	1.46

	Helping Relationships
	342
	15
	12.46
	13.13
	2.428
	1.92

	Group Work
	342
	15
	13.23
	14.73
	2.542
	1.98

	Career and Lifestyle Development
	342
	15
	9.46
	12.33
	2.119
	2.13

	Appraisal 
	342
	15
	10.18
	12.73
	2.393
	1.53

	Research and Program Evaluation
	342
	15
	10.23
	12.40
	2.838
	1.59

	Professional Orientation and Ethics
	342
	15
	13.01
	12.13
	2.222
	1.77

	Total
	342
	15
	93.26
	101.47
	13.91
	7.33


The mean score for UWG students was 101.47 versus 93.26 for students from other universities (about 8 points higher).  Of the eight categories, UWG students scored lower on only two standards and higher on six standards.

Counselor Preparation Comprehensive Examination (CPCE)

Summary Comparison

UWG vs. National

Fall 2002

	Knowledge Base

(CACREP Standards)
	NUMBER
	MEAN
	STANDARD DEVIAITON

	
	NATIONAL
	UWG
	NATIONAL
	UWG
	NATIONAL
	UWG

	Human Growth and Development
	355
	14
	11.24
	12.07
	2.421
	1.82

	Social and Cultural Foundations
	355
	14
	10.28
	12.43
	1.924
	1.40

	Helping Relationships
	355
	14
	11.32
	12.43
	2.247
	1.50

	Group Work
	355
	14
	12.70
	11.93
	2.463
	1.73

	Career and Lifestyle Development
	355
	14
	10.95
	10.29
	2.263
	2.23

	Appraisal 
	355
	14
	10.81
	11.00
	2.392
	1.80

	Research and Program Evaluation
	355
	14
	9.82
	11.64
	2.373
	2.41

	Professional Orientation and Ethics
	355
	14
	11.58
	12.79
	2.305
	1.25

	Total
	355
	14
	88.71
	94.57
	12.51
	6.25


The mean score for UWG students was 94.57 versus 88.71 for students from other universities (about 6 points higher).  Of the eight categories, UWG students scored lower on only one standard (group work) than the national average and higher on seven standards.
VI.
Student Achievements


A.
Total Published Research Papers




8


B.
Total Presentations






8


C.
Total Internships






614


D.
Total Co-Ops







0


E.
Total Scholarships






5


F.
Total Fellowships






0


G.
Total Recipients of Notable Awards




22


H.
Other Notable Student Achievements




27

VII.
Faculty/Staff Productivity


A.
Teaching



1.
Total New Course Developments



11



2.
Total Faculty Teaching Honors Courses


0



3.
Percent of Faculty Involved in Academic Achievement
100


B.
Research/Productivity




1.
Total Books and Monographs




2




2.
Total Book Chapters





3




3.
Total Peer Review Articles




87




4.
Total Other Shorter Works




53




5.
Total Paper Presentations




237




6.
Total Other Presentations




2




7.
Total In-House Publications




10




8.
Total Juried Exhibits/Performances



0




9.
Total Other Exhibits/Performances



0




10.
Total positions Held in Journal Editing/Review

24




11.
Total Faculty Involved in Notable Continuing Education 
2





Efforts


C.
Public Service




1.
Total Participants in Honors Organizations


4




2.
Total Offices Held in Professional Organizations

50




3.
Total Advisors of Student Organizations


9




4.
Total Participants in Cooperative Consulting Efforts

21




5.
Total System-Wide/UWG Committee Appointments 

28




6.
Total Participants in Public Service Activities


56


D.
Other notable faculty achievements


*One faculty member serves on the national CACREP board

*Six faculty serve on editorial boards for national and state journals


*Two faculty members chair CACREP accreditation teams


*Four faculty members serve on CACREP accreditation visitation teams


*Many faculty consult with public schools, community organizations/agencies, and businesses


*One faculty member received the UWG student government faculty of the year award for the College of Education

*Department faculty identified as national “pioneers and leaders’ in school counseling by the Education Trust.
VIII.
Grants/Awards


A.
Total Proposals Submitted





11


B.
Total Proposals Funded





10


C.
Total Amount Funded





$505,600

D.
Total Gifts Generated by Department



0


E.
Total Contracts Awarded





0


F.
Total Fellowships Awarded





0

The $450,000 received from the Wallace Readers Digest Fund is the largest grant from a “private” source in the history of UWG.
IX.

New Degree Programs or Deletions




0

X.
New Departments or Other New Unit; Also any restructuring 
0


of these

XI.
Accreditation or Similar Distinction or Renewal

Council for Accreditation of Counseling and Related Educational Programs (CACREP).  This is the most prestigious and recognized international accrediting body for graduate counseling programs.
XII.
Other Awards, Distinctions, and Achievements

The following is part of a national press release concerning the department.
The Department of Counseling and Educational Psychology (CEP) has been recognized as  pioneer and national leader in school counseling reform by the Education Trust, a nonprofit educational organization based in Washington, D.C. The Education Trust promotes high academic achievement among students at all grade levels, with a focus on closing the performance gap between groups of students separated by income level and ethnicity.


West Georgia was one of six universities honored at the Education Trust’s recent national conference for the department’s work training school counselors to be more effective advocates for students, thus placing counselors at the center of standards-based reform.


“We are pleased to be recognized by the Education Trust as a national leader in training school counselors at the graduate level,” said Dr. Brent Snow, Chair of the CEP Department.  “To have a significant national presence and leadership in school counseling, educational reform and school improvement while maintaining our regional focus is a significant accomplishment.”


Worth magazine, which named the Education Trust one of America’s Top 100 Charities in its December 202/January 2003 issue, states, “Education is a highly politicized field, but ask education experts of all political ilks to identify the most effective advocate for poor and minority students, and they’ll say Education Trust. 

Through participation in the Education Trust’s four-year Transforming School Counseling Initiative, the CEP Department has been working to educate school counselors who are skilled in needs assessment and in providing equal support for all students in the areas of academic achievement, career success and personal/social development.

The department began this educational effort in 1997, when West Georgia was one of only 10 universities in the country to receive a grant focusing on the development of plans for school counselor preparation programs from the Wallace-Reader’s Digest Fund and the Education Trust.  Georgia was one of only two states to have two institutions receive this grant and, following the grant’s initial phase, West Georgia was one of only six of the10 grant recipients to receive $450,000 in funding to implement its proposed graduate-level training programs.  The University of Georgia’s other grant recipient.

The focus of West Georgia’s grant has been to plan toward eliminating the achievement gap that exists between low-income and/or minority students and their more advantaged peers, and increasing career options by reviewing and reforming graduate-level training for school counselors.  Another objective of the process has been to design a curriculum that develops core competencies essential for professional school counselors to be effective leaders, advocates, collaborators, counselors, coordinators, and change agents. 

Some key achievements of the department have been identified by the Center for Applied Research & Educational improvement (CAREI) at the University of Minnesota (which functions as the evaluation arm of the Wallace Reader’s Digest Fund) in a letter dated May 15, 2002, “The faculty and department have achieved both state and national recognition as a result of the TSCI work and are now looked to as leaders in the field.  This is especially noteworthy in that West Georgia is a regional university.  The faculty’s ability and success at dissemination of the initiative has been impressive.  Dissemination and national leadership activities – goals from the very beginning – have included getting involved in sharing your findings with colleagues around the country by way of conference presentations, publications, exchange of professional literature, and providing professional development for others at the college/university and school district levels. ”Additionally, the Director of the Education Trust has stated the following about the department, “Indeed, your faculty members are national leaders in the field of school counseling.  They continually represent your institution in a very positive fashion by making presentations throughout the country and by writing about the transformation process in professional publications.  Both believers and naysayers are carefully watching this extraordinary change process in higher education.  We are proud to say that significant progress is being made and that school counseling programs across the nation will never be the same.  This progress has been possible because of the work being done by your faculty members, their peers in the other five institutions, and the large array of affiliates who have joined them in this process.”
XIII.
Cost Efficiency


To be provided by the Office of Institutional Research
XIV.
Action Plan based on this self-study (replaces Additional Comments Concerning Your Department in the annual report template)

The following summarizes goals that will generate more detailed action plans over the next academic year.

· Strengthen Communication with Students

· Timeline: 2004-2005

· Budget:  none

· Review curricular offerings in Assessment, Research, Leadership, and Advocacy

· Timeline:  2004-2005

· Budget: none

· Strengthen advising

· Timeline:  2004-2005

· Budget:  none

· Strengthen the facilitation, quality, and monitoring of field placements (practicum & internship)

· Timeline:  2004-2005

· Budget:  $16,000

· Collaborate and develop more effective partnerships with schools and agencies

· Timeline:  2004-2005

· Budget:  $5,000

· Maintain teaching loads at 3/3 for accreditation and quality issues

· Timeline:  2004-2005

· Budget:  $18,000

· Develop action plans correlated to goals identified

· Timeline:  2004

· Budget:  none

· Increase faculty by one position
· Timeline:  2005

· Budget:  $75,000

· Develop “specialty” coursework in areas such as drug and alcohol and rehabilitation

· Timeline:  2005

· Budget:  none

· Develop a doctoral program with a counseling major.

· Timeline:  2008

· Budget:  $75,000

· Refine the Ed.S. oral, exit examination

· Timeline:  2004

· Budget:  none

· Implement revised curriculum of the Ed.S. in both school and community counseling

· Timeline:  2004

· Budget:  none

· Maintain CACREP Accreditation

· Timeline:  yearly

· Budget: $2,000

· Further develop the “counseling clinic” 

· Timeline:  2005

· Budget: $9,000

· Implement BOR Principles for School Counseling

· Timeline: 2004-2005

· Budget: $6,000

Based on this self study and the newly adopted Regent’s Principles for School Counseling, focus for the next several years will be on these Principles. Currently, the School Counseling Committee is conducting an assessment using the scoring rubric for each Regent’s Principle. This assessment will be completed by the end of Spring Semester and will target the specific actions/modifications required to comply with the level 4 of each rubric. A fully articulated action plan for the BOR Principles will be completed by the end of Fall Semester 2004.
XV.
Critique By Dean of the College of Education

attached
XVI.
Critique By Dean of the Graduate School (if appropriate)

attached
XVII.
Critique By Program Review Advisory Committee

attached
XVIII.
Critique By VPAA

Attached

Appendix A
  National Recognition

Appendix B
 CACREP Report

Appendix C
  Strategic Plan 1998-2004

