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[The statements that make up this improvement plan are written in reaction to the program summary report that was engendered from the Graduate Completer Survey of 2003 and other data sources reviewed in 2003 by the department in preparation for the NCATE team visit.]

The summary report indicates several strong areas in ELPS programs.  The following statements identify these areas and cite the data sources that indicated these strengths:


Among the program strengths identified in data collected in AY 2002-3 and in the 2003 survey were the following:


Faculty members are highly qualified and are perceived as caring by the vast majority of students in departmental programs. These perceptions are supported by SEI (course evaluation) data from the evaluation system used at the end of every course offered by the Educational Leadership and Professional Studies (ELPS) department.


Relevancy of experiences in programs is seen as directly connected to the Conceptual Framework of the College of Education and to the day-to-day experience of ELPS students in the schools where they work.  Candidates develop commitments based on Conceptual Framework descriptors such as lifelong learning, leadership, and collaboration.  Moreover, the ELPS faculty has worked during the past two years in a variety of professional development activities to assure the relevancy of department programs and their linkages to administrative practice and leadership behaviors in contemporary schools.  Examples of these developmental undertakings include faculty members taking training offered by the Southern Region Education Board (SREB) on instructional modules developed on contemporary school issues by the university network of SREB.  The majority of the ELPS faculty has qualified to teach the modules by undergoing the training sessions made available by SREB.  Another example of similar professional development is the participation of the department chair and two other members of the faculty in the leadership program of the Georgia Leadership Institute for School Improvement in November and December 2003.  Individual faculty members have participated in a variety of other relevant development activities to assure relevancy of their teaching and research activities.   


Recommendations of programs by graduates are additional evidence of program strengths.  An overwhelming majority of graduates indicate that would or have recommended ELPS programs to friends and/or colleagues.

The summary report also indicated some areas in the program that need improvement. Program weaknesses identified in data collected in AY 2002-3 and subsequent assessments included the following:


Program advisement was identified by several students as a problem.  The ELPS department is strongly committed to providing students with accurate and timely advisement.  All ELPS faculty members are assigned advising responsibility. Two members of the faculty advise L-5 certification candidates, two professors work with Specialist in Education candidates, and the remaining faculty members are assigned to advise candidates for the Master of Education degree. These arrangements assure an equitable span of advisees for each faculty member and also provide for reasonable access to faculty for students.  

When a student is admitted to any of the three ELPS programs, she or he receives an Advisement Packet via the U.S. Postal Service that includes a personal letter from his or her advisor along with pertinent information about program requirements, departmental policies and procedures, and general information about the College of Education and the University.   Over the years, a variety of efforts have been undertaken to have gatherings of students in general meetings for face-to-face advisement.  Such arrangements carry many problems based on the fact that all ELPS students work full-time in the public and independent schools in our service area, and the service area includes more than 20 counties in addition to the general metropolitan area of Atlanta.  Many students have to travel more than 100 miles in a round-trip to attend such conclaves.   Even the option of scheduling such sessions on Saturday would conflict with a significant number of class meetings since ELPS has been offering many Saturday classes for the past two years.

In the past year, ELPS has established a student database that is available for advisement and general communication with students.  The department believes it can live up to its commitment to high quality advisement using this database for e-mail and WebCT contacts.  Telephone and e-mail communications are used more and more to assist students in course work as well as advisement.  Members of the department are available to students during posted office hours and by appointment.  With these arrangements, the ELPS faculty believes that students who need advisement and assistance have ample opportunity for access to their advisors, but the department will continue to explore other options for improving communication with ELPS students for the purposes of advisement.  

The internship required by ELPS is perceived as a problem by a number of students, and the ELPS faculty has restructured this experience continuously over a span of several years.  A faculty Work Group was organized in September 2003 to undertake another strategic reinvention of the internship.  The Group made recommendation in December 2003 and January 2004 for improvements in the internship, and the entire ELPS department is currently organized in small that are creating a catalog of field experiences germane to leadership and management in contemporary schools.  Students will be given options for creating a series of field experiences to be undertaken and compiled in an electronic portfolio that will allow for a complete restructuring of the internship beginning in the Fall Semester of 2004.

A decline in the passing rate on Praxis II is under review by the ELPS faculty.  Over a 4-year span (1999-2003), the passing rate on this test declined from 93% to 84%.  Among the possible explanation for this phenomenon is the action taken by ELPS to waive some admission criteria for the L-5 certification program in 1999.  The department will reconsider these criteria in the near term future to decide if admission requirements need to be adjusted.  In addition, ELPS has begun already a process of disaggregation of testing data to seek other explanations of the drop in pass rate.  Initial comparisons suggest several possible strategies for consideration and adjustment of requirements for admission as well as restructuring of some course and program content.  These reviews will continue as the department seeks improvement. 

Diversity issues are a programmatic weakness according to data collected in AY 2002-3 and early in AY 2003-4.  Some ELPS students need experiences to help them deal with diversity in their schools.  The Graduate Completer Survey was piloted in 2003, and 21 respondents completed the instrument in Summer 2003, and 7 others mailed back surveys in Fall 2003.  Of the 28 respondents, approximately half identified program weakness in the area of diversity.  The data suggest that program completers want more information on how to adapt subject content, curricula, and instructional materials to meet instructional of diverse students.  


Other identified program weaknesses (advisement, internship, and declining Praxis scores) are corroborated using multiple data sources (e.g., course evaluations, community convocations, informal and anecdotal information from candidates).  The triangulated sources do not confirm the ‘instructional diversity’ weakness noted by the 28 respondents to the Completer Survey.  ELPS faculty members are cognizant of the increasingly diverse demographics of P-12 students in Metro Atlanta and elsewhere in our service area, and the faculty will examine program content to find ways to ensure that candidates are better prepared to meet the needs of growing diversity.  However, due to the small number of responses and lack of confirming evidence, additional data will be gathered and studied before definitive changes in program content are made. 

As the department continues to work to improve these situations, we will rely on on-going assessment strategies, advice from stakeholders in the schools and schools districts in our general service area, and informal action research activities to test the efficacy of the program and structural changes we design.

The overall evaluation of ELPS programs based on all the sources of information we have to give us cues for improvement is positive.  We believe our faculty is strong and that our collective experience provides excellent background for teaching, but we will continue to invest time and other resources in experiences that can enhance our collective capacity.  We have on-going efforts for programmatic improvement that we feel will assist our students as they work to develop the skills and dispositions to lead continuous improvement in the schools where they are employed.  Our identified weaknesses serve as points of reflection for inventing better structures and strategies for serving our students in more effective ways.  The identified strengths serve as foundation for our own continuous improvement efforts.  

The persons responsible for assessment in the College of Education (COE) can help as we work to improve.  The Graduate Completer Survey of 2003 was the first such systematic assessment of its kind to help us focus on needs and fashion means of improvement.  It is reasonable to expect that we can work with the COE assessment team to sharpen the focus of assessment strategies on school leadership, and we can make use of the experience of the assessment to help us design our own assessment surveys and other means of gathering useful information.  Several initiatives are already underway – as has been described in earlier paragraphs of this document.  

The commitment to improvement on the part of ELPS faculty member is strong, and we will continue to develop by reducing our weaknesses and capitalizing on our strengths. 

