Data Summary for Advanced Programs: Educational Leadership
AY 2003-2004
	PRAXIS II Scores Educational Leadership 
Completers 2003-2004

	There were 164 educational leadership program completers (degree and nondegree0 during AY 2003-2004. Their average Praxis II Scores, by test and categorized by gender, race, and program are provided in the table below.  Please note: Only 50 students provided their Praxis test scores.

	Test
	Avg. Score for Hispanic Male (n=1)
	Avg. Score for Black Males
	Avg. Score for Black Females
	Avg. Score for White Males
	Avg. Score for White Females

	EDL: Admin & Supervision

DEGREE STUDENTS
	NA
	675.0 

(n=2)
	690
(n=2)
	675.0 

(n=2)
	724.3 

(n=7)

	EDL: Admin & Supervision

NONDEGREE STUDENTS
	680

(n=1)
	730.0

(n=7)
	684.6

(n=13)
	743.3

(n=3)
	720.8 (n=13)

	The national average for the Praxis II in EDL: Administration & Supervision is 690. On average, degree students in your program scored 703.8 (n=13) and non-degree students scored 710.5 (n=37). Both groups scored above the national average.  

Of the 50 students in your program who reported Praxis II scores, one failed (overall pass rate = 98%). The student who failed is a non-degree black female. Her score was 610 (passing score = 620). 


Part 2.  Data from the PILOT of the Graduate Completer Survey given in July 2003 (N=21)

Frequency Table
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Part 3.  Completer Survey for Fall 2003 (N=7). These are M.Ed. graduates.
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	Completers

	What changes to the culminating project would you recommend? (ELPS)

	

	Require professors to go back into the classroom so can better relate to the teachers and the situations they are facing. Go to classrooms OUTSIDE of Carrollton--go to the counties that the university serves. In addition, go follow an administrator for several days. You train us to be administrators, but some of the assignments are not "real world." Have a dialogue with principals about what you are teaching and how it relates. I felt like several of the professors were living "in a bubble" and had no idea of what it was like in Fayette County. Their only recent experience in a school environment seemed to be in the Carrolton area only. 

	Better organization of the classes offered. More classes offered more times. Better news on when certain classes will be offered, especially if only offered on a limited basis. If there are changes in the program mid-stream, they should be announced. Better advisement from advisors that hold the same information and rules. I found that many students conferred and became confused and upset because they received different rules and advice from different advisors. 

	

	

	I wish I had gotten it back so that I could actually use it now.

	Both the action research and the two semester research class where to much of the same thing and did not give me any experience as a adminstrator. Both classes work on ways to improve a classroom setting, which is what most of us are trying to get out of. The classes did not give me more real life study or situations as different types of leasership positions. I have heard that mos tof thelearning comes from on the job training, if that is the case why do i have to take so many classes. Really all I need from the classes would be the methods, history, and/or philosiphy. The programs really need to prepare the students for what will really be going on in the everyday life of administration.

	I would like to create a portfolio that I could take into the workforce. This document should demonstrate my leadership abilites. It should contain pertinent activities that I have been involved in that will illustrate to a future employer my abilities to lead a school. 
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	Completers

	Why would you recommend (or not recommend) this program? (ELPS)

	I'm unsure, which wasn't an option. It depends on who your profs are and who your advisor is. 

	It gave me a framework of theory upon which to base school reality in my administrative future. 

	

	I would recommend the program to my colleagues because I feel that classes have opened my eyes to many new areas related to my field. But... the response I receive from my colleagues is that SUWG reguires too much work. Then they enroll in Jacksonville State in Alabama because they do not require as much work??? Something to think about. 

	Immediately upon earning my degree, I was hired as an administrator.

	cost, opportunity to get to class, a few classes that seem like will help become a better administrator.

	Yes, but with reservation. I did not think the program was overwhelmingly difficult. Some professors helped me a great deal and I learned alot. 


	Completers

	How could the program be improved in terms of teaching? (ELPS)

	Rubrics are mandated for us to use, yet professors NEVER used them. Grade the work in a timely fashion and give us feedback. That's the way our students grow; that's the way we grow and learn. I NEVER learned about teaching to diverse audiences; what I know I learned from reading, other teachers, and "on the job." Show me how to better relate to those children; vary the assignments you give. Most of them are read the book and do a paper! BEST professor I had, hands down, was Dr. _______. As an English teacher, I appreciated her approach. Do a little bit on the paper, send it to her, get her feedback, and improve it! WOW! We only met when direct instruction was necessary. Sometimes I felt the professors were too busy with other things, but we met because they had to meet. They need to have a LOVE for what they do--Dr. Hilliard showed me that zeal and enthusiasm this summer. Dr. ________ had a GREAT idea for our business management class--a five-year look at our school. However, it was summer, and most of the schools were closed. I happen to know my principal and bookkeeper very well and got all I needed, but not everyone had the same experience. My complaint was that Dr. ________never gave us RUBRICS or clear instructions as to format and then when I asked him for the 5th time, would want it in a way that isn't used in the schools. If he'd just have visited a school, it would be great. I had wanted my principal to be able to use it for the first school council meeting, however, half of it was useless because it wasn't useful to the principal. 

	curriculum is good. Could combine supervision and human resource classes.

	

	I feel that more emphasis should be placed on communication with parents and staff. I also feel that it would be very relevant for masters level instruction to include cultural diversity. With the rapidly changing population, educators in all areas must be knowledgeable of the ethnic diversity represented in our schools and provide them with strategies to handle this situation.

	

	More real life situation or similation. More current administrators as teachers or as guest speakers. More school visits to actually see the work that a administrator does on a daily baisis. Get rid of the action research that deals with classroom improvement, Every administrator I have talked to has said they have no use and will never do a action research paper to improve their school.

	The instructional strategies should be relevant and meaningful. Each activity should be constructed to help students do an effective job in the workplace. The instructors should have been in leadership positions at one time and bring helpful information to the students. It should also involve more hands on activities that will provide leadership opportunities in all realms of education. Leadership activites should provide experience in elementary, middle, and high schools. 


	How could the program be improved in terms of courses required in your field? (ELPS)

	Analysis and Supervision was a waste of time, money, and effort. Sounded good. Looked good. Seemingly parts of it was online. But NO feedback--none--on anything I did. And NO reasons from the prof. It all boiled down to a final 15 minute one-on-one interview with her. Yes, I made an A, but it was meaningless. Either scrap the course or make it more useful. Same with Special Ed class. Administrators need more instruction on special ed law--the law class skims it thinking it will be dealt with in detail in this class. There were special ed teachers in the class that clearly knew more than the prof. It was apparent he hadn't been in an IEP in years, much less talked to county special ed coordinators about their jobs. The prof was useless in the class. Once again, scrap it or revamp it.

	

	

	Moving from the early childhood field to administration and supervision, I feel that my practicum should have included a required specified time(2 weeks?) that the student would shadow a school administrator. I worked closely with my assistant principal doing my practicum work, but I had no idea how much was involved in the job.

	Special education law should be a requirement at the master's level.

	More real life situations for student to learn from. more real life school visits.

	I did not mind the course load. However, I felt as if the courses did not provide me with the experiences I would need to do an effective job as an administrator of a school.


	How could program be improved in terms of academic advising? (ELPS)

	Dr. ________ was all I could have asked for from an advisor. She mentored me, listened to me, and steered me along the path. I am most grateful, especially when I had friends in the program who couldn't even reach their advisor--he wouldn't return calls and emails and when he did, was most surly. People advising need to take the job seriously.

	already commented

	

	I only met with my advisor one time during my masters program.

	

	Require the students to actually meet with the advisors. i went through the entire program and not one time did my advisor meet with me. I did not know my advisor for the first year. 

	The advisors should provide more input. I rarely spoke with my advisor. I did not have a relationship with my advisor at all. Therefore, I could not use my advisor for advise, recommendations or a reference. There were simpliy too many people on her case load. I do understand this and sympathize. However, I feel that it should be required for each advisor to meet with his or her advisees at least twice throughout the program. 


	In what other ways could your program improve? (ELPS)

	Have the courses available in Newnan or online so you don't have to travel to Carrolton.

	

	

	

	

	Allow students living in atlanta to have to same opportunity of getting in classes with the cohort students.

	Just make the program pertinent. I need to leave the program with the ability to walk into a school and lead. Of course, each school is different. But, they all have certain aspects that are the same. I would like to focus on the "real world" of leadership. What are the day to day activities that I will face as an administrator and how can I effectively do my job as an administrator. 


	Describe what you liked and disliked about your program. (ELPS)

	Disliked that all the professors weren't excellent and hadn't been in the "real world" in a while. Don't teach me about middle school administrators--come hang out with the middle school administrators. I loved the enthusiasm and willingness to help Dr. ________ showed me and the fact that Dr. _____ challenged me in my law class. I've already mentioned ​​​​________ professionalism, Hilliard's enthusiasm.

	close to home, many online classes. Empathetic and hard working professors. 

	

	I enjoyed the experiences of the professors. The information and experiences were worthwhile. I personnally would like to see more classes in Douglas County.

	My program was informative. I wish we had done more senerio activities to show the various decisions that need to be made by administrators on a daily basis.

	I liked the classes that gave me knowledge that I think will prepare me for the administrative goals that I will face in the future. I liked the classes that wer convinent for the working teacher that wants to be a great administrator.

	I liked the fact that the school is small. I liked the people that I came in contact with. I did not like the fact that the courses did not provide the experiences I need to become an effective leader.


Part 4:  Midpoint (In-Program) Survey Information (N=31).

Midpoint Surveys: ELPS Masters Students
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[image: image35.wmf]What I learn in my courses is useful in my job.
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[image: image39.wmf]My program is responsive to student input.
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[image: image40.wmf]Advisement during my program has been helpful.
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[image: image42.wmf]Distance classes (WebCT, GSAMS, Horizon Live, online, etc.) provide meaningful

learning experiences.
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[image: image43.wmf]Courses are available when and where I need them.
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	In what way could program be improved in terms of teaching? (ELPS)

	

	Cant think of any 

	Some instructors could strengthen their individual teaching.

	Redundancy in the research course and the internship research portion needs to be eliminated. The research course was EXCELLENT! The internship research is not well organized!

	

	

	Courses that make use of the web are a huge benefit. It is easier to contact fellow students, as well as the professor. Grades are posted, so you can see where you stand at any time. Also, more distance learning (or partial distance learning) courses would be great. The flexiblity of this kind of course allows students to put their best effort forth.

	

	The internship has been a disappointment. I do not feel that this experience has been a positive one. It would be better if it were an actual internship and not cobbled with another research project.

	The requirement for another action research project in the internship is unreasonable. It seems as if we should be focused on leadership activities with our mentors in our building, and shadowing other administrators in the county. Doing another action research is redundant. We did a very indept action research with Dr. ​​​​______ in the Fall 2002. We thought that was a done deal. We all know the action research ropes and that is what was one of the requirements in this program. WE ARE DONE with it! 

	There is a lot of wasted time. Some professors feel that we need to just sit in class for the sake of filling the hours. Web CT would help some feel like hours were still fulfilled. I also feel like I have done one too many article summaries. There has to be a better way to encourage lit review than to assign 10 articles per class to review. I have had some wonderful instructors - ​​​​________, _________, _______... and then I have had some that are so full of themselves that they talk more about themselves than they do teach.

	A discipline class would be very beneficial to students becoming administrators. The option to take the classes at any campuses without having to take half in Carrolton or Newnan.

	I think that the strategies that are taught in the classes that I have taken are very current and confront the topics that future administrators need to face. 

	

	If I do another article summary and reflection I am going to puke! Give me some simulation assignments that actually put me in the position of being an administrator and force me to think like one. It would help if the situation was a real one that actual administrators have to face.

	In the majority of the courses I have been taken I have had professors who demonstrated a variety of instructional strategies and most of the assignments were challenging and reasonable. Professors with experience in the field they are teaching seem to add an depth and insight that is absent from those who have no experience in that field.

	

	I had thought (and hoped) MORE classes would be taught at least partially through WebCT. Need more classes offered in or near Atlanta. There are a lot of teachers from DeKalb but no classes offered IN DeKalb. Decatur would be a good central location for the metro school systems. I spend so much time driving when I could use that time to study or complete course assignments. 

	

	The information taught could be more in line what we will actually need in our new position as opposed to just theory.

	I would like flexibility with scheduling. Since I work full time, I need classes on certain days not to conflict with duties of my employeement. I would also like to not have to repeat projects that have been done previously, like the research project. Meaningless tasks such as present a chapter from a book wastes time that I do not have to waste. I would rather put energy into things that are useful and helpful to my future plans. 

	No need for two action research projects. The project done in the course is sufficient. Keep making the content as relevent as possible to real-life situations.

	

	I've been satisfied thus far with everything in terms of teaching even though the spring and fall semester course work assigned in my courses could have been completed in less time (except the action research course which I wish would have been longer in order to effectively conduct the research...even though action research is required in the internship, students need to have the action research course beforehand)

	

	Most assignements have been resonable and useful, I do not really enjoy when students or groups are responsible for presenting lectures! 

	I have encountered a couple of professors who assign topics that are to be covered in the course to the students to teach. It is very frustrating to try and come up with a presentation on a topic that I may not know a lot about, but yet I am expected to "teach" it to others. I would rather "learn" from the supposed "expert" and then try to share info with my classmates. Eliminate the action research from the leadership internship if the student has already taken the research class and completed an action research paper.

	Less busy work..all the professors I have had thus far require several article review and in many of the cases they did not even apply to the topic of the course.

	I feel that the Internship for Ed Leadership should not contain a research component. Because most students have already done an action research course before they enter the internship, another paper seems redundent. Anothr option is to combine the two. I feel that students in the internship program should be able to shadow an administrator. Maybe the school should create cohorts in other counties which would work with the school districts to make this experience possible.

	It would help to receive feedback on papers I write. I have written several and have never heard anything about the quality of my work. I receive "A's" at the end of the course, but this means little to me. I want to be able to improve my work and need feedback from professors in order to do this. I would also like to see professors teach! We often do group work and teach the entire course to each other. I think this method should be combined with active teaching on the part of the professor.

	Get rid of the action research project during the internship course! Do not have school law during the summer. It is too important to not have a full semester to cover all the necessary topics.


	In what way could program be improved in terms of courses offered? (ELPS)

	

	Cant think of any

	More courses offered multiple times would help us be able to take them when needed. I have had difficulties rearranging my schedule to accomodate courses. This semester, I am taking two courses when I would prefer to take one Fall and one Spring. Not all courses are offered every time. 

	

	

	More summer options

	More distance learning

	

	N/A

	No double dose of Action Research.

	I think the courses offered are appropriate. It would just be nice to know things like certain courses are only offered Spring semester, etc.

	More specific guidelines to follow and not everything up in the air as far as the requirements for graduation. I have heard so many stories about the research class and internship and then MEDT. Well, which is it and what are students supposed to do? Every student is jumping through the hoops as the department tries to revamp the program or change the requirements.

	N/A

	

	More school law and my special ed. course was not taught by a person with special ed. experience. Students in the class with special ed. experience knew a great deal more than the professor and they told me that I got cheated as he barely scratched the surface of special ed.

	I am currently in the master's program and next summer I will lack two courses to graduate in August. I am concerned that those two courses will not be available. It would be helpful to be assured that the classes you need will be available according to plan.

	

	I have HEARD MANY complaints that the Internship is extremely time consuming and overlaps the Research class. Does not sound very useful.

	

	

	I feel that there are a variety of different courses offered. 

	

	drop the education history class and replace with maybe a special ed law class

	I'd like to see more courses offered at the Carrollton campus. In addition, summer courses are few and geared more to cohorts than students in master's program. Need more evening classes in the summer. 

	

	The initial internship should get rid of the action research project or school improvement project, I have already done this in full detail in my action research class.

	Add some special education courses to the leadership program.

	Ofer more courses in school improvement and data collection at the Masters level.

	

	I think the courses offered are a good variety and worthy of keeping. 

	Include a course interpersonal communications.


	In what way could program be improved in terms of advising? (ELPS)

	

	I advised myself throughout my program. If I had a question about a course people just tell me. The adviser that was assigned to left the college and I did not even know it for like over a year.

	My advisor did not know any of the answers to my questions. I was not advised that I could take alternative classes to the prescribed ones. I would have rather taken Medt 6401 to complete the Special Georgia technology requirement instead of Medt 6462, which does not satisfy the requirement. Some of my collegues have told me that they have substituted and I was upset. 

	Dr. ________ attended the orientation meeting for the Cobb M.Ed Leadership cohort and was introduced as our advisor. He later claimed that he was NOT our advisor. This was not a great problem because there are so many other professors that are willing to answer our questions. I just regret that I do not have a constant contact for information and direction.

	

	

	Don't know

	

	N/A

	Doing a Great job.

	What advisement? I have had to depend on teachers of classes to answer my questions. I am a year behind schedule because I didn't know in time that I needed to start my internship in the fall.

	My advisor has been absolutely horrible!!!! I email and don't get responses from him. When I was accepted, it took me two weeks to get him on the phone. I am still waiting for a response for registration in a week and a half. 

	I would like access to an adviser occassionally.

	

	

	When there are changes in the course plan, it would be helpful if students were notified of those changes.

	

	I haven't really received any advising and have never actually met my advisor. 

	

	Have some sort of advisment. The person that is listed as my advisor has stated that he is not, and he never seem to have answers for questions i have had.

	I have never seen an advisor. I have talked with someone on the phone. Maybe better communication through e-mails about some order of classed to take. I would like to have known which, if any, were better to take together, early in the program, or late in the program. 

	Provide as much stability in advisement as possible, keeping the same advisor throughout the program. Keep ALL advisors equally updated about program changes.

	more time given - i am not sure i even had an assigned advisor

	Up until 10/9, many of my peers were unaware that the MEDT requirement had been dropped! Even a few who graduate in the Spring. All leadership students should have been advised. create mini-semesters to help working students finish sooner than 2 years. Some of my classes thus far could have been completed in half the time!

	

	

	

	

	

	I don't think I have ever been advised during my program. I suppose the advice that professors give about leadership possibilities could count as advisement. I don't really know how to answer this question.

	I have no complaints here. I have really appreciate having someone enroll me for all my classes.


	In what way other ways could your program improve? (ELPS)

	

	None

	WebCt or other course listings should say if a course is only offered at a particular time or semester. 

	

	

	If evaluations done by the studends give you a good indiction, semester after semster, that a professor is no good, get rid of him/her. We are here because we are paying to receive true leadership in a field in which we want to achieve.

	Don't know

	

	N/A

	

	Our internship is ridiculous. It is nothing like what we were led to believe it would be even as late as this summer. The professors have been wonderful, but it obvious that they are finding out something new everyday. They are trying to answer questions, but are hesitant because they know it may change. It has been poorly organized since day one when over 200 students packed into the ed center to listen to a professor drone on about things that were not important. No syllabus was given other than directions to visit on line. The thought of presenting our projects on a Sat. in the spring with 300 other people is completely uncalled for. There has to be a better way.

	

	Location of classes, and inclusion of cohorts for a larger variety of school systems.

	

	

	There could be adjustments made in the Internship program if students have completed EDRS 6302.

	

	Utilize WebCt more in the classes- it is a great tool! When I enrolled in the program, I was led to believe there would be many classes through WebCT and in the Atlanta area. Jonesboro and Cobb locations are not very convenient to many in Atlanta.

	

	Offer more classes that use webct, and move on from the half on and half off campus issue. teach the classes where they need to be taught and realize that if you want professionals in yoour grad courses they can't just get to carrollton by 5:30 in the afternoon when they work untill 4:30 and have to travel more than sixty miles one way. 

	

	

	less time on the internship - make the orientation more organized and useful. one action research project and not two.

	Meet the student's needs. Survey and then implement suggestions. Many students are frustrated that it takes a student in the master's program or specialist program longer to earn degees at West Georgia than those who opt to take distant learning classes at other schools. 

	

	Classes offered in west georgia during the school year after school is extremly hard- treaveling, traffic, and time. these classes should be only on weekends or in the summer

	

	It would be helpful if the intership was offered more than just the fall quarter.

	

	I don't think two action research activites are necessary, although certainly not the worst thing that ever happened to me. I also believe the requirement of 1/2 of all courses occurring on campus is a bit outdated in this day and age of computers and so forth.

	The internship should not be completed during a time when other courses are taken, or, restructure the program to have only one class during the time the intership is completed.


	Would you recommend this program and/or university to a friend or colleague?

	

	Yes and I have to several people.

	Yes

	Yes

	

	Yes!!! 100%

	yes

	

	Definitely!

	Yes.

	Yes.

	No- not with the problems I have had. I actually t

	I already have recommended it to several people.

	

	

	Yes!

	

	I would recommend the actual program. I know more

	

	Yes, I have, but with warnings about certain aspec

	Yes, but I would also recommend some professors ov

	Yes

	YES!!!!!!!!!!!!

	Yes. I believe I am better off getting my degree 

	

	yes

	Yes.

	Yes

	

	Yes, I would recommmend the program.

	Yes.


	If you would not recommend this program, explain why. (ELPS)

	

	N/A

	

	

	My advisor has been horrible. We hear about changes through friends and not communicated with from the department. We are jumping through the hoops to graduate and not real sure what decissions have been made about classes and when they should have been taken. In internship, you are telling us we have to do a seperate research project than from action research even though we are taking them at the same time. No one seems to know what is going on including many of the professors.If you are going to lead graduates to administraion, you should at least have your end all together in order to beneficial to the students.

	

	Locations are not easily accessible for many metro Atlanta school systems. Need to offer more courses off campus that are not cohorts. 

	N/a

	


Part 5.  Interview Transcripts (interviews with program completers)

Two M.Ed. Graduates, Administration & Supervision (Graduated August 2002)

Both Employed in Coweta County

Interview Date: October 24, 2003

Context:

Both interviewees were elementary teachers before entering the M.Ed. cohort program (Coweta/Spalding Cohort). One (#1) was a teacher in a high SES school with high performing students. The other (#2) was a teacher in a low SES school with large numbers of at-risk students. When moving into the AP role, they switched from the types of schools they had been in as teachers. In other words, #1 became an AP in a low SES school with low performing children and #2 moved to a high SES school with high performing students. #1 stayed in classroom one year after finishing the M.Ed. to get experience in another grade level and to complete National Board certification. #2 entered the AP position right away at the middle school level. #1 became an elementary AP one year after graduation . 

Both were tapped by Coweta County to apply for cohort program. They went through a rigorous application and interview process to gain admission to the cohort. Coweta paid cohort students a stipend of $100 per M.Ed. course for tuition/books, provided they earned grades of B or better.
#2, who taught at low SES elementary school, did not have experience working with demanding parents. Making the transition to a high SES middle school with very demanding parents was difficult. The transition was stressful, but she is doing well. 
#2, the middle school AP, has a very sick principal (cancer). The principal is on sick leave and the leadership role for the school has fallen to the AP (#2). Because the principal has been gone so long, the teachers are looking to her for direction, even though her principal is back part-time. They come to her (#2) more frequently than to the principal [even when the principal is there]. Also, the County has put much more responsibility on the middle school APs, especially those [working with] curriculum. 
#2: We’re now in charge of SST, staff development, and mentors. Some of that work was done by counselors in the past. Also, the County has told me that they want me to be exposed to many different kinds of things, so my responsibilities list looks a bit different from those of other APs in the system. [Note: #2 is a highly capable person and is being groomed for the principalship]. So, this year has really prepared me for many things. Last year I was an AP in a school where the principal had been there 13 years and he pretty much handled everything.

What things did you get from your M.Ed. program that prepared you for your new role?

#2: The first thing you need to realize is that we were in a different situation from most people, because we were in a cohort. The cohort really made the program. Although many of us knew each other casually at the beginning of the program, this experience (M.Ed. cohort) cemented our relationships. We really learned to cling to one another. We support one another. Even now, after we’ve graduated, all of us are in administrative positions and we continue to depend on each another. We bounce ideas off each other. We go to professional development training together. We feed off the best in each other. Also, our cohort liaison, Prof. D, made a difference for us. Prof. D always made sure we had information when we needed it and made us believe we could [succeed].
#1: In our County, we were selected for this program, so we knew there was a future in it; it wasn’t just a degree we’d hang on our wall. We had to go through a grueling interview process, and now, two years after graduating, all of us are in administration positions. The cohort, the way it was fashioned, probably was one of the greatest factors in our success. That didn’t happen with our colleagues from [XXXX] County. In their case, the system simply put the offer “out there” and said “anyone who wants to do this, apply.” None of them are in administrative positions today. In our system, we were tapped, and we’re all in AP positions now. 

What things did you get from your M.Ed. program that prepared you for your AP role?

#1: What was most beneficial? I think the emphasis of curriculum, and using your leadership to build your curriculum. And the action research…the classes that focused on “getting in there and making your school better” really helped. The classes that best did that were the Curriculum for Leaders class, the Action Research class, the Principles of Leadership class, and the Law class. The Human Resources class was good for us, too…would it be possible to include GTEP (teacher evaluation) training in it (Human Resources)? We didn’t get it in our supervision class.

#1: Internship was good for us. We liked going in and shadowing other principals. Our County set that up for us so we could do it. We shadowed at all levels, elementary, middle, and high school. As an elementary teacher, it was great for me to see the other environments. For students who are not in cohorts, or they are but their systems won’t pay for them to take days to shadow, we found [the experience] so valuable that we would recommend a student take a personal day to shadow a principal(s)…provided that they have a good model to see.

#1: I had a great experience in internship with action research, because I was able to take the project I did at the classroom level for Prof. A in EDRS 6302 and expand it for internship, for Prof. D. I took the lessons learned from the classroom project and then worked with my grade level team for internship. It was great! And now I’m using that foundation in the work I’m doing with teachers where I’m at now. I’m at a school that had National Blue Ribbon status ten years ago, and the teachers dwell on that. They say things like, “Everything we’re doing is great. The problem’s not with us, it’s the kids, because we’re a National Blue Ribbon School.” So I’ve approached them and asked them to think about looking at what we’re doing in classrooms. Maybe try something for a week or two and see how it works…I’m talking to them about using the tools of action research to study what we do and improve it. This is something we can really do…it’s not too difficult…and it gives us such rich information. We’re not just guessing about what we should do, or reading someone else’s ideas about how to make things better. We have real information from our own practice to work with.

#2: Here’s an example of how we’re using action research in our school now. We’re really looking at direct instruction. That’s their [the teachers’] crutch, that’s their safety net, that’s all they want to hear about. It [direct instruction] is a very scripted reading program. Our student population is very [mobile], and low SES, and we have a high number of special education students. We’re getting OK scores, but they’re not great. We can improve, but they [teachers] are want to keep doing what they’re doing. Our County recently adopted a new reading program with an early intervention component that focuses on literacy. So we’re wanting to know what’s working with direct instruction and what’s happening because of the literacy component. So we’re looking at data, we’re looking at checkpoints (that the reading program assesses) that are based on the CRCT. We found that we were falling below 30% in every one of the [literacy] components that were [not taught in direct instruction]. They are taught in literacy, in the listening, really getting into depth…the vocabulary. So that made the teachers stop and say, well maybe you’re right, maybe we should pay attention to the literacy. So for this next month, we’re really going to push the literacy and then check those checkpoints again.

Was the internship project (action research) too much work? 

#1: Well, the way we did it, building on what we had done previously in Prof. A’s EDRS 6302 class was a huge help. If we had to start fresh, well…
#2: I did have to start fresh, since I was unhappy with my first project that I did for Prof. A. But because I chose an action research project for internship that was part of my job [after school program], it worked out OK.

#1: What I think is a really great idea would be if we would have been required to design and deliver a staff development component. Our superintendent is pushing for every AP in the system to have taught at least one staff development unit to teachers. And if you’ve never done that, it can be really hard. 
#2: Especially for some people, like the athletic/facilities APs. But they could find something that would be in their line of work. 
#1: It would be really great if the university required us to do an action research project at the classroom level in EDRS 6302 and then do a staff development project (action research based) for internship or some other class. If you’ve never done it, it can be really scary, so I think it’s very important to have the experience in your graduate program. You could do it [staff development project] on a small scale [not the entire school] for the graduate class. 
#2: One of my major responsibilities is staff development. Every month we have a staff development day, and I have to design a program (45 minutes) each month.
#1: In Coweta, we’ve always looked at the data. Every year I always looked at my kids’ test scores and then I’d put them away in a folder. But now, we’ve identified a specific problem, and we’re looking at the data differently. We’re looking to find out what the kids are really not understanding. We’re finding out that our kids have the phonics down pat. They’ve got the decoding skills, but they’re not understanding what they’re reading. We’re looking at the data now to improve instruction. And something else we’re doing is we’re trying to set up ways to follow students individually from year to year. In the past, we always looked at the teacher. Now we’re looking at the student…looking at all my students in my class. 

#1: While we were in our M.Ed. cohort program, Coweta County asked us if we would run some of the summer school programs. They didn’t force us, but they worked with Prof. D so that we could count it as part of our internship requirements. Not all of us chose to work the summer school programs. Remember, it was for free…we didn’t get paid…but we could count it towards meeting some of the internship requirements. Also, the County did pay us [a stipend of] $100 for each M.Ed. class and released us three days to shadow principals…and another seven days for other activities…ten days over the two years of the program. This [directing the summer school programs] was one of the most valuable experiences we had. We were supposed to run the programs, with some oversight. It helped us tremendously in our interviews for our AP jobs, because people were really impressed that we had done it. We did everything…the transportation, the discipline…we were the final call on all of it. There was no one else to turn to. If you could find other County systems willing to do this, it would be great, because this experience really tied everything [we learned in our M.Ed. program] together.

#2: This school has really had to learn the art of parent communication, because parents are here all the time. They always want to know what’s going on. They’re calling, or emailing, or showing up. So I want to show my teachers how to have successful parent conferences. We do collaborative conferences where the team is always there, and the student is there, too. We always start on a positive, then get into the dialogue, and end with a positive. I’ve seen some really good changes take place, and I really like how the child feels when it’s over. What I’m saying is, I am learning from my mistakes. I’ve done things previously that weren’t really useful, and now I’m learning how to do them better. 

#1: Something that helped both of us tremendously was the class in special education law. The field changes so rapidly, that I found myself answering questions for my principal. 
#2: Yes, the law was terrific. But if the program could also add special education information that would help us [administrators] help the classroom teacher. For example, we had a “severe and profound” unit on my campus. I used to go in there and look at what those teachers were doing. I’d ask them, “What do you get out of this? They [the students] just lay there. They never talk to you.” And the teacher said to me, “Yes, they do communicate with me…it’s in their eyes. Their eyes show me when they understand.” And I was amazed! It showed me something I never understood before. I really think it would strengthen the M.Ed. program if you could add something about special education for the teacher, from the perspective of how administrators could support teachers. 

#2: Because we took Administration of Special Education , we were very well versed in the law. What we also need from the masters program is information for how, as an administrator, we can help the regular classroom teacher work effectively with the special needs child. How do we write an IEP? How do we modify instruction? How do we work with parents? Perhaps, in the M.Ed. program, you could have us work in teams on this. I learned the policies and regulations in my Administration of Special Education class, but I’d like to have had more hands-on, “here’s how you’re really going to use it.”  
#1: And with autism, put something into your program, somewhere, on autism. 

#2: Discipline with Dignity would have been a great addition to the masters program. My first AP job, I was 99% dealing with discipline. We got the law part of discipline in the M.Ed. program, but we needed more…we needed information on how to do discipline in ways that build children…realistic, positive…we’re all trying to get to that positive kind of discipline. 

#2: Another thing that would be very helpful would be a communication course. How you communicate with students at different levels and maybe with different kinds of disabilities. And with parents…that’s what probably hit me the most. At my first AP job, I was in a low SES school, and communication with parents didn’t hit me so hard. When I moved to this school, that became almost the number one thing. Now, as soon as the child leaves my office, or even while the child is still in my office, I’m on the phone calling that parent…and even, sometimes, they [the students] talk. At my first school, we filled out a form [to notify parents of the disciplinary action], because 99% of the time, when you’d pull the contact information card, the phone number was wrong…or there was no phone number. Here [at this school] we don’t even have a form. We’re on the phone immediately. 

#2 Communication and parent conferences! Conferencing skills altogether. I’d love to have conferencing staff development here, because my teachers don’t always realize that handling people [requires special skills]. I’m in conferences all the time. Not only the ones in the office, but I also am present for teacher conferences when they [conferences] are expected to be difficult. And SST conferences require an administrator to be present. So, [an element of] communication skills [in the M.Ed. program] would have been great. Not only with students and parents, but also with teachers. It’s hard for me to talk to a teacher when they’re not doing what they’re supposed to be doing. You know, when we first moved into administration, we were told to develop a thick skin. They said to us, “If you can’t tell a teacher they’re not doing what they should be doing, or that they don’t have a job anymore, then you don’t need to be in administration.” That was hard for me. 
#1: Another thing we really needed more on was “budget stuff.” Our school management class, they gave us a big sheet of paper and said, create your school budget. It was huge, like $2 million. And then they told us, OK, go cut it 20%. Now, cut it 20% again. But the budget was so huge [$2 million], it wasn’t realistic for us. I would have rather gone to a [local] school and asked them, “Why did you write it the way you did?” You know, you can only move money from certain categories to certain categories, and if we had learned more about the school budget in more depth, the focus would have been more realistic. I think I would have been better prepared if we had worked with a real school budget with a realistic amount. I did enjoy this class a lot when [the instructor] invited a lot of different people from the county to speak to us…like the director of personnel, the cafeteria director, hearing the aspects they deal with in their world. 

#2: It would be great if we could have done role-playing and coming up with interview questions…that would have helped prepare us to hire teachers. We [#1 and #2] were great in recruiting for our county at large recruitment fairs [we participated in this the past two years], but when we bring it down to the level of our school, I don’t feel as prepared to interview teachers for our school. 

#2: In sum, the cohort is the way to go. It really attracted me to the program. I liked having people in the cohort from other counties, because now I have contacts in those systems. I really liked the practical stuff, the stuff that we could take back and immediately use. 

With regard to the Praxis, how well prepared were you to take it and do well? 

#1: I passed with flying colors, and I didn’t even study! The way the questions were phrased, it was “If you were in this situation…,” and every class we had, that’s how [the instructors] worked with us. 
#2: If you put together a communication class and a discipline class, I think that information would have helped a lot [on Praxis] with the “common sense” questions, being in a particular situation, what would you do? 

In our department, we’re putting together a course that would be made up of modules. For example, there might be one module on how to communicate with parents. What do you think of that?
#1: That would be a perfect class! It would be the “tie it all together class.” 
#2: You need someone in your department who is always looking around at what the regional school systems are implementing. For example, in Coweta, we’re using the WOW concept. It’s a really good philosophy and it would fit, you could insert some information about it in your Principles of Leadership course, or in a module. 

#2: And, please, find REAL books! Find [text] books that are interesting, practical, and [have information in them that we can put to use]. Our County is using a lot of really good books right now for study groups; some might work for M.Ed. classes. 

What about gifted education? Do you need it? Did you get anything that helped you with it? 

#2: I need [information on working with the gifted child] here at this school [because we’re a high SES school with demanding parents].

#1: We are getting ready to spend a whole year studying differentiated instruction. Something like that would be great. If I hadn’t been interested in this [differentiated instruction], and done work with it in my action research project for Prof. A and later Prof. D, I would have had no clue what was coming down the pipe. Something like that in one of your modules would be perfect.

#2: Another great idea for your module program is teaching administrators what goes on with the different alternative certification programs. I’m going way above and beyond [the call of duty] right now with one teacher, a math teacher, who came in through alternative certification. He has a degree in engineering or something like that, but he’s struggling. He has no classroom management. So maybe a module on “Teacher Support” so [we have ideas of how to help alternative certification people]. 

#2: I spend lots of time listening to teachers. They just want someone to talk to, to hear them. Mentoring teachers is what it’s about. And mentoring principals! We actually have a half-time person in Coweta who does nothing but mentor new administrators. One of the best things that has happened to me in this job is that I was able to spend [a specific length of time with Coweta’s New Administrator Mentor].
M.Ed. Graduate, Administration & Supervision (Graduated August 2002)
Employed in Henry County 
Interview Date: October 28, 2003
Tell us what you were doing when you entered your M.Ed. program and them describe the role you’ve taken since completing your program.

I was a middle school language arts teacher, mostly 8th grade, for 15 years and also worked as the department chair, so I had a number of administrative responsibilities for ordering supplies, etc. Prior to that, I taught high school for three years in DeKalb. I got my new job as the Secondary Language Arts Coordinator when I had one M.Ed. class remaining in my program. The district [Henry County] needed someone with secondary experience for the job, since the previous person had only been in an elementary classroom. 

What things did you get from your M.Ed. program that prepared you for your new role?

The overall rigor of my masters program prepared me for my work now. The projects—planning, prioritizing time, collaborating with people—all fit into what I do now. As LA Coordinator, I’m required to plan a number of long-range projects. The things in my program that helped me most were working in groups/teams, planning long-term projects (for example, we had to plan the opening of a school from A to Z), and developing process skills. [Process skills are] every bit as valuable as content knowledge. 

I didn’t feel that I was handed a degree; I really worked for it. Praxis II was a breeze! I even remember certain things, questions, that addressed specific items that were taught in [the M.Ed.] classes.

I was very ready for my job change, so I didn’t struggle much when I took on my new role. However, my job evolved several months after I got into it. Our testing coordinator resigned and I suddenly found myself doing her job, in addition to my own work. I was totally unprepared for this. My lack of knowledge about testing made the situation very difficult.

I did discover, while in my program, that my writing could be better. Prof. J helped me hone my writing skills because he was so critical, but that was good. As a LA teacher, I thought I was a good writer—but I discovered I had some things to learn. If I think back to the specific classes, I could point out:

· Budgeting was very useful.

· The program gave me an awareness about administration—the bigger picture—that has been valuable in my work. 

· Instructional Supervision reiterated what I already believed and did as a department chair.

· Leadership, servant leadership, this is who I am. I believe in it, so I really appreciated the readings and discussions on servant leadership.

· Ethics [taken because the last course on my program sheet wasn’t offered during the summer; thus, Ethics was an approved substitution]…as curriculum coordinators, we structure our own time, so we have to be ethical. I appreciated this class and Prof. J’s approach to the topic.

· Internship—the amount of work wasn’t too much. I thought the action research project was doable. I built on the one I did for Prof. A at the classroom level and took it a step further, working with all the teachers in my school. 

· The cohort model was great! We [Henry County] had a meeting a coupe of weeks ago, and six of the people at the table were from our cohort. We continue to call each other, share ideas, and build on the rapport developed during our program. The “cohort” still supports us.

Was there anything in your program that you felt was not useful?
I never remember thinking I was wasting my time.

What did you not get in your program that, now, you realize you needed?

If I was an AP, I would say that I was not prepared to deal with standardized testing. Our APs coordinate all testing at the campus level. So many APs are frightened of it, not knowledgeable, not well organized. It’s a huge part of their job. If you [the university] were to design a testing module for APs, I would suggest you include:

· Definitions of all standardized tests

· Definitions of expectations of the delivery of standardized testing

· Provide knowledge of all standardized tests (we only have one month during the year that we don’t have some test being administered) – examples of tests we give are the CRCT, ITBS, Georgia High School Graduation Test, End-of-Course Tests, Writing Test, NAEP, and others.

You might also consider developing a module on AYP (Adequate Yearly Progress)…what it means to everyone involved (districts, principals, teachers, students, parents, etc.), the implications of not making adequate progress, how to get your school “off the list.”

L5 Completer, Administration & Supervision (Completed program August 2001)
Employed in Henry County

Interview Date: December 4, 2003
Tell us what you were doing when you entered your L5 program and then describe the role you’ve taken since completing your program.

I was a gifted teacher in Henry County at XXXX School. At the end of my L5 program, our assistant principal position opened up and my principal approached me about applying for it. My original plan, when enrolling in the L5 program, was to take a central office position as some kind of program manager, but I ended up in campus administration because I got the assistant principal job at XXXX School.

You should know that prior to coming into education, I was in business. My undergraduate degree is in communications and I did public relations at Georgia Pacific. So much of my work with people there [at Georgia Pacific in public relations] has been directly useful for my work with people as an AP [at XXXX School].  

What things did you get from your L5 program that prepared you for your AP job?

The most positive things I got out of my L5 program can be summed up as collaboration and reflection [reflective practice]. [There are many things about the AP job that] the university can not prepare people for, but for those things you can do, I can summarize  specific assignments/topics I found to be very helpful:

· In our finance class, we had to work on a budget, a true-to-life experience. The more true-to-life experiences you can create for your students, the better. 

· Many assignments in other classes were valuable, because we could immediately apply the theory we were learning to our jobs [practice].

· I keep coming back to [the concept of] servant leadership. So much of my job is servant hood. I help teachers…I make their jobs easier so that they can help children achieve. [I appreciated spending time in class] reflecting on [servant leadership] and hearing others talk about it.

The cohort program was wonderful for us! I can’t tell you how convenient it was to travel across my county for class instead of driving all the way to West Georgia. It made such a difference!

Within our department, we are developing modules that could be combined together as needed and delivered within a Special Topics course. Do you have suggestions for module development?
Something the university could do that would help APs who handle discipline…you could teach a module on working with the abused child. 

· Explain the procedures of working with these children. 

· Talk about the legality issues. For example, our law class was wonderful, in that Prof. F would give us a scenario. Using the law, based on precedents, we had to decide what we would do if we found ourselves in that scenario. 

· Provide information on extended families [who are] raising kids…kids from unstable home situations and what can happen as a result of that.

· I deal with parents a lot. Some days as much as 90% of my time is spent with parents. The university could develop a module to prepare new leaders to deal with parents. Develop a practicum of sorts. Maybe you could link up with DFCS, develop some kind of partnership with them. Require interns to shadow a DFCS worker. I don’t know about the legality issues with privacy…that might be a problem…but I think you could work it out. 

· So much of working with difficult parents is grounded in building trust with them first. I always make it a point to build rapport with difficult parents. It helps so much in the long run. I find that when you are open and honest, firm, show you have the child’s best interests in mind, this pays off in very difficult situations. It takes hours and hours to build this trust, but it’s worth it. [Keep in mind that] I don’t just drop what I’m doing immediately for a parent who comes in on the spur of the moment. The children are always my first priority. I will finish what I’m doing with the children, and then I will go to that parent.

I spend a lot of my time in conferences. Lots of conferences are in the office and others are in classrooms where I go to support teachers. The university could put together modules for teaching how to have effective conferences.

· At one of our PTOs, we did a mock interview/conference with a teacher and parent. We did a role play and threw humor into it. It gave parents a lot of tips, as well as the teachers. It gave parents ideas of things to ask during the conference. The information was to help their child. It gets parents on the same page with you.

· We do a lot of staff development at faculty meetings. We do role play and use videotapes. We can then review the videotape and talk about what worked and didn’t work. 

· New teachers who are really nervous about the parent conference will ask me to sit in with them. It helps them a lot to watch and learn how I interact with the parent. Then they can use similar techniques and find, over time, that [eventually] they don’t need me to sit in on conferences. 

· Whenever possible, I pull the child in to particulate in the conference. So many times the child doesn’t understand why everyone is meeting…they don’t always understand why they are struggling in school. Participating in the conference helps them. 

· The university could put together training in the SST process. I didn’t have much exposure to that as a teacher, but as an AP, I did a lot of that work. During the SST process, an administrator has to be part of it, along with the teacher, parent, EIP teacher if needed, and special education teacher. Now we have an SSS (Student Support Specialist) who does a lot of that work for me. It’s really important that participants understand the process—that we have to educate every child. We try to assess what’s happening with the child, design an intervention, and refer the child to special education services if needed. There are so many files, so much paperwork, and so many deadlines to meet. Figuring out a system so that you don’t miss any of the deadlines is important. 

What did you not get in your L5 program that you wish you had? 
We needed to work with data, learn to do item analyses, study the results of tests, interpret the data, learn how to explain it…not so much to parents as to teachers. If I can explain it well enough to teachers so that they can then explain it to parents, that’s great! 
So much of my AP job is made up of time consuming tasks that can’t really be taught in an L5 program; for example, the “daily maintenance” of discipline and finding substitutes. How did I learn to “do” discipline? That’s hard for me to answer, because the discipline is a natural gift for me. There very well could be a course that the university could teach that would help folks. We have a very high special education population at our school, and I had to learn how to use safe restraint procedures for children who are unable to control their behavior. But I learned how to do that in a professional development session through the schools.

I have so many ideas about staff development, but I don’t get to spend time on [that area]. My principal does this.

Ed.S. Graduate in Educational Leadership (Graduated August 2002)
Employed in Cobb County
Interview Date: October 31, 2003

Tell us what you were doing when you entered your L5 program and then describe the role you’ve taken since completing your program.

I was in an AA role (Administrator’s Assistant) in Cobb County when I started my Ed.S. program at UWG. I had been a special education teacher first, got my L5 certification and became an AA. All my career has been in Cobb County at XXXX School. I moved in to the AP job six months after finishing my Ed.S. program. Although I started getting the AP pay increase with the formal job position, I was doing the AP’s job when I was an AA.

What things did you get from your Ed.S.  program that prepared you for your leadership role today?
One of the best things I got from my West Georgia Ed.S. program was the relationships. Relationships with professors and relationships with other students. I didn’t go through a cohort, but in many ways it felt like a cohort, because so many of us took classes together. The professors were always there for me, and today are still there for me. 

There are so many areas of expertise represented by the West Georgia faculty…for example, law, finance, facilities, leadership, school advisory councils. I’ve called Prof. M countless times to ask for information. Prof. K, too. And my questions weren’t necessarily related to coursework at the time. Many times [it was for advice, for a situation I was dealing with at work]. Prof. J, too, he’s one of the most powerful men I’ve ever sat in front of. As a young administrator, being able to bounce ideas off the professors, that was invaluable. I wouldn’t think twice about picking up the phone and calling UWG faculty members for help, even though I graduated 1 ½ years ago.

It was very clear to me [in my Ed.S. program] that it wasn’t about opening a book or passing a test. It’s about the relationships we developed. They [UWG faculty] encouraged that—not just the professor/student relationships, but also the student/student relationships. I also felt that West Georgia made the effort to get a cross section of Metro Atlanta [students] in the program. I could sit in class and there would be all these students from so many different counties. We could kick ideas around. I wasn’t in class with just a group of Cobb administrators. Today [even though we graduated 1 ½ years ago] we still support each other. I still network with them.

Prof. Q came out to visit our school. I felt valued that a professor would take the time to come out. I tell people that they will get the personal attention they need from West Georgia. I feel that the UWG professors really understand the impact they have on preparing new administrators for Metro Atlanta.

What things in your West Georgia Ed.S. experience did not work well? 
I took two research classes, EDLE 8383 and EDRS 8304 at the same time. EDLE 8383 was with Professors O and M; EDRS 8304 was with Professor R. I should tell you that I asked to take the two courses at the same time. EDLE 8383 was invaluable. The second one [EDRS 8304] was a joke. The professor teaching the second one [Prof. R] was teaching [the course from a quantitative perspective]; Prof. R said to me, “You’re doing qualitative work and I teach quantitative, so you can’t really do anything [in this class].” I ended up returning the book and the SPSS package and got a grade for the course [EDRS 8304]. I never did anything or got anything from the course. I can’t tell you anything about quantitative research beyond what I learned at Georgia State. As I watched Prof. O work with Prof. O’s students during EDLE 8383, I did learn some things [about quantitative research]. 

Can you tell me what happened? Why weren’t you advised to take the two research courses sequentially?

Well, I started [was assigned an advisor] with someone, I don’t even know who it was, but I developed a relationship with Prof. K because I had Prof. K in class. I would talk with Prof. K and then with Prof. S in another class [about advising]. I never had an advisor. Well, I had an advisor, but I never sat down with him, so I took it upon myself to bounce ideas off professors I liked. They would say it was OK [the courses I was planning to take], go ahead and do it. I was my own chair of study, so to speak. It’s interesting when I compare this experience to the one I’m having at the University of Alabama (my doctoral program where I’m currently enrolled) which really holds my feet to the fire and makes me go through a particular sequence.

[Things like this] affect the credibility of the program [UWG]. As students hear about things like…you pay for courses, get the books, but return them and get a grade…that is something that needs to be addressed. It ended up really hurting me, because when I went to Alabama, my advisor said [when reviewing my UWG transcript], “You have had experience using SPSS,” and I was sitting there scratching my head…oh well. There is an expectation when looking at a transcript that a student has had certain experiences, but I didn’t [have those experiences].

I walked into my doctoral program with adequate knowledge of qualitative research and very basic research ideas. The quantitative approach…I wanted to get more involved with it, but it didn’t happen in the class I took. As I walked away from West Georgia, I got research skills that were linked to the topic that I worked on…that’s it.

Let’s talk about other courses in your Ed.S. experience. To what extent do you believe there was an effective mix of theory and practice in your program in order to prepare you for your future leadership role?

I feel, generally, that there was a fair balance between the two in the Ed.S. program. To me, what jumps out the most, is it’s not so much theory versus practice, but it comes down to the individual professor and what that person brings to the program. Some courses, regardless of what you called the course, turned out to be more about the professor’s interest and comfort zone. It became more and more apparent when you take more classes with a particular professor. For example, I had a class with Prof. L. Even though the class was called XXXX, it focused mostly on Prof. L’s area of professional interest. I retook the same course at Alabama, because I felt that I really needed the content. At Alabama, the course really challenged the paradigm I had. We talked about difficult issues and read very powerful, moving materials. We [students] challenged each other in class. I would leave class thinking that we really talked critically about the issues. It was so different from the UWG class. So this is one example of how a professor’s area of expertise can take over a class.

On the other hand, my experience with Prof. M changed how I approached working with kids and parents. Prof. M challenged me to stop and look at what I was doing and to try to go back and look at legal decisions and how they impact what we do. What I learned in Prof. M’s class was, it wasn’t “here’s the law, here’s the situation, here’s what you should do.” Instead, Prof. M presents the case and points out what it does say, but also what it does not say, and then asks us to figure out the implications. The theory/practice was so real here. This is when our ideas are challenged and we really have to think about it.

As I got to the end of my Ed.S. program, there were very few classes to choose from. I know UWG was short on professors and you all were running everywhere trying to teach classes. 

Did you have any online classes in your Ed.S. program?

Yes, but I didn’t get much out of them. Prof. Q’s online class didn’t challenge me much. I did take one at Alabama and it was very challenging. There were higher expectations to think critically in the Alabama class. If a student posted low quality work in that [Alabama] class, it would be kicked right back to them [to rework and resubmit]. Again, it’s a function of the teacher. Some make you think more critically than others. Those are the ones I really want…because parents are going to demand that of me. I want to be challenged intellectually. 

For many of my Ed.S. classes, I didn’t have to read the textbooks, even though I bought them. There were times that I felt that a textbook was on the syllabus only because they [professors] had to have a book on the syllabus. Sometimes it was like, go ahead and read this chapter in the book if you want to, but we’re going to have our discussion that corresponds to my area of expertise.

There were times when I wanted the program to be a little more rigorous. I didn’t want to just show up, sit in a circle and talk. I wanted them to say, you’re going to write a paper on such and such topic, turn it in on this date, and I’m going to bleed all over it. That’s often the only time I get to really dive into an issue. So, give me a final exam that requires me to write. I remember that Prof. F gave me a final exam, and I thought, I haven’t taken a final exam in a year! I studied my head off for that final, and I believe I have a better grasp of finance now because of it.

There are things that I thought could have added more integrity to the program. You’re going to get more respect out of the fact that it’s rigorous than if it’s known to be easy. Again, it’s a function of the class. I wouldn’t say I coasted through UWG because some classes were difficult…others, well, they were…but that happens at any university.

UWG has really strong programs. What could you do to market your programs so that potential students know what you offer?










































































































